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INTRODUCTION 
In the past two decades, there have been marked advances in the dis­
covery of knowledge, mounting enrollments, and increases in the types and 
numbers of services offered by American institutions of higher education. 
This has resulted in a complexity of administration at almost every level. 
Authorities in the field of educational administration recognize its 
dynamic character and are the first to encourage expanded and continued 
research in this area. Heimler focused attention on the need for research 
in educational administration by citing the significant improvements that 
have been initiated in management practices and procedures in numerous 
large industrial corporations as a result of extensive research and analy­
sis by academic scholars. Similarly, he stated that research on the admin­
istration of institutions of higher education could contribute much to the 
advancement of such areas as management, instruction, and services offered 
by colleges and universities (24, p. 162). Bolman, in writing about needed 
research in administration in higher education, shared a comparable view: 
...our literature thus far is too often autobiographical and sub­
jective; only in a fragmentary way descriptive; sometimes norma­
tive, historic or sermonic; or else of a survey type shaped to 
demonstrate preconceived points. ... But the promised day when 
we can become scholarly about the management of scholarship may 
be at hand, provided funds are made available for what is neces­
sarily time-consuming and therefore costly research. ... Serious 
scholars are beginning to enter the field of inquiry into admin­
istration from the disciplines of sociology, political science, 
psychology, business administration, history and economics. ... 
A breakthrough is possible and with it improvement in the direc­
tion of higher education (6, p. 167). 
The increased size and expanded functions of colleges and universities 
have resulted in a complexity that has led to a decentralization of deci­
sion making and an increase in the delegation of responsibility and author-
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icy. Woodburne in his discussion of university organization pointod out 
that no single executive under the present conditions could accomplish all 
decisions and interpretations individually (51, p. 10). In a discussion on 
improving college and university administration, Cooper called attention to 
the fact that although some work of note had been done concerning public 
school administration, research devoted to the improvement of administra­
tion in institutions of higher education was extremely limited. He indi­
cated that the modern universities with their multimillion dollar budgets 
required academic leaders, presidents, deans, and departmental chairmen 
with competencies far above the "amateurish leadership that sufficed rea­
sonably well fifty years ago" (11, p. 213). 
The role of the departmental chairman in American institutions of 
higher education has increased significantly to a status leadership posi­
tion within the institution's organizational structure. Barnard (4) stated 
that probably 80 percent of all administrative decisions take place at the 
departmental level rather than at the higher levels of responsibility and 
policy formation. Such a position consists of a variety of specific and in 
some cases unique tasks, requiring specialized abilities and skills for 
effective execution. Heimler asserted that: 
Considering the major role that the departmental chairmen play in 
college administration and faculty leadership, it is likely that 
systematic research in this area of higher education can contrib­
ute materially to improving the effectiveness of college programs 
and services (24, p. 163). 
Certainly, regardless of whether the institution of higher education 
is one college or a multiplicity of colleges and schools, the basic aca­
demic component is the department. Thus in this important position in the 
organizational structure of the institution, the department exerts influ­
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ence on institutional philosophy and policies as well as directly affecting 
the education of those students associated with it. Because of its position 
and influence, it is important to know as much about the characteristics 
and functioning of an academic department as possible. 
The nature of the particular discipline gives the department a name, 
but the administration as much as any other factor gives it an identity. 
This study is concerned with departmental administration in home economics 
units of colleges and universities. In an applied discipline with as broad 
a scope as home economics, departmental administration tends to be a prob­
lem which might be more effectively explored in a series of related studies 
rather than in one general investigation; therefore, some limitations were 
established. 
In an attempt to obtain a manageable topic yet one that would yield 
helpful information concerning administration processes, this study was 
limited to the management of the financial resources of home economics 
units. There is general agreement among authorities that effective manage­
ment of financial resources is an important departmental function. A vari­
ety of administrative skills must be employed in executing this activity. 
Hungate (30, p. 66) pointed out in his discussion concerning departmental 
budgeting that financial management is an expression in terms of dollars of 
what the department wants to do and intends to do in a given time period. 
Others in statements about budgeting emphasized the interrelationships of 
money management to such things as the philosophy of the unit, the long- and 
short-term objectives of the department, the coordination of money with 
human and material resources, and evaluation. 
In addition to limiting the study to administrative processes directly 
related to the management of departmental finances, only smaller and medium 
sized home economics units were included. This choice was made because the 
majority of home economics units in colleges and universities are in this 
size category. Smaller sized units included those with five to eight fac­
ulty members. This size of home economics unit in most institutions would 
be composed of faculty members with subject matter specializations. The 
program would be varied, and student enrollment would be such that effective 
functioning of the unit would require a variety of administrative processes. 
Medium sized institutions were defined as those having nine to 16 faculty 
members. In general, this size of department functions most effectively as 
a single unit and would, therefore, have an administrative pattern similar 
to the smaller units. This limitation as to size would appear to give 
homogeneity in relation to the pattern of departmental administration. 
This study was designed to establish criteria for evaluating the money 
management in small and medium sized home economics units; to identify 
practices and procedures employed in such units that are related to the 
management of financial resources; to examine the relationships of vari­
ables associated with the home economics unit and money management; and to 
investigate the relationship between variables associated with the unit 
administrator and money management. 
The results of the present study may reveal means by which home eco­
nomics administrators and faculty members could improve the general depart­
mental administrative process and increase specifically the effectiveness 
of administration in relation to departmental finances. It might also 
serve to stimulate interest on the part of administrators and those prepar­
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ing for professional careers in home economics in higher education in 
organizing and participating in seminars and workshops designed to 
strengthen administration in home economics-
The financial resources included in this study are limited to the 
funds used for current and operational expenses such as purchases of sup­
plies, teaching aids, small and large equipment, printed materials, ser­
vices, repairs, travel, postage, and film purchase or rental. They do not 
include funds for faculty or staff salaries or new or remodeled physical 
plant or facilities. 
In this study of management of the financial resources, management 
involves planning, implementing, coordinating, controlling, and evaluating. 
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REVIEW OF LITERATURE 
Research in the administration of home economics in higher education 
is very limited. This is especially true of recent research. Due to this 
fact, the literature selected for review in this investigation includes 
writings related to the concept of administration as functioning within a 
social systems framework. Getzels, Lipham, and Campbell viewed administra­
tion in this context: 
The administrative unit under consideration whether it be a large 
industrial organization or a small group within the organization, 
an entire school or a single class within the school, can be 
thought of as a social system with characteristics, institutions, 
roles and expectations (18, p. 78). 
Fawlkes in Getzels, e^ £l. (18, p. xiii) in writing the introduction 
to this book on educational administration cited the major shifts that have 
occurred in thinking about administration. These have been from a study of 
..."the traits of administrators to techniques of administering, through 
human relations to the present concern with theories of administration 
founded in the social and behavioral sciences". 
Using the current emphasis that draws from sociology, psychology, eco­
nomics, and political science, topics included in this review consist of 
writings dealing with developing a theory of administration, administration 
as a function of formal organizations and leadership and formal organiza­
tions. Research related to departrfiental administration in colleges and 
universities and home economics departmental administration in higher educa­
tion is also reviewed. 
The management of financial resources is the departmental administra­
tive function receiving prime consideration in this investigation. A brief 
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treatment of writings associated with money management in institutions of 
higher education is therefore given. 
Theory of Administration 
The role of theory in research is of major importance. Theory acts as 
a framework for research and provides a guide for systematizing and inter­
relating various aspects of a problem. It identifies crucial factors and 
explains phenomena. Theory serves to synthesize ideas and information into 
constructs which contribute to deeper understanding and broader applicabil­
ity. Mouly summarizes the interrelationship of theory and research in this 
manner : 
Research and theory go hand in hand: theory guides and stimu­
lates research while research tests and stimulates theory devel­
opment, resulting in more adequate theories and better and 
clearer facts. ...Facts derive their significance from the theo­
retical framework into which they fit, just as theories derive 
their acceptability from the extent to which they bring facts 
into clearer focus (38, p. 52). 
Halpin (22), Litchfield (34), and Walton (48) along with others are 
concerned with the lack of adequate theory in administration. They feel 
that the integration of knowledge in allied fields has been hindered by 
the absence of theory. Without adequate theory, too much research tends to 
center on isolated problems and peripheral studies rather than on central 
investigations which could yield broad generalizations. 
Walton, writing in the Harvard Educational Review, stated that there 
are "dim outlines of at least three theories of administration that may be 
applicable to education". 
The first of these would arise from the assumption that adminis­
trative function cannot be abstracted from other functions of the 
educational enterprise and that the educational administrator is 
primarily an educator and scholar rather than an administrator. 
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While he has administrative duties they are so closely related to 
the purpose of education that they cannot be understood or ade­
quately performed apart from such purposes.... The second type 
of theory which may be described as emerging, is that administra­
tion is a function that can bs abstracted from other functions of 
the educational enterprise and that there is a possibility that 
it may become a science. It may be possible to identify and name 
unambiguously the elements of administration and to test precise 
casual relationships. ... The third theory is one that... if it 
were explicitly stated would read something like this. Education, 
along with other institutions in society itself, has become tre­
mendously complex, unwieldy and heterogeneous. This complexity 
has given rise to the need for administrators who can perceive 
the various components in relation to one another. So important 
is this administrative function for the prevention of chaos and 
disintergration that the person who knows how to run the enter­
prise should also have a great deal to say about the purpose for 
which the enterprise is run (48, pp. 176, 177). 
Researchers in educational administration as well as investigators in 
the entire field of administration have indicated resurgent interest in the 
development of theory. Litchfield (34) along with other authorities in the 
area of educational administration advocates the development of a general 
theory of administration that will be equally applicable to industrial, 
commercial, civil, educational, military, and hospital organizations. 
Andrew Halpin. who shares this view, has formulated a paradigm for 
research on behavior of administrators: 
...which provides the basis for systematic classification and 
critéque of existent and ongoing research on administrator 
behavior and is designed to suggest fruitful lines of inquiry 
for new research (22, p. 22). 
He pointedly stated that as it now stands, the paradigm is not theory but 
should be of assistance in moving toward a theory of administration. He 
also believes that the model will encourage research of a more programmatic 
character. 
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The proposed paradigm is predicated upon several assumptions: 
a. That apart from educational administration, hospital adminis­
tration, business administration, public administration and so 
on, there exists a discipline of administration quo administra­
tion; this is a domain worthy of study. 
b. That greater strides will be made at this juncture if 
research efforts are focused on the behavior of administrators 
rather than upon either administrative behavior or the totality 
referred to as "administration" (22, pp. 25, 26). 
c. The public school organization is constituted for a purpose, 
and this purpose can be stated in terms of desired outcomes, 
furthermore, these outcomes may be defined either in terms of 
"desirable" behavior or "desirable" products of behavior. These 
desired outcomes constitute the organization's task. 
d. The individuals who compose the organization are engaged in 
continuous problem-solving behavior in their effort to accomplish 
this task. 
e. The administrator, as the formally designated leader of the 
organization, has a key role in this problem-solving behavior; 
three areas of his behavior are of especial importance: 
1. His perception of the organization's task. 
2. His behavior as a decision maker. 
3. His behavior as a group leader, vis-a-vis his own immedi­
ate work group (22, pp. 43, 44). 
A key concept included in the model is that administration, regard­
less of the organization, is human activity consisting of four distinct 
components which share interrelationships. These components are: (1) the 
task, (2) the formai organization, (3) the work group, and (4) the leader. 
The four components of administration, though not coterminous with the 
panels, are incorporated into a four-panel arrangement that differentiates 
broadly defined sets of variables. Because behavior occurs through time, 
the panel arrangement allows for this. Also provided for, in the paradigm, 
is a scheme for indicating relationships and interrelationships of panels 
and variables. 
10 
Halpin (22, pp. 44-48) used these panels in his model: 
"Panel I The Organization Task" 
The task is defined in terms of "desirable" behaviors and the "desir­
able" product of behaviors. Normative statements are used to define the 
task since it is identified as an ideal objective - what ought to be accom­
plished. 
"Panel II Administrator Behavior" 
Variables in this panel pertain to the officially designated leader in 
his administrator role. In this panel, concern is focused on three types 
of behavior of the administrator: 
1. His perception of the organization's task. 
2. His behavior as a decision maker. 
3. His behavior as a group leader in relation to his intermediate 
work group. 
In Panel II, only the administrator's behavior which is associated with a 
formal organization is considered. Other variables related to the adminis­
trator are included in Panel 111. 
"Panel III Variables Associated With Administrator Behavior" 
Included in this panel are variables which may be classified into 
three broad groups: 
Group A. Individual variables; those variables characteristic of the 
administrator that can be measured apart from his membership 
in a specified formal organization such as: age, academic 
background, professional experience, and others of a similar 
nature. 
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Group B. Intraorganizational variables; those measurable characteris­
tics of the organization's administrative structure, size, 
morale, and cohesiveness of the group. 
Group C. Extraorganizational variables; those variables outside the 
organization which affect it. 
"Panel IV. Criteria of Administrator Effectiveness" 
This panel is concerned with evaluations of the administrator's per­
formance in relation to outcomes in behavior and measurable organization 
achievement. It is also involved with the performance of the administrator 
as a group leader as leadership relates to group maintenance. 
A condensed diagram of the paradigm (Figure 1) is included to aid in 
illustrating some of the primary points. Arrows between panels and sections 
of panels indicate relationships and interrelationships. The direction of 
such relationships is also discernible from the arrows. 
In looking at the diagram, it can be seen that the purpose of the 
organization is defined by the task; the change criteria of the organiza­
tion's achievement are measured in relation to the task. Thus there is a 
close association of Panel I and IV. The behavior of the administrator is 
the crux of the paradigm, and since its purpose is to identify relationships 
that may exist between the behavior of the administrator (Panel II) and 
changes in the organization's achievement (Panel IV,-B2), there is a con­
necting arrow between these two panels. Panel III variables are studied to 
increase the accuracy of predictions made from variables in Panel II. The 
connection of Panel III with IV is always through Panel II, as one is 
interested only in those variables in Panel III that are related to the 
12 
PANEL I THE TASK 
PANEL II 
BEHAVIOR OF THE 
PANEL III 
VARIABLES ASSOCIATED 
WITH ADMINISTRATOR 
BEHAVIOR 
INTERMEDIATE CRITERIA 
OF "EFFECTIVENESS" 
(A) 
I 
PANEL IV 
CHANGES IN ORGANIZATION 
MAINTENANCE 
( B ) i  
I 
CHANGES IN ORGANIZATION 
ACHIEVEMENT^^ ( B ) o  
Figure 1. Condensed version of the paradigm. (Note that there is no 
direct connection between panels III and IV (22, p. 64)) 
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behaviors of the administrator that are in turn related to the criteria in 
Panel IV. 
The model presented by Halpin (22), who describes it as "tentative" 
and "crude", provides a useful approach to thinking about administrator 
behavior. Using the paradigm as a basis for planning research in educa­
tional administration should reduce the incidence of disconnected studies 
and result in a more systematic accumulation of research findings. 
Administration as a Function of Formal Organizations 
Characteristics of formal organizations 
Formal organization is a term widely understood in a general context. 
However, to define the concept in the precise manner characteristic of con­
crete objects is difficult and has not been satisfactorily accomplished. 
Caplon (8) in his discussion of the nature of organizations indicated that 
terminology concerning organizations varies widely and attempts to clarify 
the distinctions among groups and organizations is a perennial problem. 
There is consensus among authorities on a number of characteristics and 
combinations of characteristics unique to the entity that is designated by 
the term organization. Several of the characteristics definitive of formal 
organizations are also common to related social phenomena such as large and 
small groups and informal organizations as well as institutions. 
Purpose, objective of product; collective, cooperative human activity; 
and interaction with the social environment are properties shared by the 
social groupings heretofore mentioned. Size and complexity are elements of 
social groupings that have distinct effects on all phases of activity. 
Both of these factors vary greatly within types of groupings and are there­
14 
fore not exact criteria for distinguishing between classifications of 
groupings (8, p. 82). 
Stogdill (43) indicated that an organization is a special kind of 
group, a social group in which the members are differentiated as to their 
responsibilities for the task of goal accomplishment. He continued: 
Organizations (sic), therefore in defining the responsibilities 
and working relationships of its members, sets up barriers of 
participation as well as facilitating it (43, p. 9). 
Katz and Kahn listed five defining characteristics of social organiza­
tions. They are: 
(1) Organizations possess a maintenance structure as well as 
production and production supportive structures. ... The main­
tenance sub-systems operate to give them some degree of perma­
nence . 
(2) Organizations have an elaborate formal role pattern in which 
the division of labor results in a functional specificity of 
roles. 
(3) There is a clear authority structure in the organization 
which reflects the way in which the control and managerial func­
tion is exercised. 
(4) As part of the managerial structure there are well developed 
regulatory mechanisms and adaptive structures. Hence, the 
organization is guided by feed-back or intelligence concerning 
the changing character of its environment. 
(5) There is an explicit formulation of the ideology to provide 
the system norms which buttress the authority systems (31, p. 47). 
Litterer (35, p. 157) stated that one of the most important concepts 
in the study of organizations is the distinct division of work. This char­
acteristic in turn gives rise to the need for greater effort toward the 
coordination of materials and human activity to accomplish the objectives 
of the organization. This coordination is achieved in organizations 
through some type of administrative system. Such a system provides for the 
employment of individuals or of an individual in a hierarchy of responsi­
15 
bility and authority. Leadership is almost universally associated with 
administrative positions in degrees commensurate to the level of hierarchy. 
Caplon, in discussing the nature of organizations, emphasized the 
importance of the repetitive interaction among members resulting in some 
degree of permanence. This permits the organization to remain generally 
the same. Continuity could then be considered a factor in the classifica­
tion of social groupings. Provision for continuity consists of being able 
to: 
a. distinguish individual members from other members; 
b. distinguish each position from all other positions; 
c. determine which members occupy which positions at any given 
moment ; 
d. add or subtract members; 
e. add or subtract positions; 
f. move members from one position to another (8, p. 85). 
It is evident that the concept of organization is not simple. One 
must accept a definition which can be amplified by more specific defini­
tions of the "parts" implied. Such a definition is presented by Bakke: 
A social organization is a continuing system of differentiated 
and coordinated human activities utilizing, transforming and 
welding together a specific set of human, material, capital, 
ideational and natural resources into a unique problem-solving 
whole, engaged in satisfying particular human needs in interac­
tion with other systems of human activities and resources in its 
environment (3, p. 37). 
The home economics unit: a formal organization 
Home economics units (divisions, schools, or departments) with faculty 
sizes of five or more members may, according to the defining characteristics 
of organizations, be classified as formal social organizations. 
Of primary importance, the home economics unit has an identity clearly 
distinguishing it from all other units comprising the institution of higher 
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education of which it is a part. It is a grouping of students, faculty, 
and administrator(s) that possesses a recurring pattern of interaction. 
Students, faculty, or the administrator membership may change each semester, 
quarter, or academic year without producing the disintegration of the 
organization. 
Little doubt exists as to the objectives or the product of such an 
organization. Home economics units often have multi-objectives, some of 
which are broad in scope such as providing for the general education of the 
student as a person, a citizen, and a family member. Others are more spe­
cific in that they provide for education of a specialized nature that 
equips graduates for a variety of professional positions. Larger units may 
have commitments to research and related activities. 
The role pattern in a home economics unit is clearly defined with a 
distinct division of work. A number of units have divisions which may be 
classified as student, faculty, adviser, administrator, researcher, cleri­
cal worker, and care and maintenance worker. The larger the unit, the 
greater is the probable degree of specialization particularily as it per­
tains to subject matter areas. 
There is a clear authority structure reflecting control and management. 
An individual is designated as the formal leader either as a dean, adminis­
trator, chairman, or head. If the size of the unit merits such, a line of 
authority extends downward and includes additional positions of legitimate 
authority. 
Regulatory mechanisms are represented by failure to obtain academic 
credit or an academic degree on the part of the student. Faculty and other 
members of the organization who fail to produce according to a prescribed 
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nature run the risk of dismissal. Regulatory mechanisms of intermediate 
degrees exist in varied form, and many are identifiable with a particular 
home economics unit. 
The home economics unit interacts with other groups in the institution 
and with factors in its immediate social and geographical environment. 
Interaction also occurs with the larger total professional environment. 
Leadership and formal organizations 
One of the defining characteristics of organizations is that a clearly 
defined structure of authority exists. It is generally assumed that the 
successful operation and performance of an organization is dependent upon a 
formally designated leader. Katz and Kahn stated; 
Many people who have studied organizations intensively explain 
their effectiveness and survival primarily in terms of the behav­
ior of formal leaders. ... We maintain that leadership does 
occur in formal structures and indeed that every act of influence 
is a matter of organizational relevance and is in some degree an 
act of leadership. ... we consider the essence of organizational 
leadership to be the influential increment over and above mechan­
ical compliance with the routine directives of the organization 
(31, pp. 300-301). 
Katz and Kahn (31) continued by pointing out four major sources of 
needs for leadership in organizations. First, th'» Incompleteness of orga­
nizational design is an inescapable fact in organizational life. Even in 
well established and ongoing organizations, there is considerable differ­
ence between the organization chart or written policy and the activities 
which actually occur. The second source of organizational requirement for 
leadership results from changing environmental conditions. Since effec­
tively functioning organizations need to maintain an appropriate and feasi­
ble relationship with the environment, leadership provides one means of 
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adjusting to and meeting new or different demands created by technological, 
legal, cultural, climatic, and various other kinds of changes. The nature 
of the internal dynamics of organizations is cited as a third source of 
need for leadership. Growth or decline, efforts toward increased achieve­
ment or production, and the opposition toward group cohesion created by 
such pressures are several of the internal dynamics that require decisions 
and the satisfactory implementation of decisions if the organization is to 
continue to be viable. The fourth source stems from the nature of the 
human membership comprising organizations. Human membership in any organi­
zation occurs in a segmented condition. It may involve only a part of the 
individual and involves only a portion of his time. Other activities, 
interests, or affiliations may make demands on the energy and abilities of 
members which in turn affect the responses and behavior of the individual 
within a given organization. Human members introduce organizational change 
due to individual development. Members mature, age, assimilate a variety 
of experiences and thus modify motives, responses, and needs. Such indi­
vidual human change has organizational ramifications and produces a need 
for leadership. 
Early approaches to research on leadership were concerned with identi­
fying the traits or characteristics of leaders. A number of studies at 
this time investigated the physical, intellectual, and personality charac­
teristics of leaders as compared with followers. Attempts to discover 
individual traits that distinguish leaders from nonleaders have been disap­
pointing. Cartwright and Zander (9) indicated that personality traits are 
still "poorly conceived and unreliably measured". This has been a coo-
tribuCing factor to this somewhat unsuccessful pursuit. 
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This dissatisfaction caused researchers to explore additional avenues 
of studying leadership. Other approaches resulted in a view that leader­
ship, rather than being an attribute of personality or character, is a 
social role depending upon a complex of abilities and traits that are rela­
tive to the situation in which they are exercised. Gibbs (19) supported 
this and further elaborated: 
...leadership is always relative to the situation-relative that 
is in two senses: (a) that leadership flourishes only in a prob­
lem situation and (b) that the nature of the leadership role is 
determined by the goal of the group (19, p. 273). 
Krech and Crutchfield (33) have investigated leadership from the 
standpoint of 14 functions performed by leaders. They proposed that a 
leader serves to some degree as an executive, policy maker, expert, planner, 
external group representative, controller of internal relations, purveyor 
of rewards and punishments, exemplar, arbitrator, group symbol, surrogate 
for individual responsibility, ideologist, father figure, or scapegoat. 
Reflection upon these functions of leadership suggests that one person 
could seldom completely and effectively be responsible for individually 
executing them all. In most organizations and certainly in those with 
democratic administration, a pattern of interaction has been structured 
whereby individuals at various levels in the administrative hierarchy can 
provide prescribed behavior toward carrying out relevant functions. 
In considering leadership as it relates to organizations, it would be 
amiss to omit the aspect of authority or power. Organizations, being the 
formal social groupings that they are, provide for offices or rank posi­
tions. Such stations have recognized degrees of power and influence. 
Fiedler (17) has explored group performance in relation to leader-member 
relations, task structures, and position power. Findings from such studies 
indicated that the performance of groups under specified conditions of 
leader-member relations and task structure was more effective when there 
was a leader with a position of strong power. When conditions of leader-
member relations and task structure were different, the achievement of the 
group was increased when the power position of the leader tended to be weak. 
The implication from studies done by Fiedler (17) and others who have 
investigated related areas in that "organizational engineering" may be pos­
sible. Research provides evidence that certain conditions lead to less 
than satisfactory performance in groups. If these conditions exist, change 
could bring about desired or increased effectiveness. Some such changes 
are: the leader's power position could be changed; the structure of the 
task could be altered; and modifications could be made in the leader-member 
relationships. 
Studies on Leadership 
Leadership is considered an aspect : organization. It may be desig­
nated as a process of influencing the activities of an organized group in 
its efforts toward setting and achieving objectives. Leadership affects 
group behavior and is affected by group characteristics. The following 
writings are concerned with these two aspects of leadership. 
Situational factors in leadership 
The effective performance of a group or organization in reaching an 
objective or completing a task is affected by the interrelationships of 
several important factors: leadership adequacy, group dimensions, the 
nature of the task, and the authority of the leader. An early exploratory 
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study that served as a stimulus for later investigations was conducted by 
Hemphill (26) who examined situational factors in leadership in a great 
variety of different types of groups. Included in this study were variables 
concerning 15 dimensions that were descriptive of characteristics of a 
group. These dimensions included size, viscidity, flexibility, homogeneity, 
stability, permeability, polarization, autonomy, intimacy, and control per­
taining to the group as a unit and position, participation, potency, hedonic 
tone, and dependence expressing the respondent's relation to the group of 
which he was a part. Leadership adequacy was measured by scores of the 
respondent's personal estimate of the leader's quality and by his estimate 
of the group's judgment of the leader's quality. The behavior of the 
leader was measured by the Leader Behavior Description Questionnaire. 
In examining the relations between leadership adequacy and the 
leader's behavior, it was found that regardless of the situation in which 
the leader functioned, adequate leader's behavior had the following charac­
teristics: 
He exhibits behavior indicative of his ability to advance the 
purpose of the group. He exhibits behavior indicating competence 
in administrative functions. His behavior is characterized by 
the ability to inspire the members of a group to greater activ­
ity, or to set the pace for a group. It is a kind which seems to 
add to the individual member's feeling of security in his place 
in the group. The leader's behavior is relatively free from 
activities serving only his own interests (26, p. 99). 
Regarding the relationship of group dimension to leader adequacy, it 
was found that viscidity, the tendency of the group to function as a unit, 
and hedonic tone, the general level of pleasantness of group membership, 
were significantly related. This finding led to the conclusion that a 
leader's most important function in the dynamics of group behavior may be 
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that of maintaining satisfying group membership and facilitating the mem­
bers acting as a unit. 
Hemphill suggested: 
... if we gain sufficient knowledge about the relation of leader­
ship to dimensions of the group, selection of leaders can be made 
with reference to the demands of the situation in which they are 
to lead. ... A view of leadership which stresses the situational 
nature of the leader's behavior gives a sound foundation for 
practical programs in the selection and training of those who are 
to direct group activities (26, p. 101). 
Cartwright and Zander (9) in commenting on group situations and leader­
ship style advocated a somewhat different vieu: 
Our program of leadership research has presented evidence that 
the effectiveness of the group is contingent upon the appropri­
ateness of the leader's style to the group-task situation.... we 
know that it is very difficult to change a man's leadership style 
or interpersonal behavior.... We could however, train managers to 
diagnose the group-task situation in which they find themselves 
and to adopt a strategy that will enable them to perform best 
given their type of leadership style. ... Rather than fit the 
manager to the job, we should therefore aim to fit the job to the 
manager (9, pp. 360, 361). 
Cartwright's suggestions are supported by studies carried out by 
Fiedler (17) who used a three-dimensional group classification for studying 
group performance. This classification was: 
Oc tant 
Leader member 
relations 
Task 
structure 
Position 
power 
1 
II 
III 
IV 
V 
VI 
VII 
good 
good 
good 
good 
moderately poor 
moderately poor 
moderately poor 
moderately poor 
very poor 
high 
high 
weak 
weak 
high 
high 
weak 
weak 
high 
strong 
weak 
strong 
weak 
strong 
weak 
weak 
weak VIII 
VIII-A strong 
(17, p. 34) 
Leaders were scored on the Least Preferred Coworker (LPC) scale. An 
interpretation of scores by this measure is summarized as follows. A 
leader with a high-LPC score showed concern for establishing and maintain­
ing good interpersonal relationships. He was also interested in gaining 
prominence and self-esteem through these interpersonal relationships. In 
contrast, a leader with a low-LPC score was very conscious of a desire to 
achieve success on assigned tasks even at the risk of having poor interper­
sonal relationships with others in his task-group. 
It was found that task oriented (low-LPC socres) leaders performed 
most effectively when leader-member relations were good and when the task 
was structured. If the task was unstructured, such a leader needed a 
strong power position to be most effective. If task oriented leaders had a 
strong power position, ••'»"ded to be effective even when the leader-
member relations were moderately poor and the task unstructured. Leaders 
who were considerate and relationship oriented (high-LPC scores) were more 
successful leaders in situations where the task was structured, but the 
leader was disliked and, therefore, had to be quite diplomatic or in situa­
tions where the leader was liked but the task was unstructured. The latter 
situation led to a need for cooperation and creativity from group workers. 
It can be seen then, that specific situations and those resulting from 
a combination of interacting factors have a definite bearing on group per­
formance and leader effectiveness. The educational administrator in 
attempting to develop more effective leadership and professional competence 
would do well to assess the situation in which he performs in order to 
identify those components which have been found to influence leadership and 
group productiveness in either a positive or negative fashion. Bogue, in 
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discussing the context of organizational behavior as it is related to edu­
cational administration, stated; 
The administrator needs to remember therefore, that the 
determinants of behavior emerge from a matrix composed of manage­
ment philosophy, organizational structure, group memberships, and 
individual personality. ... As we consider the elements of this 
matrix, we find that contemporary research and theorizing in man­
agement philosophy indicate that the most productive relation­
ships are those in which dependence, submissiveness, conformity, 
and external evaluation give way to relationships which hold 
opportunity for the development of trust, for independence of 
action, for risk taking, and for self-evaluation. The latter 
elements are essentials in providing organizational opportunity 
for the individual to achieve self-actualization. 
This is not to suggest that the notions of authority and 
control are absent in current thought. It does mean that rigid 
and stereotyped ideas of administrative style must be replaced 
by a more flexible perspective which encourages matching style 
with situation (5, p. 73). 
The organizational climate of schools 
Organizations though composed of individual members have unique char­
acteristics and are viewed as entities. Organizations of the same classi­
fication such as elementary schools or children's hospitals or home econom­
ics units in United States colleges and universities may share numerous 
similarities with all other such organizations of their type and at the 
same time exhibit markedly different "personalities". Halpin (22) 
describes this "personality" as the "Organizational Climate" in a study 
of schools conducted by this researcher. He was interested in identi­
fying different organizational climates in schools and in describing and 
measuring their dimensions. 
The climates of 71 elementary schools from six different regions of the 
United States were analyzed. Responses to a 64-item Organizational Climate 
Description Questionnaire (OCDQ) completed by 1151 participants were used 
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in the analysis. Participants were the teachers and principals of the 71 
cooperating schools. 
Factor analysis at the item level was used to identify eight dimen­
sions of organizational climate. Four of these dimensions were associated 
with the teacher's behavior, and four referred to the behavior of the prin­
cipal. Those concerned primarily with the behavior of teachers were: 
(1) disengagement, a dimension that describes a group which is "going 
through the motions" without being fully committed to the task; (2) hin­
drance, characterized by excessive routine duties, committee demands, and 
similar requirements construed as unnecessary; (3) esprit, a term used to 
indicate a sense of teacher satisfaction in relation to social-needs and 
task-accomplishment; (4) intimacy, pleasure derived from friendly social 
relationships with other teachers with little emphasis being placed on task 
accomplishment. 
The four dimensions related to the behavior of principals were: 
(1) aloofness, a formal and impersonal manner with emphasis being placed on 
rules and regulations; (2) production emphasis, close supervision of staff, 
communication from principal to faculty with low sensitivity to feedback; 
(3) thrust, hard working, task-oriented principal who attempts to motivate 
the faculty by example; (4) consideration, a personal interest in and con­
cern for faculty members as individuals. 
A profile on which the eight points were defined by the scores on the 
eight dimensions was prepared for each of the 71 schools. These profiles 
were then classified into six major clusters depicting a different type of 
Organizational Climate by the following steps; 
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Step 1. We constructed school-profiles based upon the raw scores 
on the eight subtests of the OCDQ and then converted these raw 
scores into standardized scores which we standardized in two 
ways: normatively and ipsatively. 
Step 2. We factor-analyzed the 71 school profiles, extracted 
three profile factors, found six major patterns of factor load­
ings among the profiles, and then categorized each school-profile 
in respect to one of these six sets (that is, patterns). 
Step 3. For each of the six sets of school profiles we computed 
the mean-profile for those profiles within the set which were 
distinguished by a high loading on only one of the three profile 
factors. We designated these six profiles as prototypic profiles 
and defined the six Organizational Climates in terms of these six 
prototypes. 
Step 4. We ranked these six Organizational Climates in respect 
to Openess versus Closedness and then used the contents of the 
subtest items (and of course, the prototypic scores for each of 
the eight subtests) to describe, for each climate, the behavior 
which characterizes the principals and teachers (22, pp. 166, 167). 
Six types of Organizational Climate were identified. They were: 
1. the open climate, 2. the autonomous climate, 3. the controlled climate, 
4. the familiar climate, 5. the paternal climate, and 6. the closed climate 
(22, p. 174). 
In the open climate, members enjoy extremely high morale. They work 
well together, are not burdened by excessive routine reports, experience 
job satisfaction, are motivated, and are proud to be associated with their 
particular school. The principal is considerate, obtains production from 
the faculty without production emphasis, and provides leadership. 
The distinguishing characteristic of the autonomous climate is the 
complete freedom of the staff to develop their own structures for interac­
tion with emphasis toward social satisfaction rather than task accomplish­
ment. The principal remains aloof and does little checking to see that 
things are getting done. 
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A press for achievement at the expense of social-needs satisfaction 
characterizes the controlled climate. There is also an excessive amount of 
paper work. The principal is dominating and directive and cares little for 
the personal feelings of others. 
In the familiar climate, the social-needs satisfaction is extremely 
high. Little emphasis is placed on goal attainment. Everyone informs 
everyone else as to how things should be done. Few rules and regulations 
exist, and no one works to full capacity. 
Teachers do not work well together in the paternal climate. They tend 
to divide into opposing faction groups. The teachers obtain inadequate 
satisfaction in respect to both task accomplishment and social needs. The 
principal is everywhere at once checking every minute detail. The school 
and his duties in it are his chief interest in life. 
The closed climate is marked by low satisfaction in task-achievement 
and in social-needs. The teachers are disengaged, and group accomplishment 
is minimal. What the principal says and what he does are two different 
things. He expects everyone else to take the initiative. He provides 
inadequate leadership. 
Having identified and named the six Organizational Climates, the 
researcher reexamined the factor pattern of the matrix and named three 
profile-factors to be used to conceptualize the social interactions that 
take place in organizations. These were: 
1. Authenticity: The authenticity, or Openness, of the leader's 
and the group member's behavior. 
2. Satisfaction; The group member's attainment of conjoint 
satisfaction in respect to task accomplishment and social needs. 
3. Leadership Initiation: The latitude within which the group 
members, as well as the leader, can initiate leadership acts 
(22, p. 192). 
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Halpin believed that this study would lead to an increased understand­
ing of organizations and that techniques and constructs developed would 
prove applicable to organizations other than elementary schools. He indi­
cated that further research was warranted and that the most important area 
to be investigated was that of authenticity. He said: 
The three questions for which we must seek answers are these: 
What are the conditions within the profession of education which 
reinforce authenticity of behavior? What are the conditions 
which reinforce inauthenticity? What changes are needed in the 
profession in recruiting and training of teaching candidates and 
in the administration of schools to increase the likelihood that 
the profession as a whole will become more authentic (22, p. 236)? 
He further stated that above everything else, it must be remembered that 
the purpose of our schools is for the education of our children and that we 
know children internalize their value-systems through identifying with 
adults who are in their immediate environment. The Organizational Climate 
existing in any given school will produce a situation of experiences that 
affect the behavior and attitudes of pupils in the school (22, p. 236). 
A study of environment in home economics units by Fans low (16) has 
implications for institutional administrators as well as home economics 
administrators. The objectives of this research were to develop an instru­
ment which could be used to identify undergraduate women students' percep­
tions of their college environments in general and in home economics in 
particular and to illustrate how this instrument might be employed in 
assessing institutional and unit environments. 
A preliminary instrument was developed consisting of 200 statements 
describing various aspects of both the academic and the nonacademic life of 
students including: 
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1. Education for a profession 
2. Continuing education 
3. Education for effective citizenship 
4. Education for home and family life 
5. Breadth of interests 
6. Personal development 
7. Self-expression 
8. Personal appearance and manners 
9. Excellence in staff and facilities 
10. Motivation for scholastic achievement 
11. Student dignity 
12. Group spirit among students 
13. Faculty-student relationships 
14. Status of home economics (16, p. 29). 
The preliminary instrument was then administered to at least 30 senior 
women students enrolled in home economics and 30 senior women students 
enrolled in the humanities-science unit in 25 colleges and universities. 
Responses from 1500 participants were analyzed. Factor analysis was 
employed to determine factors that would indicate individual differences 
among students in their perceptions of their campus environments. Seven 
factors were identified, two general factors and five group factors. These 
factors were "— General attitude towards home economics; General academic 
climats; Status of home economics; Personal dress in accordance with the 
'home economics' concept; Education for home and family life; Faculty-
student relationships; and Breadth of interests (16, p. 105). 
The results of a between groups analysis were used to develop 14 
environmental scales that could be used to measure institution, unit, or 
institution by unit interaction differences. 
The eight scales describing institutional environmental differ­
ences are: 
1. Nonconformity 
2. Faculty engendered motivation for achievement 
3. Traditional arts-science education 
4. Intrinsic motivation for study 
5. Social responsibility 
6. Involvement in campus activity 
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7. Freedom of expression and activities of students 
8. Faculty-student relationships*. 
The four scales indicative of unit environmental differences are: 
1. Seminar approach to courses 
2. Professional involvement 
3. Status of home economics* 
4. Education for home and family life*. 
The two scales descriptive of institution by unit interaction 
differences are: 
1. Types of learning 
2. Excellence of faculty (16, p. 106). 
Three of the 14 scales measure differences attributable to the kinds 
of students enrolled in the institution. These are marked above with an 
asterisk. 
The research reported is of interest to this study in that a determina­
tion of the environment of a home economics unit as perceived by students 
can identify strengths and weaknesses of the unit. It is quite plausible 
that weaknesses discovered in such a manner could be eliminated or modified 
through administrative processes some of which might be directly related to 
administration as it pertains to management of departmental finances. 
Leadership and administration of college departments 
Hemphill (25) conducted an investigation of the patterns of leadership 
behavior associated with the administrative reputation of college depart­
ments which is pertinent to this study. The leadership and administration 
of 22 departments in the Liberal Arts College of a moderately large mid-
western university were studied. Participants included the 22 department 
heads and 234 of a possible 322 faculty members of the cooperating depart­
ments . 
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Actual leadership behavior of department administrators and ideal 
leadership behavior was measured by use of the Leader Behavior Description 
Questionnaire which had been developed in earlier studies and refined 
through further use. Refinement by factor analysis indicated that there 
were two fundamental dimensions of leadership behavior, initiating struc­
ture and consideration. 
The Reputational Ranking Form was used to ascertain an estimate of the 
reputation of departments. Respondents were asked to rank the five depart­
ments, excluding their own, in the College of Liberal Arts that had the 
reputation for being "best administered". They were instructed not to use 
their own personal evaluation but to use what most people in the College of 
Liberal Arts would agree with. Similar instructions were given to deter­
mine the five departments which were reputed to be "least well adminis­
tered". 
Participating faculty members described their departments by indicating 
how well items contained under 13 dimensions of The Group Dimension Ques­
tionnaire characterized their departments as groups. Background informa­
tion including such items as age, sex, academic rank, degree held, length 
of time in his department, length of association as a member of an academic 
faculty, and other similar data were obtained from each respondent. 
The results of the analysis of data were organized in respect to three 
major questions concerning the characteristics of "reputation for being 
well administered" as a criterion of administrative effectiveness. The 
first question dealt with the degree of consistency or agreement among 
reputations reported for various departments. Two samples of respondents 
were established, and the agreement between the two sets of reputation 
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scores was determined. The correlation between the two groups showrU :i 
reliability of .97. It was concluded that departments have a reputation, 
that it is known, and that it c_n be reported with a high degree of agree­
ment among members of the college faculty (25, p. 399). 
The second question concerned the characteristics of faculty members 
who completed the Reputational Ranking Form. Analysis of responses indi­
cated that campus reputations of college departments are known through long 
associations of faculty members. A number of faculty members who had been 
in the college relatively short periods of time indicated that they were 
unaware of the administrative reputation of departments. Others were able 
to specify less than five "best administered" and "least well administered" 
departments. 
The third question involved the style of the department chairman's 
leadership as it related to the reputation of departments for being well 
administered. A relationship was found. Departments that achieved a repu­
tation for being well administered had chairmen who were above average on 
both dimensions of leadership as measured in this study. An excess of 
either Initiating Structure or Consideration did not compensate for the 
lack of the other. The departments with the best reputation for adminis­
tration were led by chairmen who more nearly met the behavior expected of 
an ideal chairman as indicated by faculty members. 
Analysis of responses to The Group Dimension Questionnaire indicated 
no relationship between the reputation of the department and the manner in 
which department members described their respective departments on such 
characteristics as autonomy, control, flexibility, participation, and sta­
bility. Only one demographic characteristic, size of department, appeared 
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to have a relationship with a reputation for being "well administered". 
Larger departments tended to receive higher reputation scores. 
Power of department chairmen 
One dimension of administration in a college or university heirarchy 
of organization is administrative power. Heimler (24) pointed out that 
recent developments in higher education have led to a rearrangement of the 
academic power structure with departmental chairmen enjoying a higher posi­
tion than ever before. As Doyle (14) found, the status of departmental 
chairmen is influenced by a number of factors determined by policies of 
institutional administration but generally: 
More widespread participation in the formulation of policy, 
exercise of special advisory and consultative functions in coop­
eration with administrative officers of the college, and recog­
nition of specialized competence suggest the increasing prestige 
of the departmental chairman on the institutional staff. 
Acknowledgement by administration of the efficiency of 
departmental planning, staffing coordination, direction, and bud­
geting - procedures considered impractical thirty years ago -
have slowly won for the departmental chairman some promise of 
authority commensurate with his responsibility (14, p. 125). 
Hill and French (28) investigated the power imputed to departmental 
chairmen by professors in five state-supported four-year colleges to deter­
mine whether variations in power were associated with variations in the 
satisfaction and productivity of departmental faculty. They hypothisized 
that: 
1. Professors view the authority systems of their colleges as 
relatively 'flat' heirarchies, in which the professors have con­
siderable power as compared with the administrative groups of 
departmental chairmen, deans, higher administrators, and boards 
of trustees. 
2. There is an inverse relationship between the power of the 
departmental chairman and the satisfaction of the departmental 
faculty. 
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3. There is a direct relationship between the power of the 
departmental chairman and the professional output of departmental 
faculty. 
4. There is a direct relationship between the power of the 
departmental chairman and the perceived productivity of depart­
mental faculty (28, pp. 550, 551). 
Respondents were 375 professors in 65 departments representing five 
classifications of academic fields, professional, humanities, science, 
social science, and psychology. A 74-item questionnaire was used to meas­
ure the power of the chairman; the satisfaction of the respondent to such 
things as his feelings about his working conditions, relationships among 
faculty members and faculty-administrator relationships; the perceived pro­
ductivity of their department toward the achievement of goals related to 
teaching, research and publication, community service, and service to the 
college; the professional output of the respondent; and the relative influ­
ence of faculty members, departmental chairmen, deans and other middle 
administrators, the president, and the board of trustees. The question­
naire also solicited such general information as the respondent's teaching 
experience and academic rank. 
Results indicated that professors view all administrative levels as 
having successively increasing amounts of influence. The professors in 
this study saw their departmental chairmen as generally in a low-level 
power position. This position appeared to be due to the lack of influence 
on the part of departmental chairmen in dealing with higher administrative 
groups. Findings inferred that departmental chairmen appeared to be "men 
in the middle" caught between higher administrators directing and control­
ling and professors demanding and attempting to influence them (28, p. 559). 
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A correlation of .42 which was significant at the .001 level was found 
to exist between the power of the chairmen in the institutions in this 
study and the level of satisfaction enjoyed by the professors. Other cor­
relations reported were very low raising a question about the degree of 
relationship between the variables. 
Due to the size of the sample, the findings from this study may be 
characteristic of only those institutions that were included in the study. 
The researchers thought that further investigations would find the relation­
ships in other four-year state supported colleges consistent with the 
results found in their study. They also believed that this study suggested 
a number of questions associated with the role of the department chairman 
and faculty productivity and satisfaction which could be productive areas 
for future investigation. 
Perception and implications for administration 
The ability to judge other people accurately aids in effective inter­
personal relationships. Research in this area suggests that accuracy in 
perception may have an effect on behavior when interacting persons are 
cooperatively motivated, when behavior which is accurately perceived is 
relevant to the activities of these persons, and when members are free to 
alter their behavior on the basis of their perceptions (52, p. 233). 
Zalkind and Costello (52) in summarizing findings from recent research 
and adapting them to administrative processes made the following sugges­
tions. Perceptions of the goal-directed behavior of fellow workers will 
be more accurate if the group is composed of cooperative rather than com­
petitive members. An administrator's perception will often be limited to 
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those aspects of a situation which relate most directly to his own speciali­
zation. Perceptions in a group situation are more influenced by relatively 
unfamiliar people than by those who are intimates. 
Croft, in a study examining the relationship between principals' per­
ception of their own leader behavior and those of their teachers and super­
intendents, assumed that to be effective the school principal must be able 
to make accurate estimates of the perceptions that others have of his 
leader behavior (12, p. 60). In this investigation, the principal's behav­
ior was measured using the Leader Behavior Description Questionnaire, and 
his personality structure was measured by Rokeach Dogmatism Scale, which 
measures the extent to which belief systems are open or closed. 
An open-minded individual (ideal, pure, polar type) receives 
stimulus information without distortion, and evaluates and acts 
on that information on its own merits unencumbered by irrelevant 
factors coming from within himself or from the outside. The role 
of external pressures is minimized for the open-minded person. 
Conversely, a closed-minded individual (ideal, pure, polar type) 
receiving information will be vulnerable to rewards and punish­
ments meted out by authority figures and reference groups that 
will distort his perception, influence his evaluation and direct 
his action (12, p. 61). 
The elementary and secondary principals, the superintendent, and 
teachers in 12 school systems in Pennsylvania participated in this study. 
Results indicated that principals that ranked within the open-minded group 
exhibited ability to accurately estimate the perception of their leader 
behavior as rated by their superintendents but not by the teachers. The 
teachers' perception score was the mean value of the total faculty under 
the principal. The researchers suggested that a possible explanation of 
this pattern of accuracy may be related to the fact that in the case of the 
Superintendent, the estimate of only one person's perception was involved; 
whereas, for the teachers an estimate of a group's perception was required. 
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As a result of this investigation. Croft recommended research that 
would make a worthwhile contribution to the field of educational adminis­
tration. He suggested study of the way administrators and teachers inter­
pret their worlds and the perceptual styles they employ in doing this. 
Studies on Home Economics Administration 
Little research concentrated on college or university departmental 
administration has been reported, and almost no studies involving the 
administrator or the administration of home economics units in institutions 
of higher education have been completed recently. Several pieces of 
research were conducted earlier and are briefly reviewed. 
Gilmore (20) explored the administrative organization and procedures 
in home economics units which could reflect the influence of a democratic 
philosophy, chiefly administrative functions involved in planning, organi­
zation, and operation. The areas of instruction, curriculum, and personnel 
were not included. The significant contribution made by this study is the 
development of 15 criteria by which the administrative practices and pro­
cedures may be evaluated in terms of promoting democratic processes. The 
nature of the criteria is such that they are as applicable today as they 
were when the study was made. 
The administrative functions in home economics units in 11 colleges 
and universities were studied. Three unies were small, less than 10 
faculty; four were medium in size, 10-20 faculty; and four were large with 
faculties of over 20 members. Collection of data was in the form of 
interviews with the administrator(s) and faculty members in the respective 
units. 
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In relation to administrative practices, Gilmore drew these conclu­
sions : 
1. Concern for the realization of democratic values through the 
administration of a home economics unit was evident in units of 
all sizes. 
2. Administrative practices varied as widely between units of 
the same size as between units of different size. 
3. Organizational machinery for the promotion of democratic 
administrative procedures was more evident in large units than 
in either the small or medium. 
4. Small problem-centered groups were recognized as means of 
facilitating cooperative group participation in units of all 
sizes. 
5. Three factors contributed to the effectiveness of organiza­
tional procedure in realizing democratic values in all units: 
a. Extent of cooperation with groups and between groups 
b. Acceptance of the importance of group action by adminis­
trators and faculty 
c. The extent to which cooperative planning affected prac­
tice 
6. The number of units included in each group was too limited to 
warrant the formulation of conclusions relative to the relation­
ship of democratic administrative practice to size. 
7. Extent and quality of faculty participation in decision-making 
varied more widely than the range of administrative matters in 
which faculty members participate. 
8. The value of cooperative group appraisal of administrative 
organization and practice by the individuals directly concerned 
within the unit was apparent in those units where such evaluation 
had taken place (20, p. 467). 
Hettler (27) reported research concerning the beliefs of faculty ccr-
cerning functions and qualifications of home economics administrators. 
This study was limited to home economics units in land-grant institutions. 
Explored were functions concerning leadership, staff selection and orienta­
tion, staff responsibilities, staff growth and welfare, students and 
alumnae, institutional activities, and intra-institutional activities. A 
questionnaire containing 70 functions and 28 qualifications was sent to the 
following participants in 42 institutions: the president of the institu­
tion, head of the home economics unit, state extension specialist, dean of 
agriculture, director of the experiment station, director of extension, 
dean of the graduate school, and a random sample of 500 resident and exten­
sion staff members. 
The 70 functions were divided into seven categories. Analysis of the 
data indicated that 90 percent or more of all respondents believed four of 
the 10 classified as "institutional" to be entirely sound, four of the 10 
concerning staff growth and welfare, two of the six pertaining to staff 
selection and orientation, and one of the 11 categorized as "leadership" 
were also believed to be entirely sound by 90 percent or more of the 
respondents. Of the 70 functions to which respondents were asked to react, 
67 were believed to be entirely sound by at least 50 percent of the total 
number responding. 
When the responses were analyzed regarding the 28 qualifications for 
administrators, it was found that more respondents believed the administra­
tive abilities to be of greater help for unit administrators than personal, 
social, or professional qualifications. Fifteen of the 28 qualifications 
upon which administrators may be evaluated were believed by 50 percent or 
more of the respondents to affect an administrator when possessed to a high 
or low degree. 
A study of decision making in selected administrative functions in 
college and university home economics units was conducted by Corvine (21). 
The purpose of the study was to examine how decision making in administra­
tive functions should be handled and how the faculty felt about their par­
ticipation and role in such processes. 
Data were collected from 82 heads of home economics units and 558 
faculty members representing 136 institutions of higher education in the 
United States. A questionnaire containing items concerned with 20 common 
administrative functions such as program management, student personnel man­
agement, operational and fiscal management, and external relations was used 
to collect data. 
Analysis of responses indicated that decision making in home economics 
administrative functions was not generally understood. It was also found 
that the unit administrator and the faculty frequently have very different 
interpretations of the same situation. It was concluded that the adminis­
trator and faculty desired wider participation in decision making and that 
when individuals had been involved in such activities, they not only had a 
clearer picture of the procedures but had more constructive ideas as to 
effective ways for handling such functions. Formalized procedures for par-
ticination were ineffective in that individuals felt that little actual 
participation occurred. 
Based on findings it was recommended that home economics units clarify 
administrative functions as they relate to the role and responsibility of 
each member of the unit. A need for improved orientation for new faculty 
members and better lines of communication between all unit personnel was 
noted. 
McGrath and Johnson conducted a study of home economics in land-grant 
colleges and state universities. The research was done by the Institute of 
Higher Education, Teachers College, Columbia University and was reported in 
1968. Participants included faculty and administrators in 75 of the 100 
institutions of higher education which are members of the National Associa­
tion of State Universities and Land-Grant Colleges. The purpose of the 
study was to define the future role and scope of home economics among member 
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institutions. The study, as the purpose indicated, was a comprehensive one. 
The discussion treating research and organization is of interest to this 
s tudy. 
In recent years a growing number of college and university faculty 
members and administrators have expressed the belief that the respect of an 
institution of higher education can be gained only by educating analysts 
and critics rather than active practitioners. The report stated; 
As the present preoccupation of the academic power structure with 
the creation rather than with the dissemination and practical use 
of knowledge achieves dominance in the land-grant colleges and 
state universities, it will have an adverse effect on profes­
sional education (36, p. 98). 
The potential influence of such a trend on the philosophy, objectives, 
functions, and services of home economics is evident. Administrators of 
institutions and those who are in administrative positions in home econom­
ics units may find it necessary to consider one or more of several options 
presented in the report. 
The first option involves the continuance of a school, department, 
or college of home economics as a separate unit within the insti­
tution. Under this arrangement, interdisciplinary efforts in 
research and teaching can be encouraged and implemented infor­
mally. The administrative structure appears adequate for those 
institutions where informal liaison in teaching and research 
between schools is widespread and meets the needs of students and 
other constituents of home economics. 
A second option requires the creation of a college of applied 
arts and sciences, which brings together a number of fields and 
professions such as home economics, education, journalism and 
business. ... This plan would facilitate the coordination of 
teaching for the large number of students who pursue a program in 
home economics education or extension or who plan careers in 
business or journalism. 
A third option... involves the creation of new integrative col­
leges of human resources or human development in which home eco­
nomics and other applied fields are combined with the behavioral 
sciences.... Stemming from the growing interest in the integra­
tive nature of the behavioral sciences and their application to 
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life, such new colleges are expanding the orientation of home 
economics beyond agriculture to a concern for urban living and 
urban family living (36, p. 67). 
The establishment of new alliances and relationships for the home eco­
nomics unit in some colleges and universities will not be easily achieved. 
A number of home economics units are presently a part of the school or col­
lege of agriculture. The report by McGrath and Johnson (36) made it clear 
that such an administrative arrangement should end. They stated: 
Only by loosening these administrative and structural ties to 
agriculture will home economics departments be able to reorient 
themselves from their limited agrarian purposes toward the 
broader educational and social needs of a culture which contin­
ues to move swiftly away from the conditions of American life 
existing when home economics came into being (36, p. 99). 
It would appear then that the administrator of home economics will be 
expected to exercise increased vision in identifying relationships with 
other disciplines within the institution which could prove mutually 
enhancing. The administrator will find it necessary to assume a larger and 
more vigorous role of educational and social leadership. The report gives 
emphasis to this fact by stating: 
Since local needs, objectives and traditions vary widely, no 
single realignment will automatically produce the most effective 
structure for every institution. ... In none of the possible 
alterations will the most effective structure evolve by itself. 
Perceptive and imaginative advocates of change within the depart­
ments of home economics must take the initiative in experimenting 
with new informal and formal programs and alliances. And in 
addition to this internal initiative, the encouragement of uni­
versity presidents and other sdininistrative officers representing 
the interests of the total institution and its constituency will 
be required (36, p. 99). 
The American Home Economics Association in 1961 appointed a committee 
to explore the possibilities of accreditation for the profession (47). As 
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study by this committee progressed, other committees were evolved to assist 
in this major activity. The objectives of accreditation were: 
To provide guidlines for program planning that will assist col­
leges, schools or departments in developing professional programs 
of the highest quality and to encourage self-evaluation and con­
tinued studies toward improvement. 
To apply established criteria for accreditation of colleges, 
schools or departments of home economics and to revise these 
principles and standards when advisable. 
To recognize modern needs of individuals, families and society 
and to implement advances in knowledge and teaching methods 
accordingly. 
To identify the institutions that are adequately prepared to 
offer professional programs in home economics and to publish a 
list of such institutions (15, p. 444). 
In early 1968 "Proposed AHEA Accreditation Policies and Procedures" 
were sent to institutions with a four-year program in home economics lead­
ing to a baccalaureate degree for their consideration and suggested revi­
sions (15, p. 440). Six regional sessions were then conducted with a 
representative from each of the 385 institutions which offer undergraduate 
degrees in attendance. The policies and procedures were discussed, and 296 
participants completed questionnaires and reaction sheets concerning them. 
Reaction to the proposals indicated that in most ways the policies and pro­
cedures were acceptable to most who attended these regional sessions. A 
summary of some of the important reactions is as follows: 
90 percent agreed with the objectives of accreditation and the 
statement of the common discipline 
90 percent approved the Agency Member Unit. 
90 percent agreed with the structure and 93 percent with the 
responsibility and authority of the Council for Professional 
Development. 
86 percent, 86 percent and 84 percent respectively, accepted the 
commissions and committees for undergraduate, graduate and non­
professional preparation. 
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87 percent believed that the categories and types of criteria 
were reasonable. 
81 percent wished to accredit few rather than many separate 
specializations• 
61 percent agreed with the proposed plan for financing (15, p. 446). 
Criteria for accreditation are of major importance; therefore, those 
in attendance were asked to rank the proposed criteria for evaluating the 
quality of a program. They were ranked in the following order: 
1. Size and quality of faculty 
2. Curriculum 
3. Competence of graduates 
4. Facilities and library 
5. Quality of student 
6. Financing, administration of programs (15, p. 446). 
Since the regional meetings, a seventh criterion has been added, supporting 
disciplines and their faculties (15, p. 445). 
Using these seven categories, four committees of the Undergraduate 
Commission and the Committee on The Contribution of Home Economics to Gen­
eral Education developed criteria which might be used in the accreditation 
of home economics programs. At the time of the present study, the plan was 
to expand the criteria in the form of guidelines in a workbook or manual. 
Criteria concerning administration is of special interest to this study. 
Included in the working draft of criteria were these involved with adminis­
tration: 
1.1 The organization of home economics within the institution is 
accorded a status comparable to other units of similar size and 
importance. It is equal in status to other units of similar 
nature in such areas as finances, staffing, teaching loads, pro­
motion in rank and salary, appointment on university policy­
making committees, and program priority. 
1.2 The organizational structure within home economics encour­
ages communication and interaction (among both faculty and stu­
dents) within the unit, with other disciplines, and with other 
institutions. 
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1.3 The administrative organization of the department or unit 
offering a specialized program is such as to facilitate the plan­
ning, administering, and evaluating for continuous improvement of 
the total educational program, 
1.4 The program is administered by a qualified executive officer 
empowered by the institution with sufficient authority to accom­
plish the program objectives. This administrative or executive 
officer provides effective leadership and supervision. 
1.5 The administration and the faculty cooperate in maintaining 
a home economics program of high quality and in providing oppor­
tunity for professional development of individual faculty members. 
1.6 There is cooperative formulation of program priorities and 
development within the university and home economics and within 
the program being evaluated (2, p. 2). 
Criteria for Financial Management 
Criteria by which the money management of a home economics unit may be 
evaluated does not appear as such in the literature. Individual home eco­
nomics units have no doubt developed their own criteria in consultation 
with experts in management or have adapted criteria from the institution 
from other units or from business organizations for use in planning and 
appraising their management of financial resources. 
In order to have a basis for devising a questionnaire regarding what 
practices, procedures, and behaviors were employed concerning planning, 
controlling, and evaluating unit finances, it was necessary to assemble, 
adapt, and organize a set of criteria. A number of recognized references 
relating to college and university administration and business administra­
tion in institutions of higher education set forth principles of financial 
management and made recommendations concerning budget preparation and 
implementation and accounting techniques. 
The reference compiled by The American Council on Education (10) gave 
a comprehensive analysis of principles relating to the business aspect of 
the management of finances in colleges and universities. In discussing bud-
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gating and business administration in institutions of higher education, 
such authors as Bowen (7), Hungate (30), Harris (23), Miller (37), Samoore 
(41), Tickton (45), and Williams (50) proposed means of calculating budget­
ary needs, suggested a sequence of steps in budget formulation, and dis­
cussed methods of recording expenditures and maintaining unit financial 
records- The first chapter in the research bulletin Number 100 (46) by the 
Iowa Department of Public Instruction presented a concise review of the 
relationship of the budget to the organization, the value of effective bud­
get development, the responsibilities involved in budget formulation, and 
who was best suited to assume such responsibilities. 
The relationship of financial resources to the educational program was 
considered by Donovan (13), Doyle (14), Nielsen (39), and Woodburne (51). 
Focusing on college and university administration, they emphasized the 
importance and value of using the philosophy of the institution and its 
educational objectives as a foundation for financial deliberations. 
In addition two studies, one investigating the budgeting and accounting 
systems in departments of industrial arts and one dealing with budgeting in 
private colleges and universities, were pertinent. These studies are 
reviewed in relation to the development of a set of criteria for use in the 
evaluation of the money management of home economics units. 
Powell (40) conducted a study of the budget and accounting systems as 
a part of the administration of departments of industrial education in 140 
institutions in 45 states that prepare industrial arts and vocational edu­
cation teachers. 
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Two of the purposes of his study were: 
To describe and summarize present budget and accounting systems 
including the following; 
1. methods used to estimate the amount of funds needed 
2. preparation of a request for funds 
3. procedures of submitting a budget including budget review 
4. allocation of realized income 
5. methods and forms used to spend realized income 
6. financial reports by faculty members and college administra­
tors 
To list budget and accounting practices and establish criteria of 
good practices (40, p. 3). 
From a review of related literature, Powell formulated a set of prin­
ciples for the effective management of finances within industrial arts 
departments. Validation of the principles was achieved by obtaining the 
reactions of 73 chairmen of industrial arts departments. Chairmen were 
asked to scrutinize each principle and indicate if they agreed, disagreed, 
or had no opinion concerning the statement as it was phrased. If they dis­
agreed with a statement, they were asked to reword the statement and then 
indicate agreement, disagreement, or no opinion. A summary of the 
responses resulted in adopting the following 17 principles as criteria: 
1. Objectives of the department should be determined by consen­
sus of those who are concerned with the program and ranked in 
order of value, before requesting funds. 
2. After the objectives have been determined they should be 
translated into a program. 
3. The estimated cost of the proposed departmental program, 
together with justifications of the cost, should be the bud­
get request. 
4. The departmental budget should be assembled by democratic 
methods. 
5. The budget should be assembled after consideration of fixed 
expenses, of the program and services to be offered, and of 
the professional activities of students and faculty. 
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6. The budget should be assembled with various programs and 
activities itemized in separate accounts. 
7- Consultation services in the mechanics of budget preparation, 
in departmental accounting and in definition of institutional 
policy should be made available to departments upon request. 
8. Curriculum department budgets should be reviewed by a college 
wide committee. 
9. The budget committee should provide an opportunity for each 
department to document requests. 
10. The time of year when department budgets are to be presented 
should be published in the college calendar of events. 
11. Revision of a departmental budget after a budget hearing, 
should be the responsibility of the entire department con­
cerned. 
12. The policy of the administration toward budget requests 
should be one of asking for those funds that can be justi­
fied. 
13. After an over-all appropriation is made to an institution, it 
is the responsibility of that institution's budget committee 
to decide where funds should be allocated. 
14. After a departmental appropriation is made, the department 
must decide what new areas of the program should be added or 
what accepted ones should be sustained or eliminated. 
15. Departments should keep program or activity accounts and 
operate within the appropriations of those accounts. 
16. The sale of supplies should be a joint responsibility of the 
department and business office. 
17. Each department should maintain a continuous inventory that 
is amended and reported annually (40, pp. 196, 197). 
Powell found in general that "... departmental chairmen were a dissat­
isfied group of people who were irritated by existing policies and prac­
tices in budgeting and accounting" (40, p. 226). Other specific related 
findings included: 
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Departmental chairmen are responsible for budget preparation in 
eighty-five percent of the institutions included in the study. 
Less than half of the institutions represented used a uniform 
approach to budget formulation by all curriculum departments. 
Only thirty-eight percent of the chairmen felt that their depart­
ments had satisfactory money management. 
Few chairmen had previous training in budget and accounting pro­
cedures . 
Only seven percent invited student participation in matters per­
taining to management of finances (40, pp. 226-300). 
In another study, Kendrick (32) investigated the practices and proce­
dures employed in budget preparation in selected private colleges and uni­
versities in the United States. Following is a statement of the objectives 
of his study. 
To formulate sound principles of budget preparation from authori­
tative literature in the area of business and finance. 
To identify current practices and procedures in the preparation 
of the budget in participating institutions. 
To ascertain the extent to which the practices and procedures are 
based on accepted principles of budget preparation. 
To make recommendations which evolve from the above evaluation 
and which may be useful in assessing and improving procedures and 
practices in the preparation of annual budgets in private col­
leges and universities in the United States (32, p. 1). 
The sample in this study included 36 private predominantly Negro col­
leges and universities with student enrollments ranging from 400 to 7,500 
located chiefly in the southeastern United States. 
To guide the investigation, Kendrick formulated seven principles of 
budgeting for institutions. They were: 
Principle One. The chief executive officer of a college or uni­
versity should be ultimately responsible for the 
preparation of the budget and should direct and 
guide its entire formulation. 
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Principle Two. All persons concerned with the educational 
needs of college or university students should 
share in the formulation of the budget since 
they have intimate knowledge of these needs and 
responsibility for administering segments of 
the program of the institution. 
Principle Three. Each college and university should have a long-
range budget with all interim budgets being 
developed, reviewed and evaluated with due con­
cern for their future implications. 
Principle Four. A definite time-table should be established at 
each institution for the formulation of the 
budget. 
Principle Five. Realistic estimates of income should be prepared 
in advance of the projected expenditures. 
Principle Six. The program of expenditures must bear a satis­
factory relationship to the estimated income 
for the institution. 
Principle Seven. The expenditures proposed should be for pur­
poses that will implement and further previ­
ously made aims and objectives of the college 
or university (32, pp. 154-155). 
Kendrick found that in 39 percent of the institutions, departmental 
heads participated in the determination of institutional objectives. In 
relation to the budgets of the institutions, less than 25 percent of the 
departmental administrators had opportunity to be active in the decisions 
that were made. Unit budgets were prepared by 88 percent of the depart­
mental heads in the institutions that participated in the study (32, 
pp. 60-69). 
Criteria for budget and accounting practices and principles of insti­
tutional budgeting developed and formulated by Powell (40) and Kendrick (32) 
contain a number of points in common. Both emphasize the importance of 
using as a basis for budget planning the purposes and objectives of the 
unit or institution. The employment of democratic processes and the estab-
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lishment of a timetable or schedule for budget preparation were included by 
both. Also cited by these two researchers was a realistic approach toward 
requests for funds. 
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METHOD OF PROCEDURE 
In this chapter, the procedures used in conducting this research are 
described. Included are a statement of the objectives, development of cri­
teria, definition of the population and sample, construction of the instru­
ment, collection of data, measurement of variables, and the analysis of 
data. 
Objectives 
The objectives of the study were as follows: 
1. To develop a set of criteria by which the effectiveness of the 
money management of a home economics unit may be evaluated. 
2. To identify the procedures used and to determine the degree to 
which small and medium sized home economics units in United 
States colleges and universities meet the criteria for effective 
money management. 
3. To examine the relationship of such characteristics of the home 
economics unit as the size of the unit, the number of curricula, 
the source of income, and the institutional administrative struc­
ture to the unit money management practices. 
4. To investigate the relationship of such characteristics of the 
home economics unit administrator as academic preparation, experi­
ence, time devoted to job, and performance of general administra­
tive responsibilities to money management practices. 
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Development of Criteria 
A summary of information obtained from readings related to the manage­
ment of financial resources in colleges and universities and from two stud­
ies that developed criteria for financial management in higher education 
was used to produce a set of 19 statements that appeared to be satisfactory 
as criteria for the evaluation of the management of financial resources in 
a home economics unit. The statements were divided into three groups which 
showed logical relationships; namely, those statements associated with the 
educational program, those associated with democratic processes, and those 
having to do with the business aspect of money management. 
Validation of the statements as criteria for evaluating money manage­
ment was obtained in the following manner. Nine judges were asked to react 
to the group of statements most closely associated with their areas of 
specialization. Three business administrators of universities were asked 
to react to the 10 statements relating to the business aspect. Three pro­
fessors of educational philosophy were asked to evaluate the five state­
ments concerned with money management as it relates to the educational pro­
gram, and three professors of college and university organization and 
administration were asked to judge the four statements dealing with demo­
cratic processes. 
Each judge was asked to do these four things: 
1. Indicate whether the criterion is unsound, unimportant, or impor­
tant. 
2. If a criterion is unsound, please reword it and indicate whether 
it is unimportant or important. 
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3. If a criterion is sound but needs improvement, please rephrase it 
and indicate whether it is unimportant or important. 
4. If you can suggest additional important criteria, please write 
such statements in the space provided. 
In addition to the specific group of statements to which individual 
judges were asked to react, each also received a complete list of the 19 
statements. Responses were obtained from eight judges. Two respondents 
submitted several suggestions which were used but failed to check the 
statements in the manner requested. Table 1 indicates the responses of the 
six judges who completed inquiries as requested. 
Table 1. Responses from judges of criteria 
Criterion group Judge 
Distribution of statements 
Unsound Unimportant Important 
Business aspect A 10 
B 1 9 
Educational program C 5 
D 5 
Democratic processes E 4 
F 4 
One judge indicated that the following statement was unimportant. 
"Simple, uniform accounting methods are used within the unit". The other 
judge of statements dealing with the business aspect commented in particular 
as to the value of simple accounting methods; therefore, it was decided to 
include the statement in the final set. Several statements were reworded 
for greater clarity as was recommended. The result was a list of 19 state-
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merits which could serve as criteria for evaluating the management of the 
financial resources in a home economics unit in colleges and universities 
in the United States. The list of criteria is included in the chapter 
Findings and Discussion. 
Population and Sample 
Originally it uas thought that information concerning the management 
of unit financial resources would be solicited from the home economics unit 
and one other curriculum unit within the same institution in order to 
assess institutional differences affecting money management. Findings by 
Hemphill (25) and Powell (AO) indicated that there were unit administrative 
differences and nonuniform measures in relation to budgeting within the same 
institution. It was, therefore, decided to secure information from home 
economics units only. 
The population of the study consisted of the home economics units in 
United States colleges and universities which met the following conditions: 
a. The institution of which the home economics unit is a part, grants 
a baccalaureate degree with one or more majors in home economics. 
b. The size of the home economics faculty is at least five but less 
than 16 full-time (or full-time equivalent) members. 
c. The home economics administrator or acting administrator has 
served in that position in that institution for at least the pre­
vious academic year. 
d. There are at least two full-time faculty members in the home eco­
nomics unit, other than the administrator, who have completed at 
least the previous academic year in that home economics unit. 
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In order to reduce the probability of obtaining responses about the 
home economics unit that would be greatly different from those which any 
other faculty member would give, it was felt that responses from at least 
two randomly selected faculty members would be needed. Mobility of faculty, 
particularly in smaller units, would make it difficult to obtain responses 
from more than two members who had completed at least a year in the unit. 
It was assumed that more years of experience in the same unit would enable 
one to respond more accurately to statements about the unit and that a min­
imum of one year would be necessary to obtain accurate responses. Likewise, 
it was felt that an administrator who had completed less than a year in a 
unit would have had limited opportunity to initiate or modify practices and 
policies. 
Three sources of information were used to compile a list of 148 insti­
tutions meeting the conditions in relation to granting a baccalaureate 
degree with one or more majors in home economics and having a home economics 
unit of at least five but less than 16 full-time or full-time equivalent 
members. These were a listing of United States colleges and universities 
granting an undergraduate degree with a major in home economics prepared in 
1967 by the American Home Economics Association and updated in the spring 
of 1968 by the Department of Home Economics of The National Education 
Association (1), the tenth edition of American Universities and Colleges 
(42), and current catalogues and bulletins of institutions that did not 
include unit faculty size in the two previously mentioned sources. 
57 
Selection of the sample 
Decisions regarding the sample were made in consultation with faculty 
members who had competence and experience in statistics and sampling tech­
niques. A sample of 74 home economics units with approximately half coming 
from the smaller sized units and half from the medium sized units was 
judged sufficient to allow comparisons between the two sizes of units. 
From available information, it was not possible, without contacting 
individual units, to determine if the 148 institutions appearing to meet 
the first two conditions also fulfilled the other conditions necessary to 
be included in the sample. Contact and decisions about inclusion were car­
ried out in the following manner. The names of the 148 colleges and uni­
versities were divided into two groups, those with home economics faculty 
sizes of nine but less than 16 members and those with faculty sizes of five 
but not more than eight members. The names of the institutions in each 
group were arranged in alphabetical order, and each was assigned a number. 
A table of random numbers was used to determine the order of selection of 
the institutions for the study within the two groups. 
Institutions in each group whose number appeared in the first 37 cor­
responding numbers from the table of random numbers were included in the 
initial contact. The home economics administrator in each randomly 
selected institution was written a letter explaining the purposes of the 
study. A checklist enclosed with the letter permitted the administrator to 
determine if the unit was eligible to participate. A copy of the letter 
and checklist is included in the Appendix. 
As home economics units indicated ineligibility or unwillingness to 
participate, the next institution on the list was contacted. Due to the 
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difficulty and time involved in obtaining responses to the initial con­
tacts, the final sample included 73 home economics units from contacts with 
113 of the 148 eligible units. 
Failure to meet one or more of the conditions was reported by 37 home 
economics units. One administrator did not respond to three mailed 
requests and could not be reached through repeated attempts by telephone. 
One administrator did not supply information concerning eligibility condi­
tions but specified an unwillingness to participate in the study. Another 
home economics unit was eligible, but due to the extended illness of the 
administrator, participation was declined. One unit, though eligible and 
willing to participate, could not obtain the required permission from a 
higher level of administration. One institution was in 1971 completing the 
process of "phasing out" the baccalaureate degree with a major in home eco­
nomics; therefore, the administrator expressed unwillingness to participate 
in this study. Table 2 shows reasons for nonparticipation in the study. 
The final sample consisted of 73 home economics units, 33 with facul­
ties of at least nine but less than 16 members and 40 with faculties of 
five but not more than eight members. One medium sized unit and adminis­
trators from two small units failed to complete information resulting in a 
total of 70 administrators of units included in the analysis of data. 
The administrator of each eligible unit that expressed a willingness 
to take part in the study was asked to supply the names and addresses of 
all full-time faculty members who had completed a minimum of at least the 
previous year in that unit. Through the use of a table of random numbers, 
two faculty members from each participating unit were selected. When ques­
tionnaires were sent to four of the selected faculty members, it was found 
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Table 2. Reasons for nonparticipation by units 
Size of unit 
Reasons Small Medium 
1. Did not meet conditions of faculty size 7 7 
2. Administrator had not served one year 12 11 
3. Did not have two full-time faculty members 
who had been in unit for one year 3 0 
4. Illness of administrator 1 0 
5. "Phasing out" degree 1 0 
6. Permission to participate not granted by 
higher administrative level 0 1 
7. Did not indicate eligibility status. 
unwilling to participate 1 0 
8. No response 1 0 
^Some of the 37 units indicated more than one reason for not partici­
pating. 
that they had not completed one year in the unit and were, therefore, inel­
igible to be included. 
Instrument 
A questionnaire consisting of three parts was constructed to collect 
data concerning the management of financial resources of the home economics 
unit, the general administration of the unit, and factual information about 
the unit. 
Part one, management of the finaneial resources of the home economics unit 
The purpose of part one was to obtain information about practices and 
policies that were used in the management of the financial resources of the 
home economics unit (school, division, or department) for a specific time 
period; one budget period as defined by the respective institutions in 
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which the home economics units were located. Only the finances used for 
current and operational expenses which included such expenditures as pur­
chases of a variety of supplies, teaching aids, small and large equipment, 
printed materials, services, repairs, travel, postage, and film rental were 
considered. Not included were funds for faculty or staff salaries nor new 
or remodeled physical plant or facilities. 
The 18 statements forming the set of criteria for effective money man­
agement were used as a basis for formulating part one of the questionnaire. 
A number of the descriptive statements regarding practices and policies 
relating to the criteria for the management of the financial resources of 
the home economics unit were adapted from the same references dealing with 
business and educational administration and budgeting and accounting that 
were used in preparing the criteria. 
Interviews with people who had experience as faculty members of col­
lege home economics units or as administrators of home economics units were 
also a source of descriptive statements. Persons interviewed included two 
graduate students who had previously been on the college faculty of small 
sized home economics units, one current faculty member who had previously 
been the administrator of a small sized college home economics unit, one 
professor who was currently chairman of a department in a large university 
home economics unit, and an assistant dean in a large university home eco­
nomics unit. Each was given a set of the statements of criteria for evalua­
ting the money management of home economics units, and after reflecting 
upon the criteria, each was asked to indicate any effective or ineffective 
practices or policies pertaining to any of the criteria that were charac­
teristic of the home economics units in which they were or had been members. 
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Comments made by these people were recorded on tape. Each interview 
was studied, and additional statements describing practices and procedures 
relating to the management of unit financial resources were constructed. 
A tentative group of 56 statements was included in part one. A fac­
ulty member in the College of Home Economics, Iowa State University, and a 
graduate student who had previously been a faculty member in a college home 
economics unit were asked to respond to part one of the questionnaire in a 
pretest. The pretest served to indicate the time required for responding 
to this section of the instrument. Suggestions were also made concerning 
the clarity of instructions and statements. As a result, the wording of 
several statements was modified to improve the meaning. The final form of 
part one consisted of 56 statements, 44 affirmative and 12 negative state­
ments. Part one is included in the Appendix. 
Part two, general administration within home economics 
Part two included 35 descriptive statements referring to a variety of 
administrative practices and procedures pertaining to the general nature of 
administration within a home economics unit. Included were such variables 
as the identification of administrative functions and provisions for exe­
cuting them, securing and keeping a qualified faculty, provisions for the 
professional growth of the faculty members, use of democratic processes in 
relation to administrative functions, personality characteristics of the 
home economics administrator, and the relationship of the home economics 
unit to the institution of which it is a part. 
The statements contained in this section were adapted from the check­
list included in materials for evaluating undergraduate home economics in 
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higher education prepared by The American Home Economics Association (29). 
Modifications included the slight rewording of seven statements and provid­
ing for seven levels instead of three to indicate the degree to which the 
statements were characteristic of the unit. General administration vari­
ables were included in order to compare the more specific administrative 
function of the management of financial resources with overall unit admin­
istration. Part two is also included in the Appendix. 
Part three, factual information about the home economics unit 
This section of the questionnaire was concerned with information 
about the home economics unit administrator, the size of the unit, the home 
economics curricula, the faculty and other personnel of the unit, the phys­
ical facilities, the pattern of the administrative structure of the home 
economics unit within the institution, and the characteristics of the 
institution's business administration in relation to the home economics 
unit. These variables were included because other studies indicated such 
variables had an effect upon administration. Part three of the instrument 
is included in the Appendix. 
Responses to statements in part one and two and to the eight state­
ments dealing with the institution's business administration in part three 
were made by indicating one of seven levels. The scale of equal appearing 
intervals had intervals ranging from one, "definitely not characteristic", 
to seven, "definitely characteristic", with a mid-point of four indicating 
uncertainty as to whether the practice was characteristic or not. Responses 
to other items in part three were made by placing a check mark by the 
appropriate choice or by inserting the correct number in the blanks. 
The questionnaire was designed to have two faculty members and the 
administrator of each participating home economics unit respond to parts 
one and two. Only the administrator was asked to respond to part three of 
the instrument. It was assumed that factual information about the home 
economics unit would be identical if reported by all unit respondents. 
Such duplication was unnecessary, and it was believed that the information 
would be most accessible to the administrator. It appeared that faculty 
members would have a more limited opportunity to know about the relation­
ship existing between the home economics unit and the institution's busi­
ness administration. The administrators were assumed to be in a position 
to supply this information; therefore, only they were asked to respond to 
this section of the instrument. 
Collection of Data 
Between November, 1969, and March, 1970, questionnaires were mailed to 
73 administrators and 148 faculty members in institutions that had agreed 
to cooperate in the study. This time span resulted from normal delays in 
the method employed in gaining consent to participate in the study. Once a 
unit was initially contacted, the researcher waited before contacting 
another unit until information regarding eligibility and willingness to 
cooperate in the study was obtained. If the unit was ineligible or unable 
to participate, a replacement unit was then contacted. Delays also 
resulted from holidays at Christmas and time between semesters in some 
institutions. Three follow-up contacts in the form of letters with postal 
cards for reply were made. Copies of this correspondence are included in 
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the Appendix. By April, 1970, completed questionnaires had been received 
from a total of 185 respondents, 70 administrators and 115 faculty members. 
Measurement of Variables 
The seven-point equal-appearing interval scale used for the responses 
regarding money management, general administration, and the institution's 
business administration was converted to an interval scale for interpreting 
differences among responses- The converted scale consisted of a continuum 
from 0-13. The assumption was made that the psychological distance between 
the two scale values at either end of the continuum is greater than the 
distance between the values at the center. In order to take into account 
the differences between the intervals placed at the two ends and in the 
center, values for the scale were selected to denote differences of three, 
two, and one points. Thus, a difference of one scale value meant the same 
regardless of what interval it represented. The original seven-point equal-
appearing interval scale and the converted scale are given below. 
I 2 3 4 5 6 7 
equal-appearing interval scale 
1 4 6 7 § ÎÔ n 
converted scale 
The strength of practices and procedures relating to money management 
which were characteristic of home economics units were denoted by the mean 
score per item in the cluster. (See Analysis of Data for cluster forma­
tion.) Practices relating to general administration within the unit and to 
the institution's business administration were measured in the same manner. 
Nine items, three pertaining to the general administration of the home eco­
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nomics unit and six concerning the management of unit finances did not cor­
relate with other statements and were treated as individual items. Mean 
scores per item were used to report the practices and policies described by 
these statements. 
Other variables, such as the experience and academic background of the 
administrator, the size and curricula of the home economics unit, the size 
of the faculty and other unit personnel, type administrative structure 
within the institution, and the physical facilities of the unit, were 
reported in terms of frequency counts and mean scores for the two groups of 
institutions. 
Analysis of Data 
The data from 185 respondents were processed at the Iowa State Univer­
sity Computation Center. Data were coded and transferred to flow sheets 
from which IBM cards were punched. 
Money management variables were intercorrelated for the two groups, 
faculty sesiers and administrators. The variance within groups (size of 
unit) was pooled. The correlation matrices were inspected to determine 
which variables could be grouped together and which would be handled as 
individual variables. Variables pertaining to the general administration 
of the unit and to the business administration of the institution were 
treated in the same manner. The final decision .n which items to include 
in each cluster was based on the results of two calculations. First, the 
following formula was applied to the data. 
r = r 
^ n(n-l) /2 
66 
r = mean r for cluster 
c 
r = sum of all correlation coefficients above or below the diagonal 
of the matrix 
n = number of items in the cluster 
Secondly, the following formula reported by Warren et.âi* (49) was applied. 
nr" 
xy 1 + (n-l)_ 
c 
in which r = reliability of the cluster. 
xy 
According to Thorndike (44), the minimum reliability level of an 
instrument used to evaluate group accomplishment should be .50. Reliabil­
ities calculated were well over .50 for each of the clusters. 
The home economics unit variables, the variables pertaining to the 
unit administrator, the statements treated as individual variables, the 
institutional business administration cluster, and the clusters concerning 
unit money management and the general administration of the unit were then 
intercorrelated for administrators using correlations based on the pooled 
within-group (size of unit) variance. A similar intercorrelation was com­
puted for faculty members. 
With 70 administrators from two groups, the correlation coefficients 
necessary at the .05 and the .01 significance levels were .24 and .31, 
Correlation coefficients of .18 and .24 were necessary at the ,05 and ,01 
significance levels for 115 faculty members from two groups. 
Two analyses of variance were done at the computation center. The 
first was to determine the significantly different means of faculty members 
and administrators on the six money management and the five general admin­
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istration clusters. The second computation was to indicate the signifi­
cantly different means due to the two sizes of units. 
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FINDINGS AND DISCUSSION 
The results of the study are divided in this chapter into major sec­
tions based on the objectives of the research. First, the developed set of 
criteria for effective management of unit financial resources is presented. 
The second part involves formation of clusters of related items and the 
intercorrelations among clusters. A general description of the home eco­
nomics units is given next, followed by the identification of the practices, 
procedures and behaviors pertaining to money management, and general unit 
administration that were employed in the home economics units which parti­
cipated in this study. The final section is devoted to an examinati on of 
the relationships of money management and general administration to such 
variables as characteristics of the unit, administrator of the unit, and 
business administration of the institution. 
Criteria for Effective Management 
of Unit Financial Resources 
The following set of 19 criteria was developed and validated as 
described in the Method of Procedure: 
1. The philosophy and objectives of the unit provide the basis for 
decisions involved in planning the money management of the unit. 
2. Needs of the unit which may be met through use of financial 
resources are recognized and included in the planning. 
3. All persons using the financial resources of the unit participate 
in budget planning. 
4. Unit financial records of previous years are available and are 
used in budget planning. 
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5. Reasonable estimates of future money requirements are made. 
6. The unit budget provides for the allocation of funds by subject 
areas in relation to needs. 
7. The tentative unit budget culminates in an itemized, written form. 
8. Both faculty members and the administrator(s) accept the proposed 
budget and endorse it before it is submitted to the next adminis­
trative level. 
9. If the proposed budget is not acceptable at a higher administra­
tive level, faculty members of the unit are consulted concerning 
changes, 
10. There is an element of flexibility within the approved budget so 
that the unit can reallocate funds if the need arises. 
11. All unit personnel using the financial resources of the unit have 
a copy of the approved budget for the specified time period. 
12. Expenditure categories are defined to assist in record keeping. 
13. Simple uniform accounting methods are used within the unit. 
14. Procedures to be used in relation to expenditures, requisitioning 
items, and contracting for services are understood by faculty mem­
bers . 
15. Procedures used in relation to expenditure, requisitioning items, 
and contracting for services are followed by unit personnel. 
16. Periodic checks are made on the financial situation within the 
unit. 
17. A yearly financial report is compiled and filed. 
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18. Both faculty members and the administrator(s) of the unit evaluate 
the adequacy of the budget in relation to the objectives of the 
unit. 
19. Both faculty members and the administrator(s) of the unit evaluate 
the use made of the available financial resources in relation to 
the accomplishment of the objectives of the unit. 
Cluster Formation 
To facilitate discussion and to make investigation of possible rela­
tionships between the management of unit financial resources and other 
variables less cumbrous, clusters were formed from the individual state­
ments contained in the sections of the questionnaire pertaining to the 
financial management of the unit, the general administration of the unit, 
and the business administration of the institution. There were six clus­
ters concerning money management, five pertaining to general administration, 
and one cluster for the business administration of the institution. 
Money management clusters 
The responses of the administrators to the 56 statements pertaining to 
the money management of the home economics unit were intercorrelated. This 
was also done for the responses of the faculty members. The resulting 
matrices were then inspected to determine which of the statements were most 
highly related. From inspection it was evident that the administrators had 
made more discriminating judgments than had faculty members. The matrix 
calculated from faculty members' responses showed that a large number of 
the statements were significantly related to many others. This being the 
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situation, the matrix for the administrators was used as a basis for the 
first step in cluster formation. 
Examination of the intercorrelations showed that 50 of the statements 
were significantly correlated and logically related in such a manner that 
groupings could be made to produce six clusters. Six statements had very 
low or no correlations with other statements and were, therefore, treated 
as individual variables. 
The matrix for faculty members was then inspected, and it was found 
that the same groups of items were significantly intercorrelated. Thus, it 
was possible to form clusters containing identical items to those in the 
clusters formed from administrators' responses. In order to make compari­
sons between responses of administrators and faculty members, it was desir­
able to have the same clusters for both groups. A title for each cluster 
was selected to express in the briefest way possible the main idea or ideas 
within each cluster. 
Application of the formula reported by Warren et_ al. (49) to the cor­
relations of the statements in each cluster resulted in a reliability 
coefficient for each cluster. This latter information, the cluster titles, 
and the statements included in each cluster for money management are given 
in Table 3. The six statements treated as individual variables are also 
included. 
General administration clusters 
A similar series of steps was applied to the statements concerning the 
general administration within the home economics unit. As a result, five 
clusters were formed. Three items in this series showed little or no rela-
Table 3. Reliability and composition of clusters denoting money management 
Cluster Reliability 
No. Adm. Fac. Title Statements in cluster 
.76 .87 Faculty partici- 6. The home economics unit has devised a means whereby 
pation and the unit faculty is represented when various basic 
equity of budget functions of budget preparation and control are 
preformed. 
7. Each faculty and staff member is expected to submit 
budget requests for planned expenditures for the 
courses or activities for which they are respon­
sible . 
10. The home economics unit's financial record is on 
file but is not readily accessible to faculty mem­
bers for use in budget planning. 
11. The previous financial record is reviewed, either 
individually or as a group by the home economics 
faculty in relation to the preparation of the new 
budget. 
21. The unit budget provides for the allocation of 
funds by subject matter areas in relation to needs. 
^Negative statements were transformed in scoring individual responses. The following code was 
used for positive statements: 1=1, 2 = 4, 3 = 6, 4 = 7, 5 = 8, 6 = 10, 7 = 13. Transformation of 
negative statements reversed the code to: -1 «= 13, -2 = 10, -3 =8, -4 = 7, -5 =6, -6 = 4, -7 = 1. 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title 
2 .73 .85 Democratic pro­
cesses in budget 
modifications 
and revisions 
Statements in cluster 
Interested home economics faculty members have an 
opportunity to examine and react to the tentative 
proposed budget before it is submitted to the next 
higher administrative level. 
The tentative proposed budget for the home econom­
ics unit is submitted to the next administrative 
level with the endorsement and qualifying comments 
of at least a majority of the unit faculty members 
The budget of the home economics unit is an expres 
sion in terms of dollars of what the unit intends 
to accomplish in a stated time period. 
The successful implementation of the budget is 
viewed as a means toward an end and not as an end 
in itself. 
Lines of communication have been established 
between the home economics unit and higher levels 
of administration whereby differences in viewpoint 
may be discussed and reconciled. 
Revisions in the tentative proposed budget involv­
ing additions, reductions, eliminations, and real­
locations are made at higher administrative levels 
without consulting the home economics unit.* 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title Statements in cluster 
When the proposed budget must be modified, faculty 
members are given an opportunity to present justi­
fications for one alternative over another. 
If the proposed budget is not acceptable at higher 
administrative levels, faculty members of the home 
economics unit are consulted by the home economics 
administrator concerning changes. 
Faculty members are aware that if emergency or 
unexpected events occur, budget modification 
requests may be submitted. 
The unit budget is flexible in that allocations 
within a category may be reallocated should the 
need arise (i.e., from planned equipment for one 
subject matter area to equipment for another sub­
ject matter area). 
Modifications in the home economics unit budget 
arising during the budget period are made in con­
sultation with and by mutual agreement of affected 
faculty members. 
The securing of goods and services arising from an 
emergency situation or from unexpected circumstan­
ces is permitted within an established consistent 
policy of the institution and the home economics 
unit. 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title 
.67 .78 Unit and course 
objectives as a 
basis for budget 
development 
.66 .80 Tangible money 
management 
information 
12 
13 
14 
Statements in cluster 
The home economics unit has formulated an adequate 
Statement of its philosophy and objectives. 
Budget planning and preparation of the home econom­
ics unit proceeds without an examination of the 
unit's philosophy or objectives.* 
In making decisions related to short-term (one bud­
get period) management of unit finances, the long 
range objectives of the unit are examined to deter­
mine how they might be affected. 
The objectives for course offerings in each subject 
matter area are defined in a manner that permits 
the identification of financial needs. 
Budget requests are proposed by individual faculty 
members without a review of the objectives for the 
courses they will be teaching.* 
Learning experiences and activities scheduled dur­
ing the budget period are identified by respective 
faculty members and the equipment, supplies, and 
services required are determined. 
The financial record of the home economics unit for 
at least the previous year is on file in the unit 
office. 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title 
23 
.75 .81 Budgetary plan­
ning procedures 
and control of 
the budget 
25 
26 
38 
39 
56 
Statements in cluster 
Institutional and/or home-economics-unit informa­
tion concerning projected enrollments, curriculum 
changes, course additions or deletions, and unit 
expansion is available for use in budget planning. 
All home-economics-unit budget requests, recomenda-
tions, and proposals are organized in written form 
as the tentative proposed unit budget. 
Home-economics-unit budget preparation is begun far 
enough in advance of the institution's deadline to 
permit gathering of information, discussion, and 
rational decision making. 
New faculty members gain an insight into budgetary 
matters through discovering for themselves the 
financial policies of the home economics unit.* 
Regulations governing procedures used in relation 
to finances of the home economics unit exist in 
written form and may be referred to if needed. 
A financial report of the completed budget period 
is compiled and placed on file. 
The financial record of the previous year, although 
on file, is assembled in such a manner that helpful 
information is difficult and time consuming to 
ascertain.* 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title Statements in cluster 
Current inventories of equipment and supplies for 
the home economics unit are incomplete or nonexis­
tent.* 
The procedure for use of the unit equipment and 
supplies is such that information regarding who is 
to use them, amounts to be used, and time of use is 
easily obtained. 
Collection of information and investigation is a 
prerequisite for budget requests for new or greatly 
modified programs or activities. 
Justifications must accompany budget requests for 
new or greatly modified programs or activities. 
Accurate estimates of budgetary requests are often 
difficult to make because equipment catalogues, 
price lists, and other such aids are not available 
for use.* 
Reasonable estimates of future money requirements 
are calculated as a part of developing the budget. 
Record forms for requisitions, orders, purchases, 
and bookkeeping are supplied for personnel using 
the unit funds. 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title 
36 
40 
41 
42 
43 
48 
6 .76 .8 Evaluation of 37 
money management 
Statements in cluster 
Record forms for requisitions, orders, purchases, 
and bookkeeping are used by home economics person­
ne 1. 
Any changes in budgetary procedures or policy are 
brought to the attention of the faculty. 
Systematically during the budget period, all finan­
cial records of the home economics unit are brought 
up-to-date and are reconciled with the unit record. 
Data for the home economics unit showing previous 
timing and patterns of expenditures are available 
to aid faculty members in the interpretation of 
present expenditures. 
The financial record maintained by the home econom­
ics unit is seldom checked with the record kept by 
the business office of the institution except when 
a major expenditure is being considered and it is 
necessary to determine that such an expenditure 
would not exceed the budget.* 
The approved forms and established procedures for 
requisitioning items, ordering, and purchasing must 
be followed or requests will be returned. 
A review of the unit regulations governing pur­
chases, requisitions, and contracts for service is 
conducted at the beginning of each budget period. 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title 
50. 
51. 
52. 
53. 
54. 
Individual items 20. 
24. 
Statements in cluster 
The home economics unit does not have a plan for 
evaluating the budget at the close of the fiscal 
period.* 
A variety of information is collected for use in 
evaluating the unit budget. 
At the close of the budget period, home economics 
objectives are reviewed to determine if the amount 
of financial resources available were sufficient to 
produce the desired level of achievement. 
In some effective manner, the productivity of 
actual choices which were made for use of funds is 
compared with possible results of alternative 
selections. 
Through such means as written reports, faculty 
meetings, individual conferences, or committee 
study, both the home economics administrator and 
faculty members evaluate the financial management 
of the fiscal period. 
Competitive bids must be obtained for planned 
expenditures exceeding a specified amount. 
Each subject matter area within the home economics 
unit is allocated an identical sum of money for 
current and operational expenses.* 
Table 3. (Continued) 
Cluster Reliability 
No. Adm. Fat;. Title Statements in cluster 
33. Faculty members of the unit have a copy of the 
approved budget for the home economics unit at or 
near the start of the budget period. 
34. Classification of expenditures and definitions for 
budget categories are left largely to the inter­
pretation of each faculty member.* 
45. The home economics unit is allowed a contingency, 
emergency, or general fund. 
55. An opportunity for student participation in the 
financial management of the home economics unit is 
provided. 
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tion to other statements and were, therefore, treated as individual vari­
ables. Table 4 shows the title clusters, the statements included in each 
cluster, and the reliability coefficient for each of the general administra­
tion clusters. 
Institutional business-administration cluster 
Responses of the administrators to the eight statements pertaining to 
aspects of the institution's business administration were intercorrelated. 
Faculty members were not asked to respond to these statements since it was 
believed they might have limited knowledge concerning them. All statements 
in the series were significantly related to each other resulting in a sin­
gle cluster of eight items. Table 5 gives the cluster title, the individ­
ual items comprising this cluster, and the reliability coefficent for the 
institutional business-administration cluster. 
General Description of Home Economics Units 
The following section includes general information for 70 units repre­
senting 35 states and the District of Columbia. Administrators of two small 
units from which responses of faculty members were obtained did not complete 
questionnaires. The range in size of faculty was from five to 15 full-time 
equivalent members as is shown in Table 6. Each faculty size is repre­
sented, and no one size accounts for as much as 20 percent of the sample. 
Five different major sources of financial support for the institutions 
were reported by the units that cooperated in the study. Table 7 gives the 
frequency distribution of the units according to the major sources of 
financial support. The source of support no doubt influences the money 
management of the unit to some extent. It will be noted that 77.1 percent 
Table 4. Reliability and composition of clusters denoting general administration characteristics 
Cluster Reliability 
No. Adra. Fac. Title Statements in clusters^ 
•88 .89 Faculty 13. Staff members are encouraged to try new procedures.^ 
opportunities 
14. Staff members are given an opportunity for new experi­
ences.b 
15. In-service improvement is made possible.b 
32. Staff members are given opportunities for in-service 
growth.c 
33. Staff members are given new experiences in their posi­
tions or new assignments in the home economics unit.^ 
34. Staff members are given merited promotions in rank and 
salary.d 
In the questionnaire, an introductory statement was used followed by several substatements. 
When clusters were formed, not all substatements under the same introductory comment were included in 
the same clusters. The introductory statements are given below. Letters appearing after each sub-
statement in clusters correspond to the letters preceding the introductory comment, thus denoting the 
original form. 
^Leadership within the staff is utilized, and the personal and professional growth of the staff 
members is promoted. 
^It (home economics administration) secures and keeps a staff whose members are qualified for 
their work and are happy in doing it. 
^It (home economics administration) helps staff members progress professionally. 
Table 4. (Continued) 
Cluster Re liability 
No. Adm. Fac. Title Statements in clusters 
,82 .86 Assignments 4. An analysis has been made of administrative functions 
and duties within the unit.® 
5. Assignment of duties is clear-cut and clearly under­
stood.® 
6. Sufficient time and the necessary facilities or assis­
tance needed for discharging these duties effectively 
has been provided. 
7. Administrative functions have been studied and respon­
sibilities assigned in terms of the nature of the jobs 
and the best interests of home economics.^ 
8. The home economics administrator is informed regarding 
assignments of responsibilities relating to the work of 
the home economics unit.^ 
12. Staff members are not pushed to do more than they can 
do well and with satisfaction.8 
^The essential administrative functions of the home economics unit have been recognized and pro­
vision has been made for carrying them out. 
^The relation between the general administration is clear-cut and clearly understood. 
®The program of the home economics unit is kept within its resources, human and material. 
Table 4. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title Statements in clusters 
,81 .85 Broad unit 
relationship 
10. 
25. 
26 .  
Its (home economics unit) purposes in relation to the 
purposes of the institution (and the unit in which it 
operates when not an independent unit) are clearly 
understood by both the home economics administrator and 
the home economics faculty.^ 
It (home economics unit) follows general institutional 
procedures and makes use of institutional services, 
seeking to improve those that are unsatisfactory rather 
than to duplicate them.^ 
It (home economics unit) seeks to promote the welfare 
of the entire institution and offers courses in both 
general and professional education when they are needed 
by students not majoring in the unit.^ 
The two administrators, general and home economics, 
work together in an atmosphere of mutual respect and 
confidence.^ 
The relationship between the home economics unit and 
the general administration is friendly and social.^ 
It (home economics administration) brings the home eco­
nomics unit and the community closer together.^ 
It (home economics administration) brings the staff and 
students closer together and encourages staff concern 
for meeting needs and interests of students by develop­
ing a sound appraisal program.^ 
Home economics functions as an integral part of the institution. 
^The home economics administration promotes a broad and rich program of home economics. 
Table 4. (Continued) 
Cluster 
No. 
Reliability 
Adm. Fac. Title Statements in clusters' 
.92 .90 Characteris­
tics of 
administrator 
17. The administrator is a professional home economist with 
experience in college teaching.J 
19. The administrator has a broad point of view concerning 
education and the place of home economics in it and is 
in sympathy with the educational program of the insti­
tution. j 
20. The administrator has the ability to interpret home 
economics to lay groups and to prospective students.J 
21. The administrator has the personal qualities necessary 
to get along with people such as sympathy, understand­
ing, friendliness, and objectivity and is consistent in 
personal relations with staff and students.J 
22. It (home economics administration) provides the condi­
tions for and encourages the staff in thinking through 
its philosophy of education and of translating this 
philosophy into a realistic program of action.1 
23. It (home economics administration) takes the initiative 
in reconciling different points of view.^ 
24. It (home economics administration) provides the facili­
ties for carrying out curriculum changes. 
27. The administration has studied reliable sources of 
candidates for teaching positions.^ 
•^The home economics administrator is well qualified for the position. 
Table 4. (Continued) 
Cluster Reliability 
No. Adm. Fac. Title 
5 .79 .75 Staff pro­
curement 
S tatements 
treated as 
individual 
variables 
Statements in clusters^ 
28. All essential data concerning candidates for a position 
are collected and carefully studied.^ 
29. Prospective candidates are interviewed whenever pos­
sible, and those for important positions are brought to 
the institution at its expense.^ 
30. Every effort is made to ensure that a prospective can­
didate offered a position understands the major pur­
poses of the institution and of the unit and is fully 
informed concerning the position offered.^ 
31. Orientation to the home economics unit is given all new 
faculty members. 
35. When desirable for professional advancement, staff mem­
bers are recommended for positions elsewhere.^ 
11. Desirable standards of space, equipment and mainte­
nance, and library facilities are maintained.8 
16. Organized study on a leave basis is encouraged.^ 
18. The administrator has studied in the field of adminis­
tration. J 
Table 5. Reliability and composition ol; the institutional business administration cluster 
Cluster Reliability 
No. Adm. Title Statements in cluster 
1 .81 Institutional 
business 
administration 
The home economics unit is promptly notified of pertinent 
financial information. 
The college or university has an announced schedule for budget 
preparation. 
The home economics unit and the business office of the insti­
tution define and classify expenditures identically. 
The home economics unit receives regularly a periodic finan­
cial statement of their transactions as recorded by the insti­
tution. 
In relation to budgetary matters, the home economics unit 
receives consideration equal to that given other institutional 
units of comparable size. 
'Che administrative official responsible for institutional 
finances understands the aims and objectives of home economics 
in the educational program of the institution. 
The administrative official responsible for institutional 
finances is cooperative in discussing and assisting with home 
economics money management. 
The administrative official responsible for institutional 
finances accepts as a basis for decision making well executed 
Justifications for budgetary requests. 
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Table 6. Distribution of home economics units according to the number of 
full-time faculty members 
Number of full-time Units 
faculty members Number Percent 
Small units 
5 13 18.6 
6  6  8 . 6  
7 8 11.4 
8 11 15.7 
Total 38 54.3 
Medium sized units 
9 7 10.0 
10 6 8.6 
11 3 4.3 
12 4 5.7 
13 5 7.1 
14 2 2.9 
15 5 7.1 
Total 32 45.7 
of the units were either in institutions which are state or state and fed­
erally supported and are, therefore, subject to state and to some extent 
federal regulations governing the use, recording, and reporting of public 
funds. The number of units located in institutions which had other sources 
of financial support were too few to analyze the effect of source of sup­
port on money management. 
The educational program and the physical facilities of a unit contri­
bute to its complexity which in turn increases administrative functions and 
responsibilities. Table 8 gives the distribution of units according to the 
number of subject matter areas in which students receiving a bachelor's 
degree in home economics at the time of this study could major. As would 
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Table 7. Distribution of home economics units according to the source of 
financial support for the institution 
Number of units 
Source Small Medium Total Percent 
Land grant (federal and state) 5 7 12 17.1 
State 19 23 42 60.0 
City 1 0 1 1.4 
Independent 7 1 8 11.4 
Religious 6 1 7 10.0 
Total 38 32 70 99.9* 
^In this and subsequent tables, total percentage may not sum to 100 
because of rounding. 
Table 8. Distribution of units according to number of subject matter areas 
in which students receiving the bachelor's degree in home econom­
ics could major 
Number of units 
Number of areas Small Medium Total Percent 
1 2 2 4 5.7 
2 9 7 16 22.8 
3 11 2 13 18.6 
4 9 7 16 22.8 
5 5 4 9 12.9 
6 2 7 9 12.9 
7 0 2 2 2.9 
9 0 1 1 1.4 
Total 38 32 70 100.0 
be expected, the small units offered fewer areas for majors than did medium 
sized units. Almost half of the small units offered at least four areas, 
and two small units offered six. One of these small units had a faculty of 
eight, and the other unit had a faculty of six members. It would appear 
difficult to provide a program in which students could schedule courses in 
a sequence that would permit reinforcement of learning and the successive 
building upon preceding experiences when the number of faculty members is 
thus limited. Faculty members in such a situation would be required to 
teach a variety of courses which in turn would reduce their opportunity for 
reading and study in their subject matter area. Students would be limited 
in exposure to faculty members with particular strengths and specializa­
tions. 
More than half of the medium sized units offered no more than four 
areas for home economics majors. Only one unit offered as many as nine 
areas. This unit had a faculty of 15 members, however, this would not per­
mit as many as two faculty members with specializations in each area. The 
two medium sized units which offered seven areas for majors had faculty 
sizes of 11 and 12 members. 
The physical facilities, especially laboratories which contain a vari­
ety of supplies and equipment, require that an administrator devote 
increased attention and effort toward maintaining them in a manner that 
permits students to maximize learning through experiences in them and to 
develop standards from the materials they see and use. Information per­
taining to the number and type of laboratories is given in Table 9. 
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Table 9. Distribution of home economics units according to the number of 
laboratories 
Number of 
laboratories 
Number of units 
Small Medium Total Percent 
Child development 
None 
One 
Two 
Three 
7 
28 
3 
0 
4 
26 
1 
1 
11 
54 
4 
1 
15.7 
77.7 
5.7 
1.4 
Total 38 32 70 99.9 
Clothing 
None 
One 
Two 
Three 
0 
29 
9 
0 
1 
11 
18 
2 
1 
41 
27 
2 
1.4 
57.2 
38.5 
2.9 
Total 38 32 70 100.0 
Textiles 
None 
One 
Two 
15 
23 
0 
5 
25 
2 
20 
48 
2 
28.6 
68.5 
2.9 
Total 38 32 70 100.0 
Foods 
None 
One 
Two 
Three 
Four 
0 
17 
19 
2 
0 
2 
10 
16 
3 
1 
2 
27 
35 
5 
1 
2.9 
38.5 
50.0 
7.1 
1.4 
Total 38 32 70 99.9 
Home management houses 
None 
One 
Two 
Three 
Four 
6 
28 
2 
1 
1 
2 
21 
6 
3 
0 
8 
49 
8 
4 
1 
11.4 
70.0 
11.4 
5.7 
1.4 
Total 38 32 70 99.9 
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Some small units lacked textile and child development laboratories and 
home management houses. All had one or more clothing and foods laborato­
ries. Three small units had only two laboratories each, one clothing and 
one foods laboratory. Two small units had no textile laboratory or child 
development laboratory. One medium sized unit reported no laboratories 
other than a single child development one. Three medium sized units 
reported 11 laboratories each. At least one medium sized unit lacked at 
least one of each type laboratory shown. Fifty-four units had one child 
development laboratory, 48 had one textile laboratory, 41 units had one 
clothing laboratory, and 35 had two foods laboratories. 
Enrollments that were reported for undergraduate home economics majors 
in the units included in this study ranged from a low of 44 students in one 
of the small units to a high of 596 students in one of the medium sized 
units. Thirty-seven units reported graduate student enrollments with a 
major in home economics. Sixteen small sized units reported a range of 
from four to 35 graduate students with a major in home economics. Twenty-
one medium sized units reported graduate students with a major in home eco­
nomics. The range in medium sized units was from four to 75 students. 
Administrators were asked to indicate the number of undergraduate home 
economics majors, the number of nonmajor or special-classification students 
enrolled in home economics classes, and the number of graduate students 
with a major in home economics. A number of administrators said that this 
information was not available or that they only had total enrollment for 
the unit not classified according to majors or nonmajors. For these rea­
sons, information concerning enrollment is incomplete. 
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Home economics administrators were asked to provide information con­
cerning academic degree, area of specialization, professional experience, 
amount of time spent on the job, and the percent of time devoted to instruc­
tion and administrative duties. Please see Tables 10, 11, 12, 13, 14, and 
15 respectively for the distributions of units according to each of the 
items above. 
Table 10. Distribution of home economics units according to the academic 
background of administrators 
Highest degree Number of units 
he Id Small Medium Total Percent 
B.S. or B.A. 4 0 4 5.7 
M.S. or M.A. 13 6 19 27.1 
Ed. specialist 2 2 4 5.7 
Ph.D. or Ed.D. 19 24 43 61.4 
Total 38 32 70 99.9 
Three-fourths of the administrators in medium sized units had either 
a Ph.D. or an Ed.D. degree while only one-half of the administrators in 
small units did. No administrator in the medium sized unit had only a B.S. 
or B.A. degree. In most colleges and universities, faculty members are 
required to have a master's degree. Four administrators reported that the 
B.S. or B.A. degree was the highest degree held. One possible explanation 
could be that at the time these administrators became faculty members, a 
higher degree was not required. Eight administrators reported from 20 to 31 
years of experience in college or university home economics administration. 
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Administrators were asked to indicate the area in which they special­
ized in graduate study. It was thought that their areas of specialization 
might influence the effectiveness of unit financial management. Special­
ization in home economics education should aid the administrator in having 
a comprehensive view of all phases of the educational program of the unit 
and the ability to recognize the interrelationships of educational objec­
tives with financial management. An academic background in home management 
(or family economics) or institutional administration should aid the admin­
istrator in having special competencies in planning, coordinating, and con­
trolling the human, material, and financial resources available to the home 
economics unit. Almost three-fourths (71.4%) of the administrators had 
specialized in one of these three areas as shown in Table 11. Several 
administrators with either the Ph.D. or Ed.D. degree wrote comments that 
they needed and planned additional study in the field of administration. 
The size of the unit did not appear to influence the amount of time 
the administrators spent on the job. Almost half of them worked 60 hours 
Table 11. Distribution of home economics units according to the area of 
specialization of the administrator 
Number of units 
Area of specialization Small Medium Total Percent 
Home economics education, home 
management (family economics), 
institutional administration 27 23 50 71.4 
Other 11 9 20 28.5 
Total 38 32 7Ô 99,9 
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or more per week in their professional position. Table 12 gives the dis­
tribution of home economics units according to the amount of time spent on 
the job by administrators. 
Table 12. Distribution of home economics units according to the amount of 
time spent on job by administrator 
Number of units 
Hours per week Small Medium Total Percent 
40-49 4 2 6 8.6 
50-59 19 14 33 47.1 
60-69 10 9 19 27.1 
70 or more 5 7 12 17.1 
Total 38 32 70 99T9 
Almost three-fourths of the administrators spent 50 percent or more of 
their time in administrative duties, and all administrators in medium sized 
units reported spending 50 percent or more of their time in administration. 
Information regarding percent of time spent in instruction and administra­
tion is given in Tables 13 and 14. Two administrators in medium sized 
units reported spending 50 percent or more of their time in instruction. 
It would appear that these two administrators spent exactly one-half of 
their time in instruction and one-half of their time in administration. 
Discrepancies that appear in the reported percent of time spent in each 
activity by administrators of small units are probably also associated with 
equal distributions of time for the two types of responsibilities. 
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Table 13. Distribution of home economics units according to the percent of 
time spent in administrative duties by administrators 
Number of units 
Percent of time Small Medium Total Percent 
Less than 25 2 0 2 2.9 
25-49 16 0 16 22.8 
50-74 17 23 40 57.2 
75-100 3 9 12 17.1 
Total 38 32 70 100.0 
Table 14. Distribution of home economics units according to the percent of 
time spent in instruction by administrators 
Number of units 
Percent of time Small Medium Total Percent 
Less than 25 8 11 19 27.1 
25-49 17 19 36 51.4 
50-74 11 2 13 18.6 
75-100 2 0 2 2.9 
Total 38 32 70 100.0 
The years of professional experience indicated by a number of the 
administrators of units included in this study would be sufficient to per­
mit them to be knowledgeable regarding information requested. Tables 15 
and 16 give the length of experience in administration and college and uni­
versity teaching. Almost half of the administrators had nine or more years 
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Table 15. Distribution of home economics units according to the number of 
years of administrative experience of administrator 
Number of units 
Number of years Small Medium Total Percent 
1 6 2 8 11.4 
2 - 5  14 6 20 28.6 
6 - 8  5 4 9 12.9 
9 or more 13 20 33 47.1 
Total 38 32 7Ô 100.0 
Table 16. Distribution of home economics units according to the number of 
years of college or university teaching experience 
Number of units 
Number of years Small Medium Total Percent 
None 2 2 4 5.7 
1 - 4  9 3 12 17.1 
00 1 8 10 18 25.7 
9 or more 19 17 36 51.4 
Total 38 32 70 99.9 
of experience in administration, and 51.4 percent had nine or more years of 
teaching experience. Medium sized units tended to have administrators with 
more administrative experience than small units did. The median for small 
units was in the category of two to five years and for the medium sized 
units, nine or more years. Concerning experience in college or university 
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teaching, administrators in small and medium sized units reported similar 
years of experience. The median for small units was approximately 8.5 
years, and for medium sized units, the median was in the category of nine 
or more years. Four administrators reported no experience in college or 
university teaching. This would be possible if an individual had held only 
the position of administrator and had devoted full time to administration. 
Length of experience can have advantageous or disadvantageous aspects. 
As it applies to the administration of the home economics units, the teach­
ing, studying, learning atmosphere, and the arena of unit operations will 
tend to be in a constant state of active adjustment if the unit administra­
tor must learn chiefly through experimentation. More effort and attention 
will be expended in such adjustment processes than in the major purposes of 
the unit. Study in the field of administration and administrative experi­
ence provide a background which gives indications of the most productive 
alternatives and contributes to continuity of the operational functioning 
of the unit. 
At the other extreme, administrators who have many years of experience 
may be less innovative in a situation which requires change. They may work 
to maintain the status quo. If a system of practices have been success­
fully employed for a number of years, administrators confronted with new 
administrative decisions that require different and expanded patterns of 
practices may find themselves reluctant to attempt new approaches. Either 
situation does not provide the optimum environment for the activities of 
the unit. 
Medium sized units reported more hours of part-time and full-time 
clerical help than the small units. As can be seen in Table 17, medium 
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Table 17. Mean hours per week of clerical help for home economics units 
Type Mean hours 
Small units 
Part-time clerical help 38.63 
Total clerical help 67.44 
Medium sized units 
Part-time clerical help 56.41 
Total clerical help 116.40 
sized units have almost twice as much clerical help as small units. It is 
probable that medium sized units require more clerical help than small 
units; however, all home economics units have a certain amount of routine 
matters that must be attended to. Prompt attention to such matters expe­
dites the functioning of the unit. Assignment of tasks of this nature to 
competent clerical help relieves the administrator as well as faculty mem­
bers of time-consuming duties and permits efforts to be directed toward the 
achievement of more important goals of the unit. 
Too often the value of sufficient clerical help in the college or uni­
versity unit is underestimated. Completing necessary forms, filing essen­
tial data, and attending to a variety of requests and tasks can be effec­
tively and efficiently achieved through the use of clerical help, the 
utilization of which is much less expensive than that of instructors or 
adminis trators. 
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Management of Financial Resources 
in Home Economics Units 
Adequate financial resources foster the development of an educational 
program of quality. The financial management of the home economics unit is 
an important administrative responsibility of the individual designated as 
the administrator. Such management involves estimating the financial 
requirement for the unit, taking the initiative in making and administering 
the budget, keeping the various divisions within budget appropriations and 
in balance according to the relative needs, assessing the various needs for 
maintenance, replacement, new equipment, and other services, and determin­
ing an equitable way for meeting them. It also includes orientation of new 
faculty members to the resources of the department, to the procedures used 
in requisitioning or ordering equipment, books, and other teaching materi­
als, seeing that the institutional procedures are scrupulously followed in 
transacting the business of the department, securing from the central 
office regular periodic reports, and checking the unit accounts. 
In this section money management in small and medium sized home eco­
nomics units will be discussed. Included will be the relationship of the 
money management clusters with each other, a comparison of responses from 
administrators with those from faculty members, and the practices concern­
ing money management that were characteristic of the units that partici­
pated in this study. 
Responses from administrators concerning the six money management 
clusters were correlated with each other. The resulting matrix is shown in 
Table 18. As can be seen, the clusters were not independent of each other. 
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Table 18. Correlations of money management clusters based on responses 
from administrators 
Cluster title 
1. Faculty participation and equity 
of budget 
2. Democratic processes in budget 
modification and revision 
3. Unit and course objectives as a 
basis for budget development 
4. Tangible money management infor­
mation 
5. Budgetary planning procedures 
and control of the budget 
6. Evaluation of money management 
1 2 3 4 5 6 
.53* 
.36 .24 
.33 .40 .37 
.44 .44 .29 .53 
.28 .23 .39 .28 .24 
*r = .24 is significantly different from zero at the .05 level; 
r = .31 is significantly different from zero at the .01 level. 
Since each cluster is concerned with some aspect of the total activity, 
management of financial resources, one would expect some interrelationship. 
Cluster one, faculty participation and equity of budget, correlated 
with all other clusters except cluster six at the .01 level of significance. 
This finding is reasonable since faculty participation implies involvement 
in all phases of financial management. 
Cluster four, tangible money management information, also correlated 
with four other clusters at the .01 level. It correlated .53 with cluster 
five, planning procedures and implementation of budget. The relationship 
of availability of information for planning is easily seen. 
It is of interest that cluster three, unit and course objectives as a 
basis for budget development, showed a weak correlation with cluster five 
which pertains to planning. This indicated that financial planning was not 
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always made with objectives in mind. At the same time, it is encouraging 
to note that the one cluster with which cluster six, evaluation of money 
management, correlated at the .01 level was cluster three. This relation­
ship indicated that whatever evaluation was performed tended to be asso­
ciated with the unit and course objectives. Low or no correlation with 
other clusters denoted that attention given evaluation was less consistent 
than that given other phases of money management. 
Interrelationships of responses from faculty members concerning the 
six money management clusters are shown in Table 19. Also included are 
intercorrelations of the five general administration clusters and the cor­
relations of the money management clusters with the general administration 
clusters. As can be seen, faculty members tended to view all phases of 
administration similarly. They did not appear to make distinctions between 
different aspects of it nor did they identify parts within a single aspect 
of administration such as the several different functions in the total of 
unit financial management. This global approach to administration may be 
explained in several ways. Faculty members may be chiefly concerned with 
instruction and possibly research and may, therefore, be somewhat detached 
from administration. As long as the unit conditions permit them to func­
tion satisfactorily in the role of instructor, their interest in the unit 
administration is probably minimal. 
Out of a possible 148 home economics units, 113 were contacted per­
taining to participation in this investigation. As discussed in the Method 
of Procedure, a large number did not meet one or both of the conditions 
which stated that the administrator should have completed at least a year 
in the unit and that at least two faculty members in the unit should have 
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Table 19. Correlation matrix for six money management clusters and five 
general administration clusters based on responses from faculty 
members 
Vari­
able* 1 2 3 4 5 6 7 8 9 10 11 
1 
2 .76^ 
3 .73 .71 
4 .66 .77 .67 
5 .67 .76 .74 .77 
6 .70 .67 .67 .69 .62 
7 .50 .65 .60 .55 .59 .45 
8 .48 .55 .58 .57 .60 .44 .65 
9 .48 .65 .63 .59 .63 .51 .74 .66 
10 .52 .61 .63 .58 .59 .52 .73 .67 .86 
11 .49 .58 .57 .63 .67 .50 .67 .65 .68 ,73 
^Code for variables: 
1 Faculty participation and equity of budget 
2 Democratic processes in budget modification and revision 
3 Unit and course objectives as a basis for budget development 
4 Tangible money management information 
5 Budgetary planning procedures and control of the budget 
6 Evaluation of money management 
7 Faculty opportunities 
S Assignments and duties 
9 Broad unit relationships 
10 Characteristics of administrator 
11 Staff procurement. 
°r = .24 is significantly different from zero at the .05 level; 
r = .31 is significantly different from zero at the .01 level. 
completed a year. A high turnover in faculty would result in members of a 
unit who are not very familiar with specifics of administration within the 
unit. New administrators may not have had time to establish distinct pat­
terns of administration. 
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Money management practices in home economics units 
The practices pertaining to money management that were characteristic 
of the home economics units were identified through the perceptions of a 
sample of faculty members and the administrators regarding 56 statements 
describing specific practices based on the 19 criteria for effective money 
management. 
To simplify discussion, the degree to which a practice was employed or 
was characteristic of a unit is arbitrarily referred to as follows: 
Î 4 6 7 8 To 13 
definitely not uncertain definitely 
characteristic characteristic 
Scale values of 10.1-13 = definitely characteristic 
Scale values of 8-10 = somewhat characteristic 
Scale values of 6.1-7.9 = uncertainty 
Scale values of 4-6 = somewhat not characteristic 
Scale values of 1-3.9 = definitely not characteristic 
Table 20 lists the money management clusters and administrators' 
responses in descending order of the magnitude of the means denoting the 
degree to which the practices represented in each cluster were characteris­
tic of the home economics units. Table 21 is organized in the same manner 
for faculty members. As the number of statements in each cluster was not 
uniform, the mean cluster score was converted to mean score per item in 
the cluster in order to facilitate discussion. The means of each specific 
statement contained in each cluster are given in tables in the Appendix. 
A comparison of the cluster mean scores per item for faculty members 
with those of the administrators revealed that administrators and faculty 
Table 20. Cluster mean scores per item on unit money management for administrators by size of home 
economics unit 
Cluster 
No. 
4 
2 
1 
6 
Cluster title 
Budget planning procedure» and control of 
the budget 
Tangible money mgt. information 
Democratic processes in budget modifica­
tions and revisions 
Unit and course objectives as a basis for 
budget development 
Faculty participation and equity of budget 
Evaluation of money management 
All 
units 
Size of unit 
1 1 . 1 1  
10,33 
9.82 
9.61 
8.97 
7.00 
Medium 
11.32 
10.32 
10.27 
9.82 
9.50 
7.28 
Small 
10.94 
10.24 
9.45 
9.44 
8.51 
6.76 
o Ln 
Table 21. Cluster mean scores per item on unit money management for faculty members by size of home 
economics unit 
Cluster 
No. 
Size of unit 
4 
1 
6 
Title of cluster 
Budget planning procedures and control of the 
budget 
Unit and course objectivas as a basis for 
budget development 
Democratic processes in budget modifications 
and revisions 
Tangible money mgt. information 
Faculty participation and equity of budget 
Evaluation of money management 
All 
9.31 
8.87 
8.68  
8.32 
7.90 
5.81 
Medium 
9.76 
9.11 
9.02 
8.70 
8.69 
6.37 
Small 
8.91 
8.66  
8.37 
7.98 
7.20 
5.32 
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members do not have the same perceptions of the management of the unit's 
financial resources. The hypotheses of no difference between administra­
tors' and faculty members' responses regarding money management practices 
were tested by analyses of variance. Differences were significant for two 
of the clusters and highly significantly for three of the clusters as shown 
in Table 22. Administrators indicated that practices represented in these 
five clusters were characteristic of their units to a greater degree than 
faculty members did. 
In rank order, all administrators and all faculty members indicated 
that of the money management clusters, number five was most characteristic 
of their units. This cluster describes a sequence of activities related to 
the planning and operation of the budget, sources and types of information 
useful in calculating budget estimates, and aids for recording and checking 
expenditures. Administrators said that cluster five was definitely charac­
teristic of their units, and faculty members said that it was somewhat 
characteristic. 
In recent years, state legislatures have placed increased emphasis on 
bases for appropriations to institutions of higher education. Institu­
tional officials must be able to adequately justify budgetary requests. 
Possibly this effort toward formulating a budget developed around specific 
needs is reflected downward to unit levels and helps explain why the clus­
ter pertaining to planning processes and budget control was perceived as 
most characteristic of the money management clusters. It should be noted 
that 77.1 percent of the colleges and universities represented in this 
study were state supported institutions. 
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Table 22, F values from analyses of variance between administrators and 
faculty members on responses regarding money management 
economics units 
in home 
Cluster 
no. Title F value 
1 Faculty participation and equity of the budget 4.43* 
2 Democratic processes in budget modifications 
and revisions 9.59** 
3 Unit and course objectives as a basis for bud­
get development 3.79 
4 Tangible money management information 25.69 
5 Budget planning procedures and control of the 
budget 37.87** 
6 Evaluation of money management 6.45* 
* On this and subsequent tables: 
F, TO- = 3.90 at .05 level of significance. 
** -'•jJ-OJ 
^1 183 ~ 6.78 at .01 level of significance. 
Cluster four, tangible money management information, was perceived by 
administrators as being definitely characteristic while faculty members 
scored it as being somewhat characteristic. The emphasis in this cluster 
is on actual unit information that is complete, filed, and available. 
Orientation of new faculty members concerning unit finances and a schedule 
for budget development that allows sufficient time to utilize available 
information in budget decisions are also aspects represented in this clus­
ter. 
Differences in perceptions of this cluster may be explained by the 
fact that administrators probably have knowledge of and access to more tan­
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gible information than faculty members do. In most units the administra­
tor is the one who receives communications concerning the unit as a whole 
from higher levels of administration. It is also the administrator who is 
charged with the chief responsibility for maintaining the unit files. How­
ever, one must not overlook the possibility that faculty members may fail 
to avail themselves of easily accessible unit information. 
Democratic processes in budget modifications and revisions, cluster 
two, was scored by both faculty members and administrators as being some­
what characteristic of their units. Practices embodied in this cluster 
include communication, consultation, exploring and weighing alternatives, 
compromise, and mutual agreement among the unit members and between differ­
ent levels of the administrative hierarchy regarding any changes in the 
proposed budget. The dispatching of emergency budgetary problems was also 
included in this cluster. 
A number of the practices represented in cluster two are not within 
the realm of unit authority to control. This being the case, limited 
results might be expected from efforts expended by the administrator or 
faculty members to produce changes in these practices. 
Cluster three, unit and course objectives as a basis for budget devel­
opment, was the only cluster that showed no significant differences between 
the perceptions of administrators and faculty members. They both viewed it 
as being somewhat characteristic of their units with mean scores per item 
of 9.61 and 8.87 respectively. Reflected in this cluster was the use of 
the philosophy of the unit and the objectives for courses of study with 
their accompanying learning experiences and activities as the prime guide-
post in budget formulation. It is difficult to explain why this cluster 
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was not scored as definitely characteristic since it represents the educa­
tional program of the unit. Of all the clusters, the individual units have 
more direct influence and control over the components within this cluster 
than any other. It appears to be an aspect of unit money management that 
might be designated as of high priority for consideration in improving the 
management of unit financial resources. 
Cluster one, faculty participation and equity of the budget, describes 
opportunities for faculty representation and participation in unit budget 
development from the beginning basic steps and continuing through to sub­
mitting the tentative budget to a higher administrative level. Administra­
tors indicated that practices represented in this cluster were somewhat 
characteristic of their units. A cluster mean score per item of 7.9 
(uncertainty) for faculty members could be interpreted as (1) there were 
limited opportunities for participation, (2) all unit faculty members did 
not participate, or (3) involvement and level of participation was low. 
Evaluation of money management, cluster six, was perceived as being 
least characteristic in all units. Included in this cluster were methods 
that might be used in evaluation, what might be evaluated, and who might 
share in evaluating unit money management. The cluster mean score per item 
for administrators was 7.0 and for faculty members was 5.8. Such scores 
denote that evaluation receives considerably less attention than the other 
functions of money management. It would appear that even in units where 
evaluation occurred, it was probably brief and superficial. Practices 
involved in this activity are largely within the complete authority of the 
unit. Opposing influences outside the unit would be minimal. Cluster six 
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offers an excellent point of departure for units desirous of improving the 
management of their financial resources. 
Six statements regarding unit money management had low or no correla­
tions with other statements and were, therefore, treated as individual 
variables. These were: 
20. Competitive bids must be obtained for planned expenditures 
exceeding a specified amount. 
24. Each subject matter area within home economics is allocated an 
identical sum of money for current and operational expenses. 
33. Faculty members of the unit have a copy of the approved budget 
for the home economics unit at or near the start of the budget 
period. 
34. Classification of expenditures and definitions for budget cate­
gories are left largely to the interpretation of each faculty 
member. 
45. The home economics unit is allowed a contingency, emergency, or 
general fund. 
55. An opportunity for student participation in the financial manage­
ment of the home economics unit is provided. 
Table 23 shows the means for each variable based on responses from 
administrators. Table 24 gives the means based on responses from faculty 
members. 
In all units, the administrators and faculty members indicated that 
obtaining competitive bids for items exceeding a specified amount was defi­
nitely characteristic of their units. Also definitely characteristic was 
the practice of allocating identical sums of money to the different subject 
Table 23. Mean scores for independent statements based on responses from administrators 
Statement Size of unit 
No. Statements* All Medium Small 
20 Competitive bids 11.54 12.12 11.05 
24 Identical sums to subject matter areas 11.68 12.62 10.89 
33 Faculty have a copy of budget 7.05 7.47 6.71 
34 Faculty determine expenditure categories 10.23 9.05 11.62 
45 Unit lias a general fund 5.57 5.53 5.62 
55 Student participation 3.57 3.97 3.09 
*Refer to Table 3 for complete statements. 
Table 24. Mean socres for independent statements based on responses from faculty members 
Statement Size of unit 
No. Statements^ All Medium Small 
20 Competitive bids 10.39 10.83 10.00 
24 Identical sums to subject matter areas 11.89 12.01 11.78 
33 Faculty members have a copy of budget 5.53 6.24 4.91 
34 Faculty determine expenditure categories 8.70 8.24 9.11 
45 Unit has a general fund 7.27 7.68 6.90 
55 Student participation 2.78 3.22 2.57 
*Refer to Table 3 for complete statements. 
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matter areas within the unit. In the event that class sizes were almost 
the same and materials and supplies for learning experiences required about 
the same expenditure such a practice would be fair. However, where class 
sizes vary, where some classes have laboratory work, where costs of sup­
plies for learning experiences are high, and where supplies are consumed, 
such as in foods courses, it would appear to be in the best interest of the 
unit to make allocations based on needs as calculated on a student-activity 
ratio. 
The practice of allowing faculty members to interpret the budget cate­
gory under which they record transactions would appear to make the task of 
reconciling faculty financial records with unit records a somewhat diffi­
cult task. Administrators said that the practice was definitely character­
istic of their units, and faculty members said it was somewhat characteris­
tic. 
The discrepancy between the perceptions of faculty members and admin­
istrators concerning a continguency, emergency, or general fund is probably 
due to the policy of faculty members submitting emergency requests to the 
unit administrator who attempts to meet them in a positive manner. Faculty 
members who have been granted such requests are uncertain as to how these 
requests were met. Whereas the administrator knows that such a fund does 
not exist and that requests must be relayed to a higher administrative 
level where each is acted upon sometimes within a consistent policy and 
sometimes in a manner depending upon a variety of influences affecting the 
decision-maker, 
Responses from faculty members and administrators indicated that gen­
erally faculty members did not have a copy of the approved unit budget. 
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Faculty members said that it was somewhat not characteristic of their 
units. In all units, student participation in unit money management was 
limited or in most cases nonexistent. This practice was the only one per­
ceived as being definitely not characteristic of all units by both faculty 
members and administrators. 
A study of the cluster mean scores per item for the money management 
clusters (see Tables 20 and 21) based on responses according to the size of 
the units revealed that faculty members and administrators from medium 
sized units indicated that money management practices represented in the 
six clusters were more characteristic of their units than did those from 
the small ones. The hypotheses of no difference between small and medium 
sized units regarding money management practices were tested by analyses of 
variance. F values for the six money management clusters with size as the 
source of variance are given in Table 25. There were significant differ­
ences between the two groups on two clusters, faculty participation and 
equity of the budget, and budget planning procedures and control of the 
budget. 
Practices contained in these two clusters were described as being more 
characteristic of the medium sized units. It would appear that the fewer 
the number of people involved, the less difficult it would be to encourage 
and facilitate participation in all unit activities. It may be, however, 
that in small units the teaching load and schedule of classes is such that 
it is very difficult and inconvenient to arrange a time or means that would 
stimulate wide participation in unit activities on the part of faculty mem­
bers . 
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Table 25. F values from analyses of variance between medium sized 
small home economics units regarding money management in 
economics units 
and 
home 
Cluster 
No. Title F value 
1 Faculty participation and equity of the budget 
* 
6.70 
2 Democratic processes in budget modifications and 
revisions 3.59 
3 Unit and course objectives as a basis for budget 
development 1.26 
4 Tangible money management information 1.50 
5 Budget planning procedures and control of the bud­
get 
* 
4.48 
6 Evaluation of money management 3.30 
That budget planning procedures and control of the budget differ in 
the two sizes of units is not a surprising condition. In small units it is 
probable that a single faculty member is responsible for all instruction 
and activities related to a subject matter area. Planning to meet needs, 
use of equipment and materials, and checking on expenditures and the finan­
cial balance does not require coordination between individuals to the 
extent that it would in a unit where several faculty members teach classes 
in the same subject matter area, use common laboratories, and perhaps con­
duct classes simultaneously which require periodic use of the same equip­
ment or materials. 
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General Administration in Home Economics 
Unit administration consists of a number of integral functions which 
may be viewed as related but distinct "parts" of the "whole". Some of 
these are responsibilities concerning the curriculum, quality of instruc­
tion, faculty selection, student and alumni services, operation of the 
unit, and public relations with other institutional units and with individ­
uals and a variety of groups in the institutional environment. All compo­
nents are not of equal importance and, depending upon the situation, not 
all will require the same degree of ability or attention for satisfactory 
achievement. 
The general administration of the unit could be described as the level 
and manner in which these distinct segments of administration are organized 
and coordinated into an effective system of action. It would be desirable 
to have such action take place at the most productive level possible. If 
balance between segments at a high level is not possible, the administrator 
should have the ability to choose priorities in the best interest of the 
unit. 
Some administrators probably have particular preparation or abilities 
that contribute to more effectiveness in some phases of administration than 
others. Administrators with strengths in specific aspects of administra­
tion should not neglect vital areas that require increased personal effort 
to achieve satisfactory results. 
In this section, the general administration of home economics will be 
discussed. Included will be the relationship of the general administration 
clusters with each other and the practices that are employed in the units 
that contribute to overall administration. 
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Responses from administrators concerning the five general administra­
tion clusters were correlated as is shown in Table 26. As can be seen, all 
clusters are significantly related to each other. Most statements included 
in these clusters were phrased in generalities such as the home economics 
administration provides facilities for carrying out curriculum changes. 
Such an approach does not encourage differentiation and helps to explain 
the high degree of relationship among the clusters. 
Table 26. Correlations of general administration clusters based on 
responses from administrators 
Cluster title 12 3 4 5 
1. Faculty opportunities 
2. Assignments and duties .45* 
3. Broad unit relationships .73 .51 
4. Characteristics of administrator .81 .55 .77 
5. Staff procurement .72 .44 .64 .78 
*r = .24 is significantly different from zero at the .05 level; 
r = .31 is significantly different from zero at the .01 level. 
A comparison of the cluster mean scores per item for clusters related 
to general administration of the unit and unit money management (see Tables 
27 and 28) indicated that both faculty members and administrators believed 
that practices represented in three of the clusters regarding general 
administration were characteristic of their units to a greater extent than 
those comprising the money management clusters. Faculty members viewed the 
remaining two clusters as being more characteristic than three of the money 
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Table 27. Cluster mean scores per item on general administration within 
home economics for administrators by size of unit 
Cluster Size of unit 
No. Cluster title All Medium Small 
4 Administrator's behaviors 11.68 11.98 11.45 
5 Staff procurement 11.55 11.77 11.37 
1 Faculty opportunities 11.51 11.68 11.36 
2 Assignments and responsibilities 9.75 9.97 9.56 
3 Broad unit relationships 9.73 9.97 9.53 
Table 28. Cluster mean scores per item on general administration within 
home economics for faculty members by size of unit 
Cluster Size of unit 
No. Cluster title All Medium Small 
4 Administrator's behaviors 10.41 10.49 10.35 
1 Faculty opportunities 9.92 10.36 9.52 
5 Staff procurement 9.54 9.77 9.33 
3 Broad unit relationships 8.92 8.93 8.90 
2 Assignments and responsibilities 8.80 8.94 8.68 
management clusters, and administrators thought they were more characteris­
tic than two of the money management clusters. 
Responses of participants concerning the clusters for the general 
administration within the home economics unit are shown in Tables 27 and 28. 
Hypotheses of no difference between small and medium sized units regarding 
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general administration practices were tested by analyses of variance. F 
values from the analyses for the five clusters indicated that there were no 
significant differences due to the size of the home economics unit as shown 
in Table 29. 
Table 29. F values for analyses c'" variance between medium sized and small 
home economics units re'_ rding general administration in home 
economics 
Cluster 
No. Title F values 
1 Faculty opportunities 2.59 
2 Assignments and responsibilities .57 
3 Broad unit relationships .43 
4 Administrator's behaviors .58 
5 Staff procurement 1.21 
In examining the tables, it again appeared that adninistratcrs viewed 
the practices contained in the general administration clusters as being 
more characteristic of their units than faculty members did. The hypoth­
eses of no difference between administrators' and faculty members' 
responses regarding general administration practices were tested by analy­
ses of variance. Differences were significant for all five clusters as 
shown in Table 30. 
General administration practices in home economics units 
Cluster four was the only one of the five which was scored by both 
administrators and faculty members as being definitely characteristic of 
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Table 30. F values for analyses of variance between administrators and 
faculty members on responses regarding general administration in 
home economics units 
Cluster 
No. Title F value 
** 
1 Faculty opportunities 17.37 
2 Assignments and responsibilities 5.35* 
** 
3 Broad unit relationships 8.83 
Administrator's behaviors 
** 
4 12.84 
** 5 Staff procurement 33.17 
their units. This cluster describes an array of qualities exhibited by the 
administrator which contribute to successful interpersonal relationships 
among faculty. Also included in a combination of several statements is the 
administrator's attitude toward promoting a program of quality for the 
unit. The cluster mean scores per item were 11.68 and 10.41 for adminis­
trators and faculty members, respectively. This indicated that members of 
most units in this study think practices represented in this cluster occur 
most of the time and are definitely characteristic of their units. 
Administrators scored cluster five, staff procurement, as being defi­
nitely characteristic of their units with a cluster mean score per item of 
11.55. Faculty members indicated that they thought this cluster was some­
what characteristic of their units with a cluster mean score per item of 
9.54. 
Practices represented in this cluster included securing essential data 
about candidates for positions, interviewing them, and paying expenses for 
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visiting the institution. The candidate's being fully informed concerning 
the position offered was also included in this cluster. 
The difference between the perceptions of faculty members and adminis­
trators concerning this cluster may be explained by the fact that faculty 
members possibly have less opportunity to be knowledgeable regarding some 
of the practices involved. Administrators would have more occasion to know 
about items included since most either assume major responsibility in secur­
ing new faculty or work closely with the dean of instruction or some other 
administrative official in the selection of new unit faculty. 
Several administrators wrote comments to the effect that institutional 
policy was not consistent in paying expenses involved in bringing candi­
dates to the institution. A faculty member who had received full or par­
tial remuneration would think this was the policy of the institution while 
a faculty member who did not would assume the institution did not pay 
expenses for any faculty candidates. 
Cluster one, which includes faculty incentives for professional 
improvement in their positions such as encouragement to try new procedures, 
opportunity for in-service growth and merited promotions in rank and salary, 
was scored by administrators as being definitely characteristic of their 
units with a cluster mean score per item of 11.55. Faculty members said 
that the practices comprising this cluster were somewhat characteristic as 
indicated by a cluster mean score per item of 9.92. 
Administrators and faculty members indicated that activities repre­
sented in cluster two, assignments and duties, were somewhat characteristic 
of their units with cluster mean scores per item of 9.75 and 8.80, respec­
tively. The analysis of unit administrative functions; the designation of 
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individuals responsible for performing each; providing time, facilities, 
and assistance for accomplishing assigned duties; and not pushing staff 
members to do more than they can effectively were the practices contained 
in this cluster. 
It should be mentioned in considering this cluster that the means for 
faculty members and administrators for statements six, sufficient time and 
the necessary facilities or assistance needed for discharging these duties 
effectively have been provided, and twelve, staff members are not pushed to 
do more than they can do well and with satisfaction, were 7.75 and 7.78 for 
statement six and 7.98 and 9.63 for statement 12. (See Table in the Appen­
dix.) An interpretation of these means indicates that unit members thought 
that these two aspects needed improvement. Comments written on the ques­
tionnaire by several faculty members concerning statement 12 indicated that 
sometimes members were very overloaded. Notes by two others said that some 
members in the unit were overloaded while others were not. 
Cluster three, broad unit relationships, was perceived as being some­
what characteristic of their units by faculty members and administrators. 
Cluster mean scores per item were 8.80 and 9.73, respectively. This clus­
ter included unit relationships with the institution in relation to philos­
ophy and purposes, with the administration of the institution, with stu­
dents, and with the community. 
Three statements had low or no correlations with other statements and 
were, therefore, treated as individual variables. They were statement 11, 
which pertained to desirable standards of space, equipment, maintenance, 
and library facilities for the educational program of the home economics 
unit, number 16, stating that organized study on a leave basis is encour­
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aged, and number 18, which was concerned with whether or not the adminis­
trator had studied in the field of administration. 
The mean as shown in Table 31 for administrators was 8.97 and 7.56 for 
faculty members concerning the physical facilities of the unit. This indi­
cated that most unit faculty members are uncertain as to whether or not 
their units have desirable standards of space, equipment, or maintenance. 
Four units noted that new facilities were under construction. Two others 
said that work was scheduled soon for remodeled and expanded facilities, 
and three commented that improvements were being currently planned. 
Table 31. Means for independent statements related to general administra­
tion 
Statement Means 
number Statement Administrators Faculty 
11 Desirable standards of space 8.97 7.56 
16 Organized study on leave basis 10.62 8.63 
18 Administrator studied administration 7.78 7.77 
^See Table 4 for complete statement. 
Regarding organized study on a leave basis, administrators said this 
was definitely characteristic of their units with a mean of 10.62 for the 
statement. Faculty members thought it was somewhat characteristic with a 
mean of 8.63. This difference may be explained in that faculty members who 
had never requested leave for study were uncertain whether such is granted 
or not. Administrators who are involved in staff procurement would know 
the basis of replacements. 
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The mean for statement 18, the administrator has studied in the field 
of administration, was 7.78 for administrators. In looking at responses 
from administrators, the interpretation of this mean would be that almost 
half of the administrators had studied in the field of administration and 
almost half had not. The mean for faculty members was 7.77. An examina­
tion of the responses from faculty members denoted that they did not know 
if the administrator had studied in the field of administration or not. 
Relationships of Unit Money Management 
to Characteristics of the Unit 
Hypotheses of no relationship between each of the characteristics of 
the home economics units, the number of curricula, size of faculty, number 
of laboratories, number of students enrolled as majors in the unit, the 
amount of clerical help, and the number of administrative levels between 
the unit and the highest institutional administrator, and each of the six 
money management clusters and one individual money management variable were 
tested. The correlations are shown in Table 32. Two of the hypotheses 
were rejected at the .01 level and three at the .05 level. 
Cluster two, democratic processes in budget modification and revision, 
was related to the number of curricula and the amount of clerical help 
available to the unit. In units where there are numerous curricula, it 
would be expected that in order to maintain amicable relationships between 
faculty members representing different segments of the curricula, democra­
tic processes in budget modification and revision would be employed. To do 
otherwise would produce hostility on the part of those whose requests had 
been revised, A direct relationship between cluster two and the amount of 
clerical help is to some degree more difficult to see. Many practices 
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Table 32. Correlation of money management clusters and individual variable 
with characteristics of the unit 
Individual 
Money management clusters variable 
Unit characteristics 1 2 3 4 5 6 55 
Number of curricula .06 
00 
.22 .22 .10 .17 .01 
Size of faculty -.03 .07 -.03 .05 .08 .00 -.13 
Number of students 
enrolled as majors in 
the unit .00 .01 .18 .29 .02 .03 .09 
Number of laboratories .00 .01 .07 .08 .18 .04 .19 
Amount of clerical help .04 .24 .04 .33 .06 .14 .16 
Number of administra­
tive levels between 
unit administrator and 
highest institutional 
administrator .11 .01 -.19 
00 O
 1 -.11 
o
 1 -.34 
^r = .24 is significantly different from zero at the .05 level; 
r = .31 is significantly different from zero at the .01 level. 
included in cluster two involve communication. An administrator with suf­
ficient clerical help could utilize it to assist in communications with and 
between faculty members concerning budget modifications and revisions. 
Cluster four, tangible money management information, was significantly 
related to the total amount of clerical help available to the unit and to 
the number of students enrolled in the unit as majors. It would be 
expected that larger numbers of students would necessitate additional cler­
ical help to assist with a variety of unit operations. This clerical help 
could be employed in preparing, filing, and having available records of 
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expenditures, budgets of previous years, written regulations governing 
financial policy, and similar records that would be useful in the several 
steps involved in unit money management. 
Student participation in unit financial management correlated nega­
tively at the .01 level of significance with the number of administrative 
levels between the unit administrator and the highest institutional admin­
istrator. Interpretation of this correlation indicates that the fewer 
administrative levels through which home economics decisions must receive 
approval, the more likely it is that students have an opportunity to parti­
cipate in the management of unit finances. Such participation could pro­
vide a situation in which students develop an awareness of the means and 
time necessary to facilitate change by democratic processes. Participation 
in the management of unit financial resources could also give students an 
overview of the operation of the home economics unit as a whole. 
Four of the money management clusters did not correlate significantly 
with unit characteristics. These were: cluster one, faculty participation 
and equity of budget; three, unit and course objectives as a basis for bud­
get development; five, budgetary planning procedures and control of the 
budget; and six, evaluation of money management. 
Relationships of Unit Money Management and the 
Institutional Business Administration 
In discussing findings pertaining to the relationship of unit money 
management to variables associated with the institutional business adminis­
tration, the characteristics of the unit, and the unit administrator, corre­
lations significant at the .05 level as well as the .01 level are included. 
It is recognized that these correlations at the .05 level are too low to 
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be meaningful; however, they are discussed because they give an indication 
of the direction of relationships between unit money management and the 
other variables. 
It was thought that the general attitude of the administrative offi­
cial responsible for the finances of the college or university and certain 
procedures employed by the administration of the institution would influ­
ence unit management of financial resources. Practices describing the 
institutional business administration produced a cluster representing such 
characteristics as the institution's having an announced schedule for bud­
get preparation, the issuance of periodic financial statements, equitable 
treatment of the various units of the institution, and the communication of 
pertinent information concerning finances. Also included were three gen­
eral characteristics of the individual in charge of the administrative sec­
tion of the institution: (1) an understanding of the aims and objectives 
of home economics, (2) a willingness to accept well executed justifications 
for budgetary requests, and (3) a spirit of cooperation concerning finan­
cial problems. 
Administrators of the home economics units in this investigation indi­
cated that the practices represented in the cluster were somewhat charac­
teristic of their units. The cluster mean score per item was 9.4. 
Correlations between the institutional business administration cluster and 
each of the six money management clusters and six individual variables are 
shown in Table 32. 
In testing the hypotheses of no relationship between the institutional 
business administration cluster and each of the 12 variables included in 
Table 33, only four hypotheses were rejected. Two of the money management 
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Table 33. Correlations of money management clusters and individual vari­
ables with institutional business administration 
Correlation^ with 
institutional 
Variable business adm. 
Money management clusters 
1. Faculty participation and equity of budget .27 
2. Democratic processes in budget modification and 
revision .47 
3. Unit and course objectives as a basis for budget 
planning .09 
4. Tangible money management information .29 
5. Budgetary planning procedures and control of the 
budget .40 
6. Evaluation of money management .11 
Money management individual variables'^ 
20. Competitive bids -.10 
24. Identical allocations to each subject matter 
area .07 
33. Members have a copy of budget .21 
34. Classification left to faculty members .09 
45. Unit has contingency fund .19 
55, Student participation .10 
^r = .24 is significantly different from zero at the .05 level; 
r = .31 is significantly different from zero at the .01 level. 
^Refer to Table 3 for complete statement. 
clusters, democratic processes in budget modification and revision and bud­
getary planning procedures and control of the budget, showed correlations 
significant at the .01 level. These two money management clusters con­
tained the largest number of items that might be partially or completely 
subject to institutional policy or regulation. They would, therefore, be 
expected to be positively related to the institutional business administra­
tion. 
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Two other money management clusters, faculty participation and equity 
of budget and tangible money management information, correlated signifi­
cantly at the .05 level with the institutional business administration 
cluster. These two clusters involve practices that were for the most part 
within the realm of unit authority. As would be expected, the two clusters, 
unit and course objectives as a basis for budget development and evaluation 
of money management, were not correlated significantly with institutional 
business administration. Practices included in these two clusters were 
almost entirely the responsibility of the home economics unit. Correla­
tions of the six individual variables with the institutional business 
administration measure were not significantly different from zero. 
Relationships of Unit Money Management and Characteristics 
of the Unit Administrator 
The significant relationships between each of the characteristics of 
the administrator, academic degree held, area of specialization, years of 
experience in administration, years of experience in college or university 
teaching, accounting and bookkeeping training, hours spent on the job per 
week, percent of time spent in instruction and administration, and the 
money management clusters and three individual money management variables 
are examined in this section. In testing the hypotheses of no relationship 
between characteristics of the administrator and money management variables, 
it was found that only one hypothesis could be rejected at the .01 level. 
Ten could be rejected at the .05 level of significance. Table 34 gives the 
correlations for these variables. 
Cluster two, democratic processes in budget modification and revision, 
had a correlation of .33 with the bookkeeping and accounting training of 
Table 34. Correlation of money management clusters and individual variables with characteristics of 
the unit administrator 
Money management clusters Individual variables 
Administrator variables 1 2 3 4 5 6 20 24 34 
Academic degree held .00 .07 -.07 .01 -.10 .01 -.07 .11 .06 
Area of specialization .04 -.02 .03 .08 .05 .10 .20 -.24 -.08 
Years of experience in administra­
tion .19 .19 .11 .18 .22 -.19 -.30 -.16 -.13 
Years of experience in college or 
university teaching -.17 -.11 -.07 .02 .16 .07 .02 -.29 -.11 
Accounting and bookkeeping training .30^ .33 .13 .07 .22 .12 -.08 .22 .19 
Hours spent on job per week .09 .13 .30 .01 .11 . 2 8  . 06 -.03 -.22 
Percent of time spent in instruction .06 .00 .04 -.27 -.08 -.11 -.07 -.10 -.22 
Percent of time spent in administra­
tion -.25 -.25 -.03 .10 .17 -.01 .15 .17 .24 
^r = .24 is significantly different from zero at the .05 level; r = .31 is significantly differ 
ent from zero at the .01 level. 
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the administrator. Practices included in cluster two tend to feature 
representation, consultation, mutual agreement, and an opportunity to 
defend budget requests rather than the mechanics involved in budget changes. 
It is, therefore, difficult to explain this relationship. It may be that 
administrators with bookkeeping and accounting training are more aware of 
the desirability of reconciling différences resulting when the proposed 
budget must be altered. 
The academic degree of the unit administrator did not correlate with 
any of the money management clusters or the individual variables. Though 
the correlation is significant at the .05 level only, it is interesting 
that administrators who have specialized in home economics education, home 
management (family economics), or institutional administration are more 
likely not to allocate each subject matter area within the unit an identi­
cal sum of money than are other administrators. A correlation of -.24 was 
calculated for the area of specialization and variable number 24 as shown 
in Table 34. 
Years of experience in college or university teaching also correlates 
-.29 with variable 24, Through specialized study that produces an aware­
ness of the scope of the discipline or that focuses on the coordination and 
utilization of a variety of resources, an administrator may encourage bud­
get allocations based on needs. The same approach may be taken by adminis­
trators who have become familiar with the broad aspects of the unit through 
experiences gained from years of teaching. 
The individual variable number 20, competitative bids must be obtained 
for planned expenditures exceeding a specified amount, and years of experi­
ence in administration correlated -.30. This indicates that the more 
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experience in administration the administrator has, the more likely she is 
to make budget requests without securing competitive bids. 
Clusters three, unit and course objectives as a basis for budget 
development, and six, evaluation of money management, correlated .30 and 
.28 respectively with hours spent on the job per week by the administrator. 
Both planning and evaluation, if done effectively, consume a considerable 
amount of time. The more time the administrator spends on her professional 
position, the more apt she is to use unit and course objectives as a basis 
for budget development and the more likely they are to devote attention to 
the evaluation of money management. 
Cluster four, tangible money management information, correlated -.27 
with the percent of time spent in instruction. One would expect that 
administrators who devote much of their time to instruction have limited 
time in which to prepare, collect, and record information that would be 
useful in money management. 
The percent of time spent in administration correlated -.25 with clus­
ter one, faculty participation and equity of budget, and cluster two, demo­
cratic processes in budget modification and revision. This indicates that 
the more time the administrator spent in administration, the more likely 
she was to make decisions without involving faculty members. Some adminis­
trators, particularly if their chief assignment is in administration, may 
view decision-making as an administrative function about which the faculty 
should not be bothered unless it concerns a unit problem of considerable 
magnitude. It may be that administrators who do not spend as much time in 
administrative duties find they must share responsibilities in order to 
complete the work of the unit. 
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Relationships of Money Management Practices 
and General Administration Practices 
Few of the money management practices were related to the general 
administration practices. Unit and course objectives as a basis for budget 
development, money management cluster three, correlated .32 with the gen­
eral administration cluster three, broad unit relationships, and .34 with 
the general administration cluster four, characteristics of the unit admin­
istrator. Eight other correlations shown in Table 35 are significant at 
the .05 level but are too low to be meaningful. It would appear that an 
administrator might be effective in general administration functions and 
not necessarily effective in unit financial management. Or the reverse 
might be possible. The effectiveness of an administrator in one of these 
areas gives little or no indication of her effectiveness in the other. 
Conclusions 
Based on judgments from specialists in institutional business adminis­
tration, educational administration, education philosophy, and reactions 
from respondents to the section of the questionnaire pertaining to unit 
financial management, the researcher concluded that a set of criteria by 
which unit money management may be evaluated had been developed. This is 
not to say that the criteria are complete or permanent standards, however, 
in light of current organization and operation of home economics units 
within colleges and universities, these criteria appear to be useful in 
assessing management of financial resources. 
Accepting that the criteria are valid, their expansion into statements 
delineating specific practices that might be employed in an effort toward 
meeting them, contributed to the identification of actual practices which 
Table 35. Correlations of money management clusters and general administration clusters based on 
responses from administrators 
Clusters 
Money management 
1. Faculty participation and 
equity of budget 
2. Democratic processes in budget 
modification and revision 
3. Unit and course objectives as 
a basis for budget formulation 
4. Tangible money management 
Information 
3. Budgetary planning procedures 
and control of the budget 
6. Evaluation of money manage­
ment 
General administration 
7. Faculty participation 
8. Assignments and duties 
9. Broad unit objectives 
10. Characteristics of the admin­
istrator 
11. Staff procurement 
1 2 3 4 5 6 7 8 9  1 0  
53 
36 
33 
44 
28 
a 
24 
40 
44 
23 
37 
29 
39 
53 
28 24 
14 23 24 23 13 25 
14 18 29 23 21 25 45 
27 16 32 08 04 27 73 51 
19 
16 
25 
20 
34 
19 
23 
21 
18 
10 
16 
14 
81 
73 
55 
44 
77 
64 78 
= .24 is significantly different from zuro at the .05 level; r = 
ent from zero at the .01 level. 
.31 is significantly differ-
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were used in home economics units. The manner of responses to the state­
ments concerning money management indicated the degree to which these prac­
tices were characteristic of home economics units. 
Administrators indicated that criteria represented by practices 
included in clusters four and five were definitely characteristic of their 
units; those represented in clusters one, two, and three were somewhat 
characteristic, and they were uncertain about those included in cluster six. 
Faculty members denoted that criteria represented by practices described in 
clusters two, three, four, and five were somewhat characteristic of their 
units; they were uncertain about those contained in cluster one, and they 
indicated that those included in cluster six were somewhat not characteris­
tic of their units. 
If one accepted responses from administrators, unit money management 
would be judged more effective than if responses from faculty members were 
accepted. If bias influenced responses, it would appear that administra­
tors would more likely be biased in a positive fashion and faculty members 
in a negative one because unit financial management is normally considered 
ultimately the responsibility of the administrator. It was concluded that 
the degree to which money management was effectively achieved was midway 
between what the administrators and the faculty indicated. This midway 
position is summarized in the following manner. Money management practices 
represented in clusters two, democratic processes in budget modification 
and revision; three, unit and course objectives as a basis for budget for­
mulation; four, tangible money management information; and five, budgetary 
planning procedures and control of the budget were somewhat effective, the 
first two being more effective than the latter two. There was less cer­
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tainty of the effectiveness of practices in cluster one, faculty participa­
tion and equity of budget. The least effective was cluster six, evaluation 
of money management. 
It was concluded that characteristics of the unit and of the unit 
administrator included in this study did not have a strong association with 
money management practices. Institutional business administration appeared 
to have the greatest influence and this was with practices included in 
clusters two and five, democratic processes in budget modification and 
revision and budgetary planning procedures and control of the budget. 
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SUMMARY AND RECOMMENDATIONS 
Home economics is a complex field of study requiring the use of varied 
resources to achieve quality in educational opportunities. An educational 
program with appropriate learning experiences utilizing optimum quality and 
quantity of materials and facilities is one of the chief purposes of the 
management of unit finances. Administrators of home economics units need 
information concerning effective money management since a variety of skills 
must be employed in executing this important departmental function. Knowl­
edge pertaining to effective money management would aid them in maximizing 
their time and effort in this activity. 
The purposes of this study were: 
1. To develop a set of criteria by which the effectiveness of the 
money management of a home economics unit may be evaluated. 
2. To identify the procedures used and to determine the degree to 
which small and medium sized home economics units in United States 
collages and universities meet the criteria for effective money 
management. 
3. To examine the relationship of such characteristics of the home 
economics unit as the size of the unit, the number of curricula, 
the source of income, and the institutional administrative struc­
ture to the unit money management practices. 
4. To investigate the relationship of such characteristics of the 
home economics unit administrator as academic preparation, experi­
ence, time devoted to job, and performance of general administra­
tive responsibilities to money management practices. 
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A sample of 74 home economics units with approximately half coming 
from the smaller sized units and half from the medium sized units was 
judged to be sufficient to allow comparisons between the two sizes of units. 
There were 148 institutions which granted a baccalaureate degree with one 
or more majors in home economics and which reported faculty sizes of at 
least five but less than 16 full-time or full-time equivalent members. It 
was thought that in order to give accurate information concerning unit 
financial management, respondents s .ould have had an opportunity to become 
acquainted with unit functions, ther^f^re, tvo additional conditions were 
necessary in order for a unit to be eligible to participate in the study, 
1. The administrator or acting administrator should have served in 
that position in that institution for at least the previous aca­
demic year. 
2. There were at least two full-time faculty members in the home eco­
nomics unit, other than the administrator, who had completed at 
least the previous academic year in that home economics unit. 
After contacting 113 of the units, a response indicating eligibility 
and a willingness to participate was obtained from 73 of the units. There 
were 40 small sized units and 33 medium sized units. 
A set of 19 criteria by which the management of financial resources in 
home economics units could be evaluated was developed. Validation of cri­
teria was obtained from eight judges who were specialized in institutional 
business administration, educational administration, and philosophy of edu­
cation. This set of criteria formed a basis for the development of the 
instrument. Each criterion was examined and practices which contributed 
toward meeting it were identified. 
LAO 
The data for the study were collected through a questionnaire mailed 
to 219 administrators and faculty members. Seventy-three were the adminis­
trators of the participating units, and 146 were faculty members randomly 
selected from each of the 73 units. The questionnaire consisted of three 
parts. Part one contained 56 statements describing practices concerning 
management of unit finances. Each statement was based on one of the 19 
criteria for effective money management. Part two pertained to practices 
associated with the general administration within the home economics unit, 
and part three included a variety of items pertaining to the characteris­
tics of the unit administrator, the home economics unit, and the business 
administration of the institution. Faculty members and administrators 
responded to parts one and two. Only administrators responded to part 
three. Responses were received from 70 administrators and 115 faculty mem­
bers of 72 units. 
Methods of analysis were examination of frequency distributions, com­
putation of means, and correlation matrices and analysis of variance. 
Clusters were formed from statements pertaining to unit money management 
based on intercorrelations using the pooled within-group variance for the 
two sizes of units. Clusters were formed in the same manner from statements 
concerning general administrative practices and institutional business 
administration. Mean scores per item in a cluster were used to identify 
practices employed in money management, general administration, and insti­
tutional business administration. Relationships between unit money manage­
ment and variables associated with the institution, administrator, and unit 
were analyzed based on the correlations of the money management clusters 
and the individual money management variables with the other variables. 
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Institutions included in the study reported five different sources of 
major financial support- Slightly over three-fourths received state sup­
port. The number of areas in which undergraduates could major in home eco­
nomics ranged from one through six for small units and from one through 
nine for medium sized units. 
Pertaining to the physical facilities of the unit, 15 small units 
lacked a textile laboratory, seven a child development laboratory, and six 
home management houses. At least one medium sized unit lacked each of 
these types of laboratories: child development, clothing, textiles, foods, 
and a home management house. 
Two-thirds of the medium sized units had administrators with either 
the Ph.D. or Ed.D. degree, while only one-half of the small units had 
administrators with one of these degrees. Home economics education, home 
management (family economics), or institutional administration was reported 
as the area of specialization at the graduate level by 71.4 percent of the 
administrators. Almost one-half of the administrators worked between 50 
and 59 hours per week in their professional position. All of the adminis­
trators in medium sized units indicated that they spent 50 percent or more 
of their time in administration. Slightly more than one-half of the admin­
istrators in small units devoted this much time to administrative duties. 
Almost one-half of the administrators had nine or more years of experience 
in home economics administration. Slightly over half of the administrators 
also had nine or more years of experience in college or university teaching. 
Medium sized home economics units reported more hours of part-time and 
full-time clerical help than the small units. The mean hours per week for 
small units was 67-44 and for medium sized units it was 116.40. 
142 
Based on the correlations of responses from administrators regarding 
56 statements pertaining to specific practices involved in unit money man­
agement, the following six clusters were formed: (1) faculty participation 
and equity of budget, (2) democratic processes in brdget modifications and 
revisions, (3) unit and course objectives as a basis for budget development, 
(4) tangible money management information, (5) budgetary planning proce­
dures and control of the budget, and (6) evaluation of money management. 
Six statements that had low or no correlations with other statements were 
treated as individual variables. Correlations based on responses from fac­
ulty members permitted the same clusters to be formed. In this way, com­
parisons between faculty members and administrators could be made. 
Using the formula reported by Warren, a^. (49), reliability coef­
ficients were calculated from the intercorrelations of statements contained 
within each cluster. Based on responses from administrators, the reliabil­
ity coefficients for the six money management clusters were: .76, .73, 
.67, .66, .75, and .76. Clusters based on responses from faculty members 
had reliability coefficients of .87, .85, .78, .80, .81, and .82 respec­
tively. 
Analyses of variance were computed to determine if there were signifi­
cant differences between responses of administrators and faculty members 
concerning unit money management. Significant differences were found for 
five of the clusters. There was no significant difference in responses of 
faculty members and administrators to cluster three, unit and course objec­
tives as a basis for budget development. 
Findings based on responses from administrators indicated that money 
management practices included in cluster four, tangible money management 
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information and cluster five, budget planning procedures and control of the 
budget, were definitely characteristic of their units. Practices described 
in clusters one, faculty participation and equity of budget; two, democratic 
processes in budget modification and revision; and three, unit and course 
objectives as a basis for budget development, were somewhat characteristic 
of their units. Administrators were uncertain as to whether practices con­
tained in cluster six, evaluation of money management, were characteristic 
of their units-
Responses from faculty members denoted that practices represented in 
clusters two, democratic processes in budget modification and revision; 
three, unit and course objectives as a basis for budget development; four, 
tangible money management information; and five, budgetary planning proce­
dures and control of the budget, were somewhat characteristic of their 
units. They were uncertain about practices included in cluster one, fac­
ulty participation and equity of the budget, and they indicated that prac­
tices contained in cluster six, evaluation of money management, were some-
whac not characteristic of their units. 
Analyses of variance were computed to determine if there were signifi­
cant differences concerning the money management clusters due to the size 
of the home economics unit. Significant differences were found for clus­
ters one, faculty participation and equity of budget, and five, budgetary 
planning procedures and control of the budget. 
The following five clusters were formed from the 35 statements regard­
ing the general administration within the home economics unit: (1) faculty 
opportunities, (2) assignments and duties, (3) broad unit relationships, 
(4) characteristics of the administrator, and (5) staff procurement. The 
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method used to form clusters relating to money management were also used to 
form clusters concerning general administration. Three statements due to 
low or no correlations were treated as individual variables. 
Reliability coefficients were calculated for each cluster according to 
responses from administrators. These coefficients were .88, .82, .81, .92, 
and .79 respectively. This was also done for responses from faculty mem­
bers. Reliability coefficients for each of the clusters one through five 
were: .89, .86, .85, .90, and .75. 
Analyses of variance were computed to determine if there were signifi­
cant differences between responses of administrators and faculty members 
concerning general administration within home economics. Significant dif­
ferences were found for all five clusters. However, other analyses of 
variance showed that there were no significant differences concerning gen­
eral administration within home economics due to the two sizes of units. 
Administrators indicated that clusters one, faculty opportunities, 
four, characteristics of administration, and five, staff procurement, were 
definitely characteristic of their units and that clusters two, assignment 
and duties, and three, broad unit relationships, were somewhat characteris­
tic. Faculty members denoted that cluster four was the only one definitely 
characteristic of their units. Clusters one, two, three, and five were 
somewhat characteristic. 
For the most part, correlations between unit money management clusters 
and variables associated with the home economics unit were weak. Cluster 
two, democratic processes in budget modification and revision, was signifi­
cantly correlated to the number of curricula and the amount of clerical 
help available to the unit. Cluster four, tangible money management infor­
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mation, was significantly correlated to the amount of clerical help avail­
able to the unit and to the number of students enrolled as home economics 
majors. The individual money management variable, student participation in 
unit financial management, correlated negatively at the ,01 level of sig­
nificance with the number of administrative levels between the home econom­
ics unit administrator and the highest institutional administrator. 
The correlations between unit money management and institutional 
administration showed a significant relationship between clusters one, fac­
ulty participation and equity of budget, and four, tangible money manage­
ment information. A highly significant correlation was found between clus­
ters two, democratic processes in budget modification and revision, and 
five, budgetary planning and control of the budget. 
Democratic processes in budget modification and revision, cluster two, 
was the only money management cluster that correlated at the .01 level of 
significance with any of the characteristics of the administrator. Cluster 
two was associated with the bookkeeping and accounting training of the 
administrator, but the correlation was low. Ten other relationships were 
noted at the .05 level of significance. 
Few of the money management practices were related to the general 
administration practices. Money management cluster three correlated sig­
nificantly at the .01 level with two of the general administration clusters, 
three and four. There were eight other correlations at the .05 level of 
significance. 
It was concluded that money management practices represented in clus­
ters two, democratic processes in budget modification and revision, three, 
unit and course objectives as a basis for budget development, four, tangible 
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money management information, and five, budget planning procedures and con­
trol of the budget, were somewhat effective, the first two being more effec­
tive than the latter two. There was less certainty of the effectiveness of 
practices in cluster one, faculty participation and equity of budget. The 
least effective was cluster six, evaluation of money management. 
Based on the findings of this study, it is recommended that mutual 
effort on the part of administrators and faculty members be exerted toward 
stimulating increased participation on the part of faculty members in man­
agement of unit financial resources. Improved communication and making 
pertinent information available would facilitate participation in this 
important unit activity. Effective means of including student participa­
tion should be identified and carried out. 
Increased attention to the evaluation of unit money management is 
strongly advised. This activity could lead to the identification of other 
aspects in the total financial management problem that need improvement. 
Findings indicated that there were significant differences between the 
way administrators perceived the management of unit financial resources and 
the way it was perceived by faculty members. Based on this finding, it is 
recommended that investigators studying problems involving the organization 
and operation of home economics units consider soliciting information from 
both faculty members and administrators. In some cases, it would appear 
appropriate to seek responses from students in the unit. 
Since little research has been reported concerning administration 
within home economics units in higher education, and since this study con­
centrated chiefly on administration related to the financial management of 
the unit, it is recommended that research pertaining to other phases of 
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home economics administration be undertaken. Helpful information related 
to financial management might also result from a study of this administra­
tive function in large home economics units. 
It is recommended that if part one of the questionnaire is used in 
other studies, statements numbered 4, 13, 24, 34, and 38 be clarified. 
Several respondents indicated that the meaning of these items was not clear. 
1 .  
2 .  
3, 
4, 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
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APPENDIX 
Letter to Judges of Criteria 
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I O W A  S T A T E  U i N ' l V E R S l T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Ames, Iowa. 50010 
COLLEGE OF HOME ECONOMICS 
OFFICE OF THE OCAN 
In the past several years numerous administrative innovations have 
taken place in colleges and universities. The changes resulting have 
increased the need for administrative abilities and skills especially 
in the individuals who are administrative heads of subject matter 
divisions. Such heads often have little training in educational 
administration. It is generally agreed that resources must be well 
managed if optimum learning experiences and facilities are available 
for students. 
An investigation I am undertaking, under the direction of Dr. Hester 
Chadderdon, concerns money management in home economics units in 
institutions of higher education. This study partially fulfills the 
requirements for a Ph.D. Degree in Home Economics Education. 
Criteria by which money management in home economics units may be 
evaluated have not been established. From readings in the areas of 
educational administration and business administration and from 
personal experience, suggestions and principles related to good money 
management have been collected and systemized into three groups: 
(1) those related to the educational program; (2) those related to the 
business aspect of money management ; and (3) those related to the 
democratic process. 
Because of your special interest in the business aspect of money 
management^, I am asking your help in the validation of criteria related 
to this area. 
Three letters to institutional business administrators were written 
with the words "business aspect of money management" as shown. Three let­
ters to professors of educational philosophy were written with the words 
"educational program of the unit and how money management may affect it", 
and three letters to professors of educational administration were written 
with the words "democratic processes in educational administration". 
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Will you please do these four things? 
1. Indicate whether the criterion is; unsound, unimportant, 
or important. 
2. If a criterion is unsound, please reword it and indicate 
whether it is unimportant or important. 
3. If a criterion is sound but needs to be reworded, please 
re-phrase it and indicate whether it is unimportant or 
important. 
4. If you can suggest additional important criteria, 
please write such statements in the space provided. 
The criteria related to the business aspect^ of money management are 
enclosed with instructions to assist you in responding. A complete list 
of criteria is also included. 
Your assistance in the improvement and validation of the criteria 
related to the area of your special interest will be greatly appreciated. 
A stamped, addressed envelope is enclosed for your use in returning 
the set of criteria you have validated. 
Sincerely yours. 
(Mrs.) Betty A. Sawyers 
Enclosures 
In three letters, the words "business aspect" were used; in three, 
"educational program of the unit" were used; and in three, "democratic pro­
cesses" were used. 
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Criteria Materials Sent to Judges 
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Below are tentative criteria related to the business aspect of money management in 
small and medium sized units of home economics in institutions of higher education. 
After reading each criterion, check as to whether you believe it unsound, unim­
portant or important to effective money management in such units. (Unit is a term 
used to refer to schools, divisions or departments of home economics in colleges 
and universities.) 
To help you in making a decision, the following definitions are given. 
unsound inconsistent with ^ at you believe to be good money 
management principles. 
unimportant immaterial in that its absence would not seriously 
affect the success of the money management. 
important makes a significant contribution to effective 
management and its absence would produce less 
desirable results. 
CRITERIA REIATED TO THE BUSINESS ASPECT OF MONEY MANAGEMENT 
1. Unit financial records of previous years are available and 
used in budget formulation. 
2. Reasonable estimates of future money requirements are made, 
(based on current price lists etc.) 
3. The tentative budget culminates in an itemized, written form. 
4. All unit personnel using financial resources of the unit have 
a copy of the approved budget for the specified time period. 
5. Expenditure categories are defined to aid in record keeping. , 
6. Procedures to be used in relation to expenditures, requisi­
tioning items etc. are understood by unit faculty members. 
7. Procedures to be used in relation to expenditures, requisi­
tioning items etc. are followed by unit faculty members. 
8. Simple uniform accounting methods are used within the unit. 
9. Periodic checks are made on the financial situation within 
the unit. 
10. A yearly financial report is compiled and filed. 
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Below are tentative criteria for effective money management related to the educa­
tional program in small and medium sized units of home economics in institutions 
of higher education. After reading each criterion, check as to whether you be­
lieve it unsound. unimportant or important to effective money management in such 
units. (Unit is a term used to refer to schools, divisions or departments of 
home economics in colleges and universities.) 
To help you in making a decision, the following definitions are given. 
unsound. .inconsistent with what you believe to be good money 
management principles. 
unimportant. •immaterial in that its absence would not seriously 
affect the success of the money management. 
important. .makes a significant contribution to effective money 
management and its absence would produce less than 
desirable results. 
CRITERIA RELATED TO THE EDUCATIONAL PROGRAM OF THE UNIT 
1. 
2 .  
3. 
The philosophy and objectives of the unit provide the basis 
for decisions involved in planning the money management of 
the unit. 
Needs of the unit which may be met through use of financial 
resources are recognized and included in the planning. 
Both faculty members and the administrator(s) of the unit , 
evaluate the adequacy of the budget in relation to the unit 
objectives. 
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4, Both faculty membevs and the administrator(s) of the unit 
evaluate the use trade of the available financial resources 
in relation to the accomplishment of unit objectives. 
5. The unit budget provides for the allocation of funds by 
subject matter areas In relation to needs. 
please continue to next page 
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Below are tentative criteria related to democratic processes in small and medium 
sized units of home economics in institutions of higher education. After reading 
each criterion, check as to whether you believe it unsound. unimportant or im­
portant to effective money management in such units. (Unit is a term used to 
refer to schools, divisions or departments of home economics in colleges and 
universities.) 
To help you in making a decision, the following definitions are given. 
unsound inconsistent with what you believe to be good money 
management principles. 
unimportant immaterial in that its absence would not seriously 
affect the success of the money management. 
important makes a significant contribution to effective money 
management and its absence would produce less than 
desirable results. 
CRITERIA REIATED TO DEMOCRATIC PROCESSES 
1. All persons using the financial resources of the unit 
participate in budget planning. 
2. Both faculty members and the administrator(s) accept the 
proposed budget and endorse it before it is submitted to 
the next administrative level, 
3. If the proposed budget is not acceptable at higher ad­
ministrative levels, faculty members of the unit are con­
sulted concerning changes. 
4. There is an element of flexibility within the approved 
budget so that the unit can reallocate funds if the need 
arises. 
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You may have checked a criterion as unsound. The idea involved may be valuable 
and a sound principle could be formulated through rewording. Please state the 
criterion in a manner acceptable to you and check it as to whether it is unim­
portant or important. 
Unimportant Important 
If the clarity of a criterion could be improved through re-phrasing, enter your 
suggested wording of the criterion in the space below and indicate its importance. 
Unimportant Important 
I 
•Jt A*** AAAA& 
If you believe that additional important criteria are needed in the area of 
, please indicate such in the space below. 
PLEASE RETURN THESE TWO SHEETS IN THE ENCLOSED ENVELOPE 
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Complete set of tentative criteria for effective money management 
CRITERIA RELATED TO THE EDUCATIONAL PROGRAM OF THE UNIT 
1. The philosophy and objectives of the unit provide the basis for deci­
sions involved in planning the money management of the unit. 
2. Needs of the unit which may be met through use of financial resources 
are recognized and included in the planning. 
3. Both faculty members and the administrator(s) of the unit evaluate the 
adequacy of the budget in relation to the unit objectives. 
4. Both faculty members and the administrator(s) of the unit evaluate the 
use made of the available financial resources in relation to the accom­
plishment of unit objectives. 
5. The unit budget provides for the allocation of funds by subject matter 
areas in relation to needs. 
CRITERIA RELATED TO THE BUSINESS ASPECT OF MONEY MANAGEMENT 
1. Unit financial records of previous years are available and used in bud­
get formulation. 
2. Reasonable estimates of future money requirements are made, (based on 
current price lists etc.) 
3. The tentative unit budget culminates in an itemized, written form. 
4. All unit personnel using financial resources of the unit have a copy of 
the approved budget for the specified time period. 
5. Expenditure categories are defined to assist in record keeping, 
6. Procedures to be used in relation to expenditures, requisitioning items 
etc. are understood by faculty members. 
7. Procedures to be used in relation to expenditures, requisitioning items 
etc. are followed by faculty members. 
8. Simple uniform accounting methods are used within the unit. 
9. Periodic checks are made on the financial situation within the unit. 
10. A yearly financial report is compiled and filed. 
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CRITERIA RELATED TO DEMOCRATIC PROCESSES 
1. All persons using the financial resources of the unit participate in 
budget planning. 
2. Both faculty members and the administrator(s) accept the proposed bud­
get and endorse it before it is submitted to the next administrative 
level. 
3. If the proposed budget is not acceptable at a higher administrative 
level, faculty members of the unit are consulted concerning changes. 
4. There is an element of flexibility within the approved budget so that 
the unit can reallocate funds if the need arises. 
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Letter to the Administrator of the 
Home Economics Unit 
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I O W A  S T A T E  U N I V E R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Ames. Iowa BOOlO 
COLLEGE OF HOME ECONOMICS 
OFFICE OF THE OCAN 
The position of administrator and educator daily becomes more challeng­
ing, more demanding. Administrators and all those engaged in the task 
of educating American youth need information and assistance in this 
vital effort. 
Your help is needed in a study of the management of financial resources 
in small and medium sized home economics units (departments, schools or 
divisions) in colleges and universities of the United States. This 
study is being done at Iowa State University, College of Home Economics 
by Mrs. Betty Sawyers, a doctoral candidate in home economics education. 
Only through the cooperation of a sufficient number of home economics 
units will accurate and helpful information be forthcoming. 
A listing prepared by the American Home Economics Association was used 
to identify the colleges and universities granting a baccalaureate degree 
or higher with one or more majors in home economics. The tenth edition of 
American Universities and Colleges was used to determine the faculty size 
of the home economics units. In some cases current catalogues from the 
institutions were used. From the information available, your institution 
was included in the population and was selected in a random sample of 
small and medium sized home economics units. 
The purpose of the study is to examine relationships among such factors 
as the size of the home economics unit, the time permitted for administra­
tive duties, and money management practices. Procedures that make a 
positive contribution to the management of financial resources will be 
identified. A summary of this information will be supplied to those home 
economics units which contribute their help, if they wish it. 
As soon as we hear from you regarding your willingness to participate, we 
shall send a questionnaire to you as the administrator of the home economics 
unit and to a sample of eligible* home economics faculty members. Responses 
will be made by either placing a check or a number in the appropriate space 
in the questionnaire. The identity of institutions and individuals partic­
ipating, as it relates to the findings reported, will be anonymous. 
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There is little or no reported research dealing with any phase of the 
money management of college and university home economics units. We 
believe this research will make a needed professional contribution. 
Will you please complete the enclosed form and return it in the self-
addressed, stamped envelope. Even if your home economics unit does 
not meet the criteria to be included in the study, as indicated in 
Part I of the questionnaire, please complete the form in order that 
an alternate institution may be selected. Thank you for your 
cooperation. 
Sincerely yours. 
Marguerite Scruggs 
Assistant Dean 
College of Home Economics 
MS : vh 
Enc. 
*Please see Part I of the enclosed questionnaire. 
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Form for Study of Unit 
Money Management 
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Please complete and return at the earliest possible date. 
Pat I Information (to be answered by everyone) 
Please answer the following questions by writing either yes or no^ in 
the space provided. 
1. Does this institution grant a baccalaureate degree with one or more majors 
in home economics? 
2. Is the size of the home economics faculty at least five but less than 
sixteen full-time (or full-time equivalent) members? 
3. Has the home economics administrator or acting administrator served in 
this position, in this institution, for at least the previous academic 
year? 
U. Are there at least two full-time faculty members in the home economics 
unit, other than the administrator, who have completed a minimum of at 
least the previous academic year in this home economics unit? 
If you answered YES to all of the above questions, please continue with Part II. 
If you answered NO to any of the above questions, it is not necessary to respond 
to Part II. Please return this form in the envelope provided. Thank you for your 
cooperation. 
Part II Participation 
(please check x) 
5. This home economics unit will assist in this study. ______ 
yes no 
6. Please give the name of the institution. 
7. Please give your name. 
administrator 
8. What is the total number of full-time (or full-time equivalent) faculty members 
in this home economics unit? 
number 
9. Please list below the names of full-time faculty members of the home economics 
unit who have completed at least the previous academic year in this unit. If 
they need to be contacted at an address other than the one for the institution, 
please also include it. If you need additional space, please continue on the 
back side of this page. 
Thank you for your cooperation. 
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First Follow-up Letter 
to Administrators 
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I O W A  S T A T E  U N I V E R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Ames, Iowa 60010 
COLLEGE OF HOME ECONOMICS 
OFFICE OF THC OCAN 
Several weeks ago a letter was sent requesting assistance in a study of the 
management of financial resources of small and medium sized home economics 
units in colleges and universities in the United States. 
The purpose of the study is to examine relationships among such factors as 
the size of the home economics unit, the time permitted for administrative 
duties, and money management practices. Procedures that make a positive 
contribution to the management of financial resources will be identified. 
A summary of this information will be supplied to those home economics units 
which contribute their help, if they wish it. 
Participation involves the completion of a questionnaire by the administrator 
of the home economics unit and a sample of eligible* home economics faculty 
menbers. Responses will be made by either placing a check or a number in the 
appropriate space. The identity of institutions and individuals participating 
will be anonymous. 
A number of administrators contacted have indicated a willingness to participate. 
Others have supplied information that indicated their ineligibility to participate. 
For an accurate description of management of financial resources it is necessary 
to secure responses from a sufficient number of representive home economics units. 
In the event that you did not receive the first letter, we are taking this 
opportunity to request your response to the enclosed brief questionnaire. A 
self addressed stamped envelope is enclosed for your use in returning the 
completed form. 
Your reply will be greatly appreciated. 
Sincerely, 
Marguerite Scruggs 
Assistant Dean 
MS/BS:ckc (Mrs.) Betty Sawyers 
En c 1. 
*Please see Part I of the enclosed questionnaire. 
170 
Postal Card Follow-up 
to Administrators 
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Several weeks ago a letter was sent requesting assistance 
in a study of the financial resources of small and medium sized 
home economics units in colleges and universities in the United 
States. The purpose of the study is to examine relationships 
among such factors as the size of the home economics unit, the 
time permitted for administrative duties, and money management 
practices. 
As yet we have not received a reply from you. In the 
event that you did not receive the first letter, we are taking 
this opportunity to contact you again. Please complete the 
questions on the other portion of this postal card and drop it 
in the mail. 
Your reply will be greatly appreciated. 
Sincerely, 
name of institution 
I have responded to the letter. 
I plan to respond within the week. 
I did not receive or have misplaced the letter. 
Please send another one. 
(name) 
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Letter Enclosed with Questionnaire 
to Administrators 
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I O W A  S T A T E  U N I V E R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Ames. Iowa 60010 
COLLEGE OF HOME ECONOMICS 
orrtcc OF thc dcan 
We appreciate your willingness to assist in a study of the manage­
ment of the financial resources in small and medium sized home 
economics units. Two faculty members, selected randomly from the 
names you supplied, will be contacted and asked to respond to a 
questionnaire. 
In order to have administration represented, your response to the 
same instrument is needed. In addition you are asked to provide 
some factual information about specific aspects of your home 
economics unit. Enclosed is an instrument in three parts. Please 
follow the instructions printed with each section when completing 
the form and do not discuss your responses with others. 
A self-addressed, stamped envelope is enclosed for your convenience 
in returning the form. A code number has been placed on your 
instrument merely to help us determine from whom responses have 
been received. Your reply will remain strictly confidential. 
Upon the completion of the study a summary of the findings will be 
prepared. If you wish to receive a copy, please check the appropriate 
space at the close of the questionnaire. 
Your cooperation in completing the instrument and in returning it 
within a week will be greatly appreciated. 
Sincerely yours, 
Marguerite Scruggs 
Assistant Dean 
MS/BS:ckc 
End. 
(Mrs.) Betty Sawyers 
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Letter to Faculty Members 
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I O W A  S T A T E  U N I V E R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Amos. Iowa 60010 
COLLEGE OF HOME ECONOMICS 
OFFICE or TMI DtAN 
The administrator of your home economics unit (department, school or division) 
recently indicated a willingness to assist in a study of the management of 
financial resources in small and medium sized home economics units in colleges 
and universities of the United States. 
This study is an attempt to describe the administrative framework within which 
the financial resources of the home economics unit are managed. Practices and 
procedures that contribute to success in management will be examined. 
In order to obtain accurate and helpful results, your cooperation is needed. 
You have been randomly selected as a faculty member who has worked in your home 
economics unit for at least the previous year. This experience will have af­
forded you an opportunity to acquaint yourself with practices and procedures 
pertaining to the formulation and implementation of the home economics unit budget. 
Please give a small amount of your time to assist in this study. Your responses 
will remain in strict confidence and will be anonymously reported. Enclosed is 
an instrument to which you are asked to respond. Please do so without discussing 
your responses with others. Complete Part One (pink) and Part Two (yellow) of 
the form according to instructions. Pre-tests indicate that approximately 30 to 
45 minutes is needed to complete the form. 
A self-addressed, stamped envelope is enclosed for your convenience in returning 
the form. A code number has been placed on your instrument merely to help us 
determine from whom responses have been received. You need not write your name 
on the form. 
Your cooperation in the completion of this instrument and in returning it 
within a week will be greatly appreciated. 
Sincerely yours, 
Marguerite Scruggs 
Assistant Dean 
MS/BS:ckc 
End. 
(Mrs.) Betty Sawyers 
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First Follow-up Letter Concerning 
Questionnaire Responses 
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I O W A  S T A T K  U I S I V K R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O Q V  
Amos. Iowa 60010 
coLLcee OF HOME ECONOMICS 
OFFICE OF THE DEAN 
« 
In mid-November you were sent a questionnaire concerning the 
management of financial resources in your home economics unit. 
Returns from administrators and faculty members have been 
gratifying, but your reply is important if the study is to 
accurately describe the practices and policies relating to 
the management of financial resources in small and medium sized 
home economics units. 
Could you find time in the next several days to respond to the 
questionnaire and drop it in the mail? Duties and activities 
of your position require much of your time, therefore, any time 
and effort that you contribute to this study will be especially 
appreciated. 
Please use the enclosed post card to indicate the status of 
your response. 
Sincerely, 
Marguerite Scruggs 
Assistant Dean 
MS/BSzckc 
Enclosure 
(Mrs.) Betty Sawyers 
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Postal Card Enclosed 
with Each Follow-up 
179 
name of institution 
I have returned the completed questionnaire. 
1 plan to complete and return the questionnaire 
within the week. 
I have misplaced or did not receive a questionnaire. 
Please send another one. 
(name) 
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First Follow-up Letter Concerning 
Questionnaire Responses 
(used for later contacts) 
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I O W A  S T A T E  U N I V E R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
AmoH, Iowa 60010 
collcoc of home cconomics 
OFFICE Of TMK 0(AN 
Several weeks ago you were sent a questionnaire concerning the 
management of financial resources in your home economics unit. 
Returns from administrators and faculty members have been 
gratifying, but your reply is important if the study is to 
accurately describe the practices and policies relating to 
the management of financial resources in small and medium sized 
home economics units. 
Could you find time in the next several days to respond to the 
questionnaire and drop it in the mail? Duties and activities 
of your position require much of your time, therefore, any time 
and effort that you contribute to this study will be especially 
appreciated. 
Please use the enclosed post card to indicate the status of 
your response. 
Sincerely, 
Marguerite Scruggs 
Assistant Dean 
MS/BS:ckc (Mrs.) Betty Sawyers 
Enclosure 
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Second Follow-up Letter Concerning 
Questionnaire Responses 
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I O W A  S T A T K  U N I V E I I S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Amos, Iowa 60010 
COLLEGE OF HOME ECONOMICS 
OFFICE OF THE DEAN 
Several weeks ago you were mailed a questionnaire concerning 
the management of financial resources in your home economics 
unit. Your response has not yet been received; therefore, 
would you please take a short time and respond to the question­
naire? 
Your help is needed as it is most important that your reactions 
are included in the study. To indicate the status of your reply, 
we request that you fill out the enclosed self addressed postal 
card. 
Your reply will make a significant contribution to this study. 
Sincerely, 
Marguerite Scruggs 
Assistant Dean 
MS/BS:ckc 
(Mrs.) Betty Sawyers 
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Third Follow-up Letter Concerning 
Questionnaire Responses 
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I O W A  S T A T E  U N I V E R S I T Y  
O F  S C I E N C E  A N D  T E C H N O L O G Y  
Ames, Iowa 60010 
COLLEGE OF HOME ECONOMICS 
OFFICE OF THE OCAN 
We are still seeking your assistance in the study concerning 
the money management in small and medium sized home economics 
units in U. S. colleges and universities. 
Since your response has not yet been received, perhaps the 
first questionnaire did not reach you, or it may have become 
misplaced in the holiday rush. We are taking this opportunity 
to send you another one. Would you please take a short time 
and complete the form? 
It is most important that your response be included in this 
study. The time and effort you devote to assisting in this 
research will be greatly appreciated. 
Please use the enclosed, self addressed, stamped envelope for 
the return of your completed questionnaire. 
Sincerely, 
Marguerite Scruggs 
MS/BS:ckc 
(Mrs.) Betty Sawyers 
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Questionnaire 
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PART ONE 
Management of the Financial Resources of the Home Economics Unit 
The purpose of part one is to obtain information about practices and 
policies that are used in the management of the financial resources of 
the home economics unit (school, division or department) for a specific 
time period; that is one budget period as defined by your institution. 
Please consider only the finances used for current and operational 
expenses which include such expenditures as purchases of a variety of 
supplies, teaching aids, small and large equipment, printed materials, 
services, repairs, travel, postage and film purchase or rental. It 
does not include funds for faculty or staff salaries nor new or remodeled 
physical plant or facilities. 
The following statements refer to practices and policies related to the 
various phases of the management of the financial resources of a home 
economics unit. Please respond in regard to the extent you believe the 
statement is descriptive of the home economics unit of which you are 
presently a faculty member. Record your responses to each statement by 
writing the appropriate number from 1 to 7 in the blank to the left of 
the statement'. 
(a) If you believe that the behavior described is definitely 
characteristic of your unit, write 7_ in the blank. 
(b) If you believe that the behavior described is definitely 
not characteristic of your unit, write ^  in the blank. 
(c) If you are uncertain as to whether the behavior is 
characteristic, write 4 in the blank. 
(d) Use numbers 2, 3, 5, or 6 to indicate intervening levels of 
certainty as to whether the behavior is characteristic of 
your unit. 
1. 2. ?. U. 5. 6. 7. 
definitely not uncertain definitely 
characteristic characteristic 
1. The home economics unit has formulated an adequate statement 
of its philosophy and objectives. 
2. The budget of the home economics unit is an expression in terms 
of dollars of what the unit intends to accomplish in a stated 
time period. 
3. The successful implementation of the budget is viewed as a 
means toward an end and not as an end in itself. 
4. Budget planning and preparation of the home economics unit 
proceeds without an examination of the unit's philosophy or 
objectives. 
5. In making decisions related to short term (one budget period) 
management of unit finances, the long range objectives of the 
unit are examined to determine how they might be affected. 
6. The home economics unit has devised a means whereby the unit 
faculty is represented when various basic functions of budget 
preparation and control are performed. 
7. Each faculty and staff member is expected to submit budget 
requests for planned expenditures for the courses or activities 
for which they are responsible. 
8. The financial record of the home economics unit for at least 
the previous year is on file in the unit office. 
9. The financial record of the previous year, although on file is 
assembled in such a manner that helpful information is difficult 
and time consuming to ascertain. 
10. The home economics unit financial record is on file, but is not 
readily accessible to faculty members for use in budget planning. 
11. The previous financial record is reviewed, either individually 
or as a group, by the home economics faculty in relation to 
the preparation of the new budget. 
12. The objectives for course offerings in each subject matter area 
are defined in a manner that permits the identification of 
financial needs. 
13. Budget requests «re proposed by individual faculty members 
without a review of the objectives for the courses they will 
be teaching. 
14. Learning experiences and activities scheduled during the budget 
period are identified by respective faculty members and the 
equipment, supplies and services that will be required are 
determined. 
15. Current inventories of equipment and supplies for the home 
economics unit are incomplete or non-existent. 
16. The procedure for use of unit equipment and supplies is such 
that information regarding who is to use them, amount to be 
used and time of use, is easily obtained. 
17. Collection of information and investigation is a prerequisite 
for budget requests for new or greatly modified programs or 
activities. 
18. Justifications =ust accompany budget requests for new or 
greatly modified programs or activities. 
19. Accurate estimates of budgetary requests are often difficult 
to make because equipment catalogues, price lists and other 
such aids are not available for use. 
20. Competitive bids must be obtained for planned expenditures 
exceeding a specified amount. 
21. The unit budget provides for the allocation of funds by subject 
matter areas in relation to needs. 
22- Reasonable estimates of future money requirements are calculated 
as a part of developing the budget. 
23. Institutional and/or home-economics-unit information concerning 
projected enrollments, curriculum changes, course additions 
or deletions and unit expansion is available for use in budget 
planning. 
24. Each subject matter area within the home economics unit is 
allocated an identical sum of money for current and operational 
expenses. 
25. All home-economics-unit budget requests, recommendations and 
proposals are organized in written form as the tentative 
proposed budget. 
26 .  
27, 
28, 
29, 
30, 
31, 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
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Home-economics-unit budget preparation is begun far enough in 
advance of the institutional deadline to permit gathering of 
information, discussion and rational decision making. 
Interested home economics faculty members have an opportunity 
to examine and react to the tentative proposed budget before 
it is submitted to the next higher administrative level. 
The tentative, proposed budget for the home economics unit 
is submitted to the next administrative level with the 
endorsement and qualifying comments of at least a majority of 
the unit faculty members. 
Lines of communication have been established between the home 
economics unit and higher levels of administration whereby 
differences in viewpoint may be discussed and reconciled. 
Revisions in the tentative, proposed budget involving additions, 
reductions, eliminations and reallocations are made at higher 
administrative levels without consulting the home economics unit. 
When the proposed budget must be modified, faculty members are 
given an opportunity to present justifications for one alterna­
tive over another. 
If the proposed budget is no; acceptable at higher administrative 
levels, faculty members of the home economics unit are consulted 
by the home economics administrator concerning changes. 
Faculty members of the unit have a copy of the approved budget 
for the home economics unit at or near the start of the budget 
period-
Classification of expenditures and definitions for budget 
categories are left largely to the interpretation of each 
faculty member. 
Record forms for requisitions, orders, purchases and book­
keeping are supplied for personnel using unit funds. 
Record forms for requisitions, orders, purchasing and bookkeeping 
are used by home economics personnel. 
A review of the unit regulations governing purchases, requisitions 
and contracts for service is conducted at the beginning of each 
budget period. 
New unit faculty members gain an insight into budgetary matters 
through discovering for themselves the financial policies of the 
home economics unit. 
Regulations governing procedures used in relation to finances 
of the home economics unit exist in written form and may be 
referred to if needed. 
Any changes in unit budgetary procedures or policy are immediately 
brought to the attention of the faculty. 
Systematically during a budget period, all financial records of 
the home economics unit are brought up-to-date and are reconciled 
with the unit record. 
Data for the home economics unit showing previous timing and 
patterns of expenditures are available to aid faculty members 
in the interpretation of present expenditures. 
The financial record maintained by the home economics unit is 
seldom checked with the record kept by the business office of 
the institution except when a major expenditure is being 
considered and it is necessary to determine that such an ex­
penditure would not exceed the balance. 
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44. Faculty members are aware that if emergency or unexpected 
events occur, budget modification requests may be submitted. 
45. The home economics unit is allowed a contingency, emergency 
or general fund. 
46. The unit budget is flexible in that allocations within a 
category may be reallocated should the need arise, (ie: 
from planned equipment for one subject matter area to equipment 
for another subject matter area). 
47. Modifications in the home economics unit budget arising during 
the budget period are made in consultation with and by mutual 
agreement of affected faculty members. 
48. The approved forms and established procedures for requisitioning 
items, ordering and purchasing must be followed or requests 
will be returned. 
49. The securing of goods and services arising from an emergency 
situation or from unexpected circumstances is permitted within 
an established consistent policy of the institution and the 
home economics unit. 
50. The home economics unit does not have a plan for evaluating 
the budget at the close of the fiscal period. 
51. A variety of information is collected for use in evaluating 
the unit budget. 
52. At the close of budget period, home economics objectives 
are reviewed to determine if the amount of financial resources 
available were sufficient to produce the desired level of 
achievement. 
53. In some effective manner, the productivity of actual choices 
which were made for use of funds is compared with the possible 
results of alternative selections. 
54. Through such means as written reports, faculty meetings, 
individual conferences or committee study both the home 
economics administrator and faculty members evaluate the fin­
ancial management of the fiscal period. 
55. An opportunity for student participation in the financial 
management of the heme economics unit is provided. 
56. Afinancial report of the completed budget period is compiled 
and placed on file. 
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PART TWO 
Administration Within Home Economics 
The purpose of part two is to obtain information about the administration 
of the home economics unit (school, division or department) in general. 
The following statements^ refer to a variety of administrative practices 
and procedures pertaining to all phases of unit administration. Please 
respond in regard to the extent you believe the statement is descriptive 
of the home economics unit of which you are presently a faculty member. 
Record your responses to each statement by writing the appropriate number 
from 1-7 in the blank to the left of the statement. 
(a) If you believe that the behavior described is definitely 
characteristic of your unit, write !_ in the blank. 
(b) If you believe that the behavior described is definitely 
no^ characteristic of your unit, write in the blank. 
(c) If you are uncertain as to whether the behavior is 
characteristic, write 4 in the blank. 
(d) Use number 2, 3, 5, or 6 to indicate intervening levels 
of certainty as to whether the behavior is characteristic 
of your unit. 
1. 2. 3. 4. 5. 6. 7. 
definitely not uncertain definitely 
characteristic characteristic 
A. Home economic^ functions as an integral part of the institution. 
1. Its purposes in relation to the purposes of the institution 
(and the unit in which it operates when not an independent 
unit) a 3 clearly understood by both the home economics 
administrator and the home economics faculty. 
2. It follows general institutional procedures and makes use 
of institutional services, seeking to improve those that 
are unsatisfactory rather than to duplicate them. 
3. It seeks to promote the welfare of the entire institution 
and offers courses in both general and professional education 
when they are needed by students not majoring in the unit. 
^Adapted from Home Economics in Higher Education Criteria for 
Evaluating Undergraduate Programs. Washington, D. C.: American Home 
Economics Association, 1949. 
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The essential administrative functions of home economics have been 
recognized and provision has been made for carrying them out. 
4. An analysis has been made of administrative functions within 
the unit. 
5. Assignment of duties is clear-cut and clearly understood. 
6. Sufficient time and the necessary facilities or assistance 
needed for discharging these duties effectively have been 
provided. 
The relation between the general administration and home economics 
administration is clear-cut and clearly understood. 
7. Administrative functions have been studied and responsibilities 
assigned in terms of the nature of the jobs and the best 
interests of home economics. 
8. The home economics administration is informed regarding 
assignments of responsibilities relating to the work of the 
home economics unit. 
9. The two administrators, general and home economics, work 
together in an atmosphere of mutual respect and confidence. 
10. The relation between the home economics unit and the general 
administration is friendly and social. 
The program of home economics is kept within its resources, human and 
material. 
11. Desirable standards of space, equipment, maintenance, and 
library facilities are maintained. 
12. Staff members are not pushed to do more than they can do 
well and with satisfaction. 
Leadership within the staff is utilized, and the personal and pro-
fressional growth of staff members is promoted. 
13. Staff members are encouraged to try new procedures. 
14. Staff members are given an opportunity for new experiences. 
15. In-service improvement is made possible. 
16. Organized study on a leave basis is encouraged. 
The home economics administrator is well qualified for the position. 
17. The administrator is a professional home economist with 
experience in college teaching. 
18. The administrator has studied in the field of administration. 
19. The administrator has a broad point of view concerning 
education and the place of home economics in it and is in 
sympathy with the educational program of the institution. 
20. The administrator has the ability to interpret home economics 
to lay groups and to prospective students. 
21. The administrator has the personal qualities necessary to 
get along with people such as sympathy, understanding, 
friendliness, fairmindeness, and objectivity and is con­
sistent in personal relations with staff and students. 
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G. The home economics administration promotes a broad and rich program 
of home economics. 
22. It provides the conditions for and encourages the staff 
in thinking through its philosophy of education and of 
home economics and of translating this philosophy into 
a realistic program of action. 
23. It takes the initiative in reconciling different points 
of view. 
24. It provides the facilities for carrying out curriculum 
changes. 
25. It brings the home economics unit and the community 
closer together. 
26. It brings the staff and students closer together and en­
courages staff concern for meeting the needs and interests 
of students by developing a sound appraisial program. 
H. It secures and keeps a staff whose members are qualified for their 
work and are happy in doing it. 
27. The administration has studied reliable sources of candidates 
for teaching positions. 
28. All essential data concerning candidates for a position are 
collected and carefully studied. 
29. Prospective candidates are interviewed whenever possible 
and those for important positions are brought to the 
institution at its expense. 
30. Every effort is made to insure that a prospective candidate 
offered a position understands the major purposes of the 
institution and of the unit and is fully informed concerning 
the position offered. 
31. Orientation to the home economics unit is given all new 
staff members. 
32. Staff members are given opportunities for in-service growth. 
I. It helps staff members progress professionally. 
33. Staff members are given new experiences in their position 
or new assignments in the home economics unit. 
34. Staff members are given merited promotions in rank and 
salary. 
35. When desirable for professional advancement, staff members 
are recommended for positions elsewhere. 
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PART THREE 
Factual Information About Home Economics Unit 
I. HCME ECONOMICS UNIT ADMINISTRATOR 
A. Academic Preparation 
1. Please check(x) the highest degree you hold. 
B.S. or B.A. 
M.S. or M.A. 
Ph.D. 
Ed.D. 
other (please indicate type) 
2. Please check(x) any areas in which you specialized in your 
graduate study. 
art 
child development 
family economics-home management 
food and nutrition 
home economics education 
housing, furnishings and equipment 
institution administration 
textiles and clothing 
other (please indicate what) 
B. Experience and Time Devoted to Job 
3. How many years of experience, prior to this year, have you 
had as a home economics unit administrator in this or in 
some other institution of higher education? 
number of years 
4. How many years of experience have you had as a faculty member 
(not involved in administrative duties) in a home economics 
unit in any college or university? 
p.v'j2her of years 
5. Do you have any formal training in allocation of funds, 
accounting, or bookkeeping? Check(x) those which apply. 
no 
yes, in high school 
_yes, in college 
other (please indicate type) 
6. Please check(x) the average number of hours you spend each 
week in all activities, responsibilities and duties connected 
with your job. 
hours per week 
70 or over 
60-69 hrs. 
50-59 hrs. 
40-49 hrs. 
less than 40 hrs. 
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7. Of the time you indicated as being spent "on the job" each 
week, what percent of time is spent in instruction? Instruc­
tion is defined to includc all activities related to organ­
ized class instruction or to the supervision of students 
engaged in individual study or research, including preparation, 
paper grading, student conferences, laboratory setup, the 
necessary preparation for organized classes, the study which 
is required in supervision of individual study and research 
at the graduate level. 
Please check(x) the percent of time spent in instruction. 
75-100% 
50-74% 
25-49% 
less than 25% 
8. Of the time you indicated as being spent "on the job" each 
week, what percent of time is spent in administrative duties? 
Administrative duties are defined as all phases of planning 
organization and operation of the home ecnomics unit, curric­
ulum development, selection of faculty, student counseling 
and keeping and filing essential home economics reports. 
Please checkCx) the percent of time spent in administrative 
duties. 
75-100% 
50-74% 
25-49% 
less than 25% 
note: The times checked above may total less than 100% but should not 
total more than 100%. 
II. HOME ECONOMICS CURRICULA 
9. Please check(x) the area(s) in which students receiving a 
bachelor's degree in home economics at your institution may 
major. 
art 
child development 
family economics - home management 
family relations 
foods and nutrition 
home economics education 
general home ecnomics 
housing, furnishings and equipment 
institution administration 
textiles and clothing 
others (please indicate vdiat) 
III. SIZE OF HOME ECONOMICS UNIT 
A. Students 
10. How many undergraduate students are currently enrolled as "majors" 
in the home economics unit of your institution? 
riumL/^r 
11. 
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How many graduate students are currently enrolled as "majors" 
in the home economics unit of your institution? 
number 
12. How many non-major students or students with a special class­
ification are currently enrolled in the home ecnomics unit of 
your institution? 
number 
B. Faculty and Staff of Home Economics 
13. Please give the number of persons in each of the following 
categories. (Count each person only once.) 
full-time faculty members (include ranks of instructor 
through professor) 
part-time faculty members 
lecturers (members of faculty usually without professional 
status) 
laboratory assistants or supply managers lAio are not 
students 
personnel (other than faculty) assisting with child 
development laboratory or nursery school, if your unit 
has one 
any other unit personnel (do not include any office or 
clerical workers) Please indicate the nature of their 
work. 
C. Office and Clerical Personnel of Home Economics 
14. Please give the number of full-time office and/or clerical 
workers in the home economics unit. 
number 
15. Please give the present number of part-time office and/or 
clerical workers in the home economics unit employed to 
assist the administrator and/or faculty members with any 
type of office work for each of the following categories of 
length of time worked each week. 
1-5 hrs. per week 
6-10 hrs. per week 
11 or more hrs. per week 
D. Assistant Administrator(s) 
16. Does your home ecnomics unit have an assistant administrator 
or any member of the home ecnomics faculty who is officially 
designated to assist the home economics unit administrator 
with administrative duties and functions? 
yes 
no 
£. Facilities 
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17. Please give the number oC the following facilities in the 
home economics unit of your institution. 
number of clothing construction laboratories 
number of textile laboratories 
number of foods laboratories 
number of home management residence units 
number of child development laboratories equipped for 
use by pre-school children 
IV. INSTITUTION 
18. Which of the following classifications characterizes your 
institution? Please check(x) the appropriate classification. 
Land grant college or university 
State college or university 
Municipal or community college or university 
Independent college or university 
Denominational or religiously affiliated college or 
university 
other (please indicate type) 
V. HOME ECONOMICS UNIT AND INSTITUTION ADMINISTRATION 
Patterns of Administrative Structure 
1. Institution Board ^ Institution Board 
Home Economics Administrator President 
Home Economics Administrator 
3. Institution Board ^ Institution Board 
President President 
Business Manager* Business Manager 
Home Economics Administrator Divisional Dean or Administrator 
Home Economics Administrator 
19. Given above are four patterns of institutional administrative 
structure. Please check(x) the structure through which your 
home ecnomics unit budget is submitted and approved. 
1 .  
2 .  
3. 
4. 
5. other 
20. If your institution has some institutional administrative 
structure in relation to budget approval other than the 
four shown above, please explain briefly below. 
^Administrative officer who has supervision o£ the finances, property and 
business of the institution subject to the president and the board. 
VI. ADMINISTRATIVE CHARACTERISTICS 
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The following statements refer to certain characteristics of the 
business administration or of the business and financial administrative 
official of the institution in relation to the home economics unit. 
Please respond in regard to the extent to which you believe the state­
ment is descriptive of the institution in which you are presently 
administrator of the home economics unit. Record your responses to 
each statement by writing the appropriate number from 1-7 in the blank 
to the left of the statement. 
(a) If you believe that the behavior described is definitely 
characteristic of your institution, write "]_ in the blank. 
(b) If you believe that the behavior described is definitely not 
characteristic of your institution, write ^  in the blank. 
(c) If you are uncertain as to whether the behavior described is 
characteristic, write 4 in the blank. 
(d) Use numbers 2, 3, 5, or 6 to indicate intervening levels of 
certainty as to whether the behavior is characteristic of your 
institution. 
1. 2. 3. 4. 5. 6. 7. 
definitely not uncertain definitely 
characteristic characteristic 
21. The home economics unit is promptly notified of pertinent 
financial information. 
22. The college or university has an announced schedule for 
budget preparation. 
23. The home economics unit and the business office of the 
institution define and classify expenditures identically. 
24. The home economics unit receives regularly a oeriodic 
financial statement of their transactions as recorded 
by the institution. 
25. In relation to budgetary matters, the home economics unit 
receives consideration equal to that given other institu­
tional units of comparable size. 
26. The administrative official responsible for institutional 
finances understands the aims and objectives of home 
economics in the educational program of the institution. 
27. The administrative official responsible for institutional 
finances is cooperative in discussing and assisting with 
home economics money management. 
28. The administrative official responsible for institutional 
finances accepts as a basis for decision making well 
executed justifications for budgetary requests. 
If you wish to receive a summary of this study please check(x). 
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Additional Tables 
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Table Al. Means for individual statements in cluster 1, faculty participa­
tion and equity of budget® 
Number of Means 
statement Administrators Faculty 
6 10.22 7.75 
7 10.15 9.32 
10 9.92 8.79 
11 8.54 7.67 
21 8.07 7.98 
27 8.82 7.37 
28 7.01 6.43 
^Refer to Table 3 for complete statement. 
Table A2. Means for individual statements in cluster 2, budget modifica­
tion and revision^ 
Number of Means 
statement Administrators Faculty 
2 9.08 8.17 
3 11.38 9.77 
29 10.62 8.95 
30 6.98 7.23 
31 7.72 7.15 
32 8.50 7.52 
44 11.37 9.21 
46 11.08 10.07 
47 11.41 9.13 
49 10.07 9.53 
^Refer to Table 3 for complete statement. 
201 
Table A3. Means for individual statements in cluster 3, unit and course 
objectives^ 
Number of Means 
statement Administrators Faculty 
1 10.72 9.95 
4 9.92 8.72 
5 10.11 9.00 
12 8.11 7.20 
13 9.44 9.43 
14 9.34 8.93 
^Refer to Table 3 for complete statement. 
Table A4. Means for individual statements in cluster 4, tangible money 
management information® 
Number of Means 
statement Administrators Faculty 
8 12.67 10.82 
23 10.71 9.54 
25 10.98 8.20 
26 10.18 8.21 
38 9.41 6.49 
39 7.85 6.08 
56 10.50 8.87 
^Refer to Table 3 for complete statement. 
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Table A5. Means for individual statements in cluster 5, planning and 
implementing money management^ 
Number of Means 
statement Administrators Faculty 
9 9.64 8.75 
15 11.01 9.23 
16 10.32 8.88 
17 11.24 9.69 
18 12.21 10.71 
19 9.02 7.69 
22 10.55 9.34 
35 12.18 10,80 
36 12.14 11.04 
40 11.47 6.57 
41 11.70 8.47 
42 10.75 7.25 
43 10.64 9.04 
48 12.62 11.16 
^Refer to Table 3 for complete statement. 
Table A6. Means for individual statements in cluster 6, evaluation of 
money management® 
Number of Means 
statement Administrators Faculty 
37 9.31 6.57 
50 7.14 6.03 
51 6.68 5.79 
52 6.74 5.78 
53 5.37 4.76 
54 6.73 5.92 
^Refer to Table 3 for complete statements. 
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Table A7. Means for individual statements treated as separate variables^ 
Number of Means 
statement Administrators Faculty 
20 11.54 10.39 
24 11.68 11.89 
33 7.05 5.53 
34 10.22 8.74 
45 5.57 7.26 
55 3.57 5.92 
^Refer to Table 3 for complete statement. 
Table A8. Means for individual statements in cluster 1, faculty opportuni­
ties® 
Number of Means 
statement Administrators Faculty 
13 12.51 11.34 
14 12.20 10.81 
15 10.80 9.50 
32 11.24 9.23 
33 11.20 9.69 
34 11.09 8.93 
^Refer to Table 4 for ccniplsta statement. 
Table A9. Means for individual statements in cluster 2, assignments and 
responsibilities® 
Number of Means 
statement Administrators Faculty 
4 9.16 8.25 
5 10.43 9.25 
6 7.78 7.75 
7 10.01 8.99 
8 11.48 10.58 
12 9.63 7.98 
^Refer to Table 4 for complete statement. 
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Table AlO. Means for individual statement in cluster 3, broad unit rela­
tionships 
Number of Means 
statement Administrators Faculty 
1 11.68 11.03 
2 11.91 10.78 
3 11.61 10.69 
9 12.03 11.66 
12 9.63 9.57 
25 9.52 9.71 
26 10.97 10.81 
^Refer to Table 4 for complete statement. 
Table All. Means for individual statements in cluster 4, administrator 
behaviors 
Number of Means 
statement Administrators Faculty 
17 12.50 12.03 
19 12.20 10.87 
20 11.57 11.11 
21 11.28 9.78 
22 11.18 9.73 
23 11.11 9.04 
24 11.81 10.31 
27 11.87 10.41 
^Refer to Table 4 for complete statement. 
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Table A12, Means for individual statements in cluster 5, staff procurement^ 
Number of Means 
statement Administrators Faculty 
28 12.08 10.69 
29 11.59 10.51 
30 12.15 9.98 
31 11.27 8.38 
35 10.64 8.11 
^Refer to Table 4 for complete statement. 
Table A13. Means for individual statements treated as separate variables^ 
Number of Means 
statement Administrators Faculty 
11 8.97 7.56 
16 10.63 8.63 
18 7.78 7.77 
^Refer to Table 4 for complete statement. 
